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FOREWORD

-

In the summer of 1969, the Uﬁiversizy of Hawail Center for Research
in Early Childhood Education worked with Dr. “arvin Greemberg, Associate
Profeasor in the College of Education and a specialist im the teaching
of music, in assembling a preliminary form of & music ecurriculum, consist-

ing of a Teacher's Guide, a Songboock, and some tapes containing excerpts

of musical selections. W%ork on the project was discontinued for the

year 1869-70 because Dr. Greenberg was on leave from the university. With
his active involvement as a Consultant to the Center, the work was

regsumed in the year 1970-71, during which the curriculum was modified to
exclude some of the songs for which permission to use could not be
obtained and to omit the tapes because of formidable problems related to
copyrights.

The original plan, when this project was undertaken, was that the
feazibility of such a music curriculum and of related teacher-traivdng
techniques would be tested inm 1970-7) and that the curriculum would then
be revised, applied more widely, and wore extensively evaluated in
1971-72 and later years. This plan was abandoned when the Office of
Economic Opportunity decided not to renew support for this project

beyond the year 1970-71. Hence a manual, Music for Preschool, together

with the accompanying Songbook, while containing some revigionas reflect-
ing experience with the limited feasibility atudy, is not presented as

a4 final product of exténsive tryout and evaluation. Nevertheless, very
favorable comments of the four teachers who have used it and of a music
professor who has reviewed the materials intensively indicate that in
its present form the curriculum and the Songbook should proveé useful to

teachers who wish to teach music to preschool children.
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Center staff members who have worked closely with Dr. Greemberg in
the development, application, and preliminary evaluation of the curriculum
include Annette Okimoto, Betty Elrod, and Patricia MacDonald.

Asaistance in the general direction of the project has been provided
by Dr. Renato Espinosa, formerly Assistant Director of the Center, and
more recently by Dr. !fichael J. O0'Malley, currently the Assistant
Direector. Coordination with other curricula developed by the Center,

particularly Lanpuage for Preschool and Mathematics for Preschool, was

of the Center, Doris C. Crowell, Assistant Researcher, Phyllis Loveless,
Junior Researcher, and Gloria Daley, Junior Researcher, zll with the
Center staff.

Grateful appreciation is expressed to the teachers who used the
curriculum in their classes and provided valuable feedback: Carol
Hochfelson, Marshann Snyder, Helen Okuno, and Anita Trubitt. Special
thanks are alsoc extended to Dr. Ouida Fay Paul for permission to include
in this curriculum "Music Fundamentals for Teachers' and to Dr. Allen
R. Trubitt, Chairman of the Department of Music of the University of

Hawall, for a thorough review of all of the materials.
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PREFALCE

This Music for Preschool curriculum consists of three main sections:

I. Introduction
I1. General Teaching Suggestions
I7I. Materials and Activities

First, the teacher should become acquainted with Section I-=INTRODUCTION--
in order to understand the objectives of the program and obtain ideas
relating to scheduling, planning, the selection of materials, and the use
of music in fostering general preschool aims.

Following this, the teacher should read Section II--GENERAL TEACHING
SUGGESTIONS--3o that overall techniques in teaching music to children
may be clarified. This section is an important reference, and should be
referred to frequently as the teacher plasns her day-to-day activity.

Section I1II--MATERIALS AND ACTIVITIES--contalns suggested songs, record-
ings, and activities that the teacher should select when planning the
program. This section should be referred to on a daily basis. Although
the teacher should concentrate on this section, she should refer back to
Sections I and II for geni2ral guldance in planning and teaching techniques.

Ideas for planning the program are given on pp. 8-10. Samples of lesson
and weekly plans ave provided on pp. 91-97 and should serve as models for
the teacher. The day-to~day planning can evolve from the teacher's own
experiences, and should utilize only those materials and activities with
which the teacher feels comfortable. It 1s recognized that the musical
background of teachers will vary. The teacher with a "strong”' music
background may feel more comfortable with some of the suggestions:
nevertheless, it is felt that ALL teachers can use most of the material
in this gulde to develop each child's poterntial to respond musically.

A working acquaintance with, and application of the approaches suggested
in Sections II and III should insurs this for all the children.

Teachers with a limited background in music will find it helpful to
refer to the varfous texts on music listed in Appendix B, p. 146, as :
well as the outline on music fundamentals for the teacher, found in :
Appendix C, p. 148, ‘
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Although music is almost universally used in programs for culturally digad-
vantaged and preschool-level students, little in the way of planned,
sequential music programs has resulted. Music is often used as “"frosting
on the cake,' as a reward after more strenuous activities, or as a diver-
sionary tactic to "'soothe the restless souls' of the learners. The poten-
tial of music as a valuable means of communication, as an sesthetic
experience necessary to meaning and quality in life, and as a possible aid
to achieving overall aims of educational programs for the culturally dis-
advantaged and the preschooler has generally been overlooked,

Music educators must share the blame in not providing direction for music
programs for the disadvantaged, and specifically for Head Start programs,
The philosophical concern of the music education profession for "music

for every child and every child for music" has not yet taken shape in
actual practice. The writings and research in music education have focused
on elementary through adult education, with little concern for the general
student, egpecially at the preschool level. 1In the words of one music
educator: "™Music training and education of the preschool child has tradi-
tionally been virtually ignored by parents and by musie educators as well"
(35). Educators who consider music at all in preschool programs give
sparse attention to planned, sequential musical experiences for the pre-
schooler. The professional training of both prospective music teachers

and nursery school teachers encompasses minimal attention to the earliest
musical development of the child. Only within the last few years have
sessions on music for the preschooler been scheduled at the annual Music
Educators National Conference meetings. Still less attention has been given
to music for the culturally disadvantaged by professional educators.

There gseems to be almost unanimous agreement among educators as to the
importance of music in the preschool education program, although little
has been done in the area. There have been no significant attempts to
determine what musical responses first emerge or the nature of these early
responses. Investigators have been concerned primarily with the rhythmic
or singing development of very young children, but have rarely indicated
in musical notation the musical patterns that emerge either simultaneously
or by imitation. As yet, there are no norms as to the numker of young
children who possess a measurable sensitivity to music, or the degree of
sensitivity to music found among this age group. Evaluation techniques to
measure musical growth at the preschool level are at a primitive stage of
development (36).

The importance of preschool musical experiences to the musical and overall
growth of the individual has been cited by many researchers, including
Williams (42), Jersild & Bienstock (23), and Updegraff, Heiliger, & Learned
(39), among others. In noting the important role of music to the nursery
school child, Bailey (2) writes: "By the time a two- or three-year-old
came to the nursery he had already acquired a wide and varied experience of
music, and its elements of rhythm and sound ....Music, in one form or '
another, had become an important element in his life." Simons (36), in a
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study of incipient musical responses among very young twins and singletons,
concludes that the control of musical experiences within the environment

of the young child will shape the musical development of the child. A

study by Schukert and McDonald (35) gives further evidence on how formal
musical training can influence the musical preferences of preschool children.

The role of music in functionally contributing to the general development
of the preschooler has been identified by several writers. Among the
proposed values of music instruction to the preschool child have been the
enhancement of the capacity for self-expression (15, 37), the promotion

of the ability to listen intelligently (7, 11), the development of social
skills (29, 38), and the introduction to cultural traditions and changes
(15). Unfortunately, few writers stress the aesthetic dimensions of music
education for preschoolers (exceptions: see 7, 26, 32, 34).

Psychologists have shown a great deal of interest in discrimination learning
in preschool children. Unfortunately for music education, the majority of
studies have been concerned with the ability of the students to perform
visual discriminations. Results of studies of aural discrimination have
suggested that the preschool child's difficulties in responding to aural
stimuli are due more to inadequate methods of presentation than to any
temporally-defined genetic or neuro-physiological disability (5, 10, 20).
Music seems to be particularly suitable for using various types of stimuli
(auditory, visual, mediating verbal, and kinesthetic stimuli) to guide the
child in learning (30).

Several attempts have been made to deseribe musical development in the
preschooler. Although such formulations are admittedly tentative, they

do provide the curriculum worker with puidelines. Gesell & Ilg (12) have
analyzed typical vocal, rhythmic, and listening behavior with reference

to music of children aged 18 months to four years. Mursell (28) analyzed
growth stages on the basis of the general literature on musicality. Begin-
ning with undifferentiated but significant emotional response to tone,
Mursell identifies four stages of musical growth characterized by a sequence
of general musical experience and stimulation preceding a gradual differen-
tiation and specialization., In discussing the approximate stages through
which the child's tonal awareness, appropriately nurtured, passes on its
way to musical maturity, Kresteff (24) notes that children respond to
music and other audible stimuli at infancy. The researcher, in outlining
expected musical behavior at ages one through five, stresses age four as
the critical year of musical development,

Approximately in his fourth year, the child begins to show an
attitude to sound not found in his previous manifestations.
He begins to deal with it in a manner which may be considered
as the first and most decisive steps in his fresh advance to
musical maturity.... The growing child in his fourth year
makes his first steps toward an inner awareness of tonal
order for the purpose of supplying his innate need for
organizing means of musical expression and communication.
(24, p. 5)

Several major studies have dealt with the ability of preschoolers to

respond vocally and rhythmically to music (6, 14, 17, 22, 23, 36, 39, 40).
These studies indicate that preschool children have the potential to develop
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gsuch skills as matching pitch, keeping time with the music, clapping back
rhythmic patterns, and singing songs accurately within a limited range.

A recent study by Fullard (9) concluded that preschool children can even
learn to ident:ify the sounds of selected orchestral instruments through
programmed techniques, 1In a study of the effect of preschool training on
the development of vocal accuracy in young children, Boardman (4) concluded
that 1) "Early (vocal) training gives an advantage until the normal
maturational process, plus later training allows the comparison child to
equal the earlier attainments of the experimental child," 2) "Early training
may accelerate, but not otherwise affect, the growth pattern,’ and 3) "...
the effect of preschool training is primarily to accelerate the develcp-
mental process rather than to affect the end-product in any other manner
{pp. 79=80).

An important theme dominant in current thought about music curricula for
children 1s the need for a basic underlying structural approach. Almost

all new music series and methods books are concerned with the development

of concepts about musical structure, UWriters are in agreement that early
training in music must develop perceptual background as a necessary pre-
requisite for building musical concepts. Leonhard & House (25), for example,
write that "musical perception results in the formation of musical concepts.”
(p. 110). They state that the musical maturation of an individual results
from many and varied experiences with music, the outcomes of which should

be "the apprehension, naming, and gradual clarification of significant
musical concepts' (p. 123). Several studies in the area of musical ‘concept
formation in preschool children have been completed. Research on pitch
discrimination (18, 21, 27, 43) and rhythm (3, 6, 19, 22, 31, 41, 43, 44)
provide the currlculum writer with much experimental evidence on what can

be done in musical perception and conception with preschool children.

The importance of a variety of musical experiences for the young child has
been stressed by many music educators. For example, Heffernan & Todd (15)
state that one of the major purposes of musie in preschool programs is to
help the children come into broader contact with different types of music.

Taubman (38) observes that this wide exposure is a prerequisite for the
building qf a frame of reference so that the various musical types can
be related to the students' lives and their surrounding environment,

Evidence from the literature, then, shows that preschool children do respond
to musical stimuli and will benefit from special musical experiences. One
can infer that if children's musical experiences normally introduced at

the kindergarten and first-grade level were begun at the preschool level,
they might serve to broaden, deepen, and hasten the ultimate musical

growth of children. There is no reason to doubt that vocal and rhythmic
activities, playing instruments and creative experiences, directed listening
lessons, and activities designed to develop concepts of high and low,

loud and soft, fast and slow, phrasing, and other elements of music could
occur effectively at- the preschool level.
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SECTION ONE - INTRODUCTION

A. OBJECTIVES

The University of Hawaii Music fef Preschoolimanual is designed to provide a
formal guide to the teaching of musiec to preschool children, especially to those
children who come from culturally-disadvantaged areas. The materials presented
aim at offering children various encounters with music and its structure -~ the
organized elements that make musie, e.g., rhythm, beat, melody, and form; the manner
in which people in music partake in musical experiences, e.g., creating, listening,
perfcrmlng, and analyzing; and the terms and symbolism used in the discipline, e.g.,
"fast," ‘'tune," = —~ (for pitch), and 4§14 (for beat). Suggested materials
and techniques discussed in this guide are intended for non-music specialists (reg-
ular classroom teachers) to use with children in preschool or nursery school. The
approach is most suitable for the four- or five~year-old child. Some of the songs,
recordings, and methods outlined would also be applicable for music education pro-
grams for three-year-old children enrolled in preschool sessions, and even six-year-
olds who lack any formal musical experiences.

All materials and activities within this guide are designed to influence the
child's behavior so that he may seek and enjoy musical experience as a necessary
component of his life. Specifically, the guide is intended to present an approach
to teaching music in which the child's affective and cognitive responses to music
are so modified as to create a permanent change of behavior in which the child
recognizes the value of music both to himself and to others, and actively partakes
in musical experiences,

The development of positive attitudes toward music 1is a major aim. This can be
observed by noting if the child:

= seems to look forward to musical activities

- volunteers without invitation

- uses singing, playing, and bodily movement freely and with abandonment
- sings, plays instruments, and listens to records during his free time
- responds independently and creatively to music

Cognitive awareness of the elements of music and how they relate to the total
work is another major goal of music teaching. The child will develop initial con-.
cepts about music and its structure. They will be developed and evaluated through
various activities during the year, Specifically, by the end of the year, the
child will have developed certain awarenesses,

AWARENESSES METHOD OF EVALUATION
- - _ _(Expected Behavior)
~ TONE IONE
There are many kinds of sounds in Tap at least three objects in the room

the environment, some of which have mnmu- which have musical tone.
gical tome,,

1) Pitch
a. Some tones are higher or lower in a. Move hands or body up and down to
pitch than others. indicate varying pitch levels of igolated

tones sung or played on an instrument.
b. A melody is made up of tones of vary-} b. Move hands or body up and down to

ing pitch. (see MELODY) ~indicate varying pitch levels of tones
in a melody sung or played on an instru-~
ment.
‘€. Instruments of different sizes have c. Look at two different-sized instru-
different pitch. ments (pictures of a violin and bass,
flute and bassoen,etc., or a large and
[:R\!: small resonator bell) and point to the

S , jl:i one with the lowest (or highest) pitch.



AWARENESSES

- METHCD OF EVALUATION
{Expected Behavior)

2) Duration
a., Some tones are held longer than
others.

b. A mweleody may consist of both long amd
short tones.

¢. Tones may be played detached or
smoothly.

3) Loudness (see also DYNAMICS)
a. Some tones are louder than others.

b. A piece of music may have tones which
differ in loudness.

4, Tone Color (Timbre
a. Many tones diffar in the way they
sound because of their characteristic
sonority or tone color.

b.

produced colors,

e. People's voices differ,
d. Instrumental tone colors differ from .
aach other. :

e. A voice or instrument may play by it-
self or together with others.

5) Silence (Rest)

A. Music consists of both tones and si-
lences(rests).

b. Rests in the music may be for a rel-
atively short or long time.

RHYTHM

1) Beat

a,
curring and continuous beat.

IToxt Provided by ERI

ERIC

' (Play:

. ,a'

Musical tone color can be divided into

Most mtisic has a regular, steadily re-

Sing a long tone followed by a short
tone. - Also listen to -two tones that con-
trast in duration. Ask, '"Was the first
or second tone held the longest?"

a.

b.. :Raise hands when the tones of the
meledy are longer than the other tones.
a. Move rhythmically to show whether
the tones of a melody are smooth or de-
tached by moving smoothly or abruptly.
Also sing a favorite tune smoothly and
with tones detached.

a, Play and sing a loud tone, a soft
tone. Also ask children to identify
which of. the three tones-is the soiftest.
loud tone, soft, loud.)

b. Raise hands when the tomes in the
music become louder.

.Raise hands when the tone color in

a recorded work changes. Also find two
objects in the room which, when struck,
have different tonmal qualities.

b. Play a recording. Say,'Stand when
you hear voices and sit down when you
hear instruments.'" Children can alse
point’® to pictures of people or instru-
ments when voices or inatruments are
heard.

e¢. Point to a picture of 4 man or woman
when a man's or woman's voice is heard.

d. Raise hands, or point to appropriate
pictures when you hear a piano, a violin,
or a guitar.

e. 5Stand when only one singer or instru-
ment is performing. Sit when many singers
or instruments are performing. Also
point to corresponding pictures.

a, Move until the music rests, then
stop moving. Also raise hands when the
music Sseems to rest in a familiar tune.
b. Show short rests by stopping briefly,
and long rests by stopping a correspond-
ingly longer period.

‘a, - Clap or move rhythmically (walk, sway,

tap) to the beat of one familiar song,
one unfamiliar song, and one¢ instrumental
work. Also use rhythm sticks to high-
light the beat.



AWARENESSES

METHOD OF EVALUATION

b. The speed of beats differs from cne
pilece to the next. Some pieces have
slow beats; others have faster beats
(see TEMPO).

c. Some pleces have a strong feeling of
beat, others a weaker feeling.

d. The speed of the beat within a piece
may change (see TEMPQ).

2) Tewpo

a. The speed or tempo of a musical piece
may move relatively fast or slow.

b. Many pieces maintain the same tempo
throughout; some pieces have tempo chan-
ges. ’

¢. The tewmpo and tempo changes within a
piece affect the speed of the beat (see
Beat.)

3) Rhythmic Patterns and Melodic Rhythm
a. Tones of both short and long dura-
tion may be put together into rhythmie
patterns.

b. A rhythmic pattern may consist of
tones that are slow-moving and long,
or fast-moving and short.

¢. A rhythmic pattern may be steady and
even (containing tones of the same dure
ation J i Jor L JJJor unsteady and un-
even (containing tones of different dura-
tion .. Jhdj QQ‘J E:J ah .

d. A melody contains several rhythmic
patterns. A melody's rhythm is the flow
of the tones of the melody (melodic rhy=
thm).

MZLODY ~
1) A melody is the tune which we sing
for a song. Each tune has its own dis-
tinctive melody.

2) Some melodies have words: some do
not. A melody with words is a song. A
melody without words is a tune or theme.

: O A melody has tones of varying pitch

.[]{U:d rhythm.

- =

b. Move rhythmically to two pieces==-
one slow and one fagt-=-to show dif-
ferences in the speed of the beat.

c. Play rhythm sticks, or clap with
energy or weakly to two works, contrast=
ing in their qualities of beat.

d. Clap faster or slower to keep with
changes of the beat in an instrumental
work.

a. Move fast or slow to indicate tempo
of a recorded work.

b. Move to the tempo of a recorded
work and change speeds to correspond
with tempo changes in the music.

c. See Beat above--(b.) and (c.).

a. Clap or play the following rhythmic
patterns on rhythm instruments after
they are clapped by the teacher:

S O I R P R S

37 W4T |
3. 4 & & a'e’ } G" 4. 4;; e’arJI'lC:’{:’l'

Also make up a rhythmic pattern by clap=-
ping or playing a rhythm instrument.

b. Show, through bodily movement, wheth-
er the tones of the following patterns
move slowly or fast. (Note: Keep the
same tempo for all patterns.)

S i W 2% d!a’;ﬂlﬂiﬂ
s LT3 D2 IS

c. Step out the steady and unsteady
rhythmic patterns clapped by the teacher.

S ——

d. Clap or play rhythm of three famil-
iar tunes on rhythm sticks. Now clap the
beat of these tunes.

1) Sing three tunes on pitch, with
correct rhythm.

2) Sing a familiar song; resing with
"'1a" or "ah.'" Also create a short tune
on bell=1like instruments.

3) Sing two tunes on pitch, with cor-
rect rhythm. Then clap the song's rhy-

hm,



AWARENESSES

METHOD OF EVALUATION 4
__ (Expected Behavior)

MELODY (continued)

4) A melody has .many tonal patterns---
- organized pitches of various duration
which give the melody its characteristicy
g ' ’ L .

5) The tones of a melody may go either
up or down in pitch, or stay the same.

HARMONY

1) Two or more tones may be sounded to-
gether, resulting in harmony.

2) A melody may be sung or played alone
or be accompanied by harmony.

FOBM

1) Phrase
a., Music consists of phrases or musical
thoughts.

b.
phrases are often the same length.
phrases may be longer than others.

Within a piece, eapm=cially a song,
Sonme

c. Some pieces have phrases which are
easier to hear than in other pieces.

2) Repetition and Comntrast

Various aspects of a musical work may be
repeated or contrasted:

6. =-Two or more tones

b. --Two or more_ tonal patterns or mel-
odies

c. =Tempo

d. =Rhythmic patterns
e. -Loudness

f. =Instruments

g- -Voice

h. ™~Phrases

4) Bcho back tonal patterns from any
three tunes. Ask children to sing the

."ding,dlng, dong" from "Are You Sleep-

ing," and the "e~i-<e-i-o" from '0ld
MacDonald." )

5) Move hands up and down to show pitch
levels of any familiar tune.

1) Play harmony on the piano or bells.
Also raise hands when you hear harmony
(teacher plays three consecutive tones,
one of which is with harmony).

2) Teacher plays a tune on an instrument
and then adde harmony. Raise hands when
harmony is heard.

a, Move hands in a rainbow-arc to the
phrases of two songs and one instrumen-
tal work.

b. Move rhythmically to the phrases of
an instrumental work. Show short phrases
by using shorter movements than those
used for longer phrases.

c. Stand on one phrase; ait on the next
phrase. Notice difficulty in doing this
for some musiec.

a.
which are repeated.
trasting tones.

b. Play tonal patterns, some the same
and some different. Recognize repeti~-
tions and contrast. Also recognize

when a melody repeats in a work by rais-
ing hands when it does repeat.

¢. Show tempo chcages by variation in
speed of body movement.

d. Repeat letter b above, using rhythmic
patterns. Also clap a pattern every
time it occurs in the music,

e. Show dynamic contrast by appropriate
energy levels on rhythm instruments.

f. Raise hands when a particular in-
strument returns after a contrasting
section,

g. Repeat letter f above, using the
voice rather than an instrument,

h. Listen to one phrase of a tune.
Stand when this phrase repeats.

Teacher plays three tones, two of
Raise hands on con-



AWARENESSES

METHOD OF EVALUATION
- (Expected Behavior)

(see also LOUDNESS

1) A piece of music may be played rel-
atively loudly or softly.

2) The relative loudness of a piece may
change.

3) Changes in dynamics can occur grad-
vally or suddenly.

1) Sing a tune loudly or softly.

2) Accompany instrumental work with
rhythm sticks. Play louder or softer

to correspond with dynamic lavels of the
music.

3) Play several rhythmic patterns with
dynamics that change suddenly or grad-
ually. Children play patterns back
with appropriate dynamic changes.




B. ORGANIZATION FOR INSTRUCTICN

1. The Teacher and Music

Teachers with varied musical backgrounds will use this guide. A teacher with
some music training or teaching experience should continue to use some of the
‘'tricks of the trade' which have worked for her in music, and biend these in with
the recommendations in this guide. Teachers with limited training should follow
the guide closely, trying both the material and activities. Teacher enthusiasm
for the values of musie for children should- overcome many shortcomings in musical
background. Nevertheless, it is recommended that all teachers 'brush up" on
their music theory in order that they do as adequately as possible.

Several basic musical competencies are needed by the preschool teacher in
order to carry forth the program. The teacher should be able to:

- enjoy music and feel that it is an important part of every child's
education.

= sing in a pleasant manner in the same general vocal range as the child-
ren; l.e.,

o b
=

= sing on pitch and musically, conveying the musical intent of the song
to the children.

= determine and play the starting pitch of a song from motation,

- play any melody instrument competently enough to find the starting
pitches of songs, and play the melody and/or tonal patterns on this
instrument.

- read and uase chord symbols to play easy harmonic accompaniments to songs,
using either the autoharp, ukulele, piano, guitar, or acccrdion.

- read music, ineluding symbols for pitch and rhythm, and translate these
symbols into sound,

- recognize and respond to four distinct alemegts of rhythm- =

tempo (speed)
beat (the sceady. recurring pulse)
1 :

r r \"-wd
|

- recognlze the phrases and sections of a pieeei

- identify the various tone colors of a work, and especially a man's
and woman's voice, a choral group, a voice with or without instrumental
accompaniment, and colors such as the violin, trumpet, flute, piano,
dfum, harp and guitar,

- understand and illustrate common terms used in music, including:

18



accent--a dynamic stress of one tone over the others

beat--the steady, recurring and progressive pulse of the music
chant--a song using only two or three tones in a repeated manner;
~ also a semi-spoken song

chord--~the simultaneous sounding of three or more tones

duration--the relative length of a tone
d nami;s—ﬁthe degree of laudness or intensity nf sound

1n§ensit;——the 1audness of a tone
introduction--an opening section of a work which sets the tempo, key,
and mood of the piece
melodic rhythm--the rhythmic pattern of the melody; if a song, the
rhythmic pattern of the words

melody--a succession of tones of different pitches organized in a
rhythmically meaningful way

meter==the grouping of beats into strong and weaker pulses, as
1-2, 1-2-3, or 1-2-3-4

phrase~-a musical "thought'" or idea, comparable to a sentence in
speech

pitch-~the highness or lowness of a musical sound

rhythmic pattern--tones of different duration organized so as to form

a recognizable unit

syncopation--a shifting of ihe acgant frum the normal strong beat
'~ to a weaker beat

tempo~-the speed of a pilece

theme-~the main melody of a twns

tonal pattern--a succession uf raythnically organized pitches

having unity
tone--a sound havinz pitch, duration, loudness, and tone color
tone color--the distinctive timbre or quality of a sound which
- distinguishes it from other sounds

The success of the recommended program will be dv«, in considerable measure,
to the teacher's willingness to try new material and techkaiques suggested. While
the traditional nursery school songs are included in the pregram, there is much
that will be new to the :preschool’ teacher, including a lurge sampling of contem~
porary, electronic, popular, American foll, apd ethniec musie. This music has been
used in the teaching of music to young children with interesting results, and
is in line with recommendations made by music educators to give children wide ex-
perience with the musics of the world. The teacher, of course, needs to first
"get her feet wet” by listening to this music bafore using it in the classroom.
Hopefully, the teacher will find aa much inter«¢:t in the musics of India, Egypt,
and Peru, electronic music, and contemporary 'ru-k" music as the children. Re-
member, young children are much more open o ney ideas than many adults.  Their
acceptance and enthusiasm for musics of all rwger are both amazing and "catching.'

2. [The Child and Music

Mention of several principles, some <. which are of the "common senge’ vari-
ety, are included at this time in order to inform the teacher of gseveral basic
ideas on which fhe methods used in this guide are formulated. These principles
"““ly to the child, his background, and how he learns music:
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d)

e)

£

g)

h)

Native musical aptitude and ability differ from student to student. All
students, in varying degrees, possess the potential to respond to music.
Musical aptitude and ability are influenced %o a great degree by environ-
mental factors such as musie in the home, cultural values, and past mu-
sical experience. Students come from home environments and cultures in
which music has varying degrees of importance.

Children with similar musical talent may still differ greatly in their
physical, intellectual, and social capacities.

Children respond to music in many ways. A wide variety of activities is
needed to obtain response from all students.

Musical response is often not identifiable in overt behavior, The child
who does not outwardly respond to music cannot be classified as a non-
musical person.

Learning music is an active process, and proceeds best when the learner
iz called into action -~ either mentally or physically,

The process of learning music must be a pleasurable experience marked
frequently by feelings of success and achievement. Learning music will
proceed best when the child is made to feel wanted and accepted by his
teacher,

rate of learning in music. All musical activities in the classroom must
have recognizable value, significance, and purpose for the child.
Repetition and reinforcement are essential aspects of music learning, es-
pecially for the preschooler. Continuity and sequencing of experiences
from activity to activity, from day to day, and from year to year will help
the student to learn music.

3. Scheduling

A minimum of a 15-20 minute period per day is recommended for a formal musi-
cal-activities approach. Hopefully the period will be scheduled any time before
mid-morning. In addition, musical activities should take place throughout the
the teacher:

day, as

sings or plays a lullaby before nap time

plays a recording for background music as the children rest

plays singing games with the children

engages in singing-conversations with the children

uses songs and chants in the development of a language program, and
to enhance other daily activities

sings with some children as others are working on other projects

For children who attend school both morning and afternoon, it is recommended that
a short 10-15 minute music-activity period be scheduled in the afterncon.

Additional work with using music to assist other programs, e.g., mathematics,
should be scheduled at times other than during the formal music instructional pe-~

riod.

4, Equipment and Supplies

The following minimum list is recommended:
~ chairs (especially during singing)

Q

chalkboard, chalk, and eraser

- phonograph (3-speed), with good fidelity

. 20



= tape recorder
- step bells =~ at least one set
- resonator bells--one .set of 20 separate bell-blocks arranged chromatically
in a carrylng case
- tone or melody bells (optional)
= piano (optional) -- tuned to A=440 and equipped with rollers
- pitch pipe (for starting songs -- optional 1f resonator bells or piano
is available)
= 30 mallets
- harmony instruments ( l2-bar autoharp or ukulele or guitar or accordion--
optional if piano is available)
= rhythm instruments
2 rhythm sticks for every child
4 hand drums
Z tom-toms
other drums
> sand blocks
tone blocks
wood blocks
pairs of cymbals
pairs of triangles (with strikers)
gong with striker
wrist bells
jingle sticks
tambourines
pairs of coconut shells
- storage space

FPOADO DD POG

5. The Music Lesson

A daily plan for the music lesson should be formulated by the teacher. This
plan should include very specific objectives, a list of materials needed, tech~
niques to use, and plans for evaluation. It can either be written in full, or
sketched out, using key words such as:

ted beat l=2
2) teach "Do _as I Do' --use movement -=play 3 tones used
3) review rhythms of names of children, design rhythms on board

Every lesson should have these characteristics:
- one objective related to music and its structure (melody, rhythm, ete.,
see pp. 1 = 5.
= many opportunities for student involvement with the music
- some review material and some new material
- some physical movement
= many different "things to do"
= provision for flexibility

It should be expected that the children may take several lessons to learn a
new song, grasp the beat of a fairly complex folk tune from India, or march to
"parade’ music so that the foot movements coordinate with the musie. Review of
material presented in a former lesson should be part of evervy lesson, although new

O vities can_be introduced; using the same material. In general, it is recommen-

s |
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ded that some review and some new work be part of each lesson., The new work can
be either 1) using a familiar song or piece and doing something new with it or
2) introducing an unfamiliar song. Constantly relate the unfamiliar to familiar
experiences.

In teaching music or any other subject, especially to young children, the
unexpected or unusual happens more often than is planned. The teacher should be
prepared to use many types of activities even though she does not plan for them
in a specific lesson. The teacher will find that she is severely limited if she

-~ —._knows only how to use those techniques planned for in the specific lesson. It is,
therefore, strongly recommended that the teacher obtain a "working acquaintance"
with the many teaching suggestions and activities listed for LISTENING, SINGING,

RHYTHMIC MOVEMENT, PLAYING INSTRUMENTS, AND CREATING, found on pp. 15-84, before

using the specific materials and activities. Teacher flexibility will be a tremen-
dous asset in teaching music, especially to young children.

The teacher should use each song or recording suggested for a variety of pur-
poses. Activitiea can be centered in one lesson on moving to the beat, playing
rhythm instruments, recognizing where the music gets louder, jumping high on an
accent, standing when a male voice is heard, and watching the teacher play the
step bells to illustrate the way the tune moves. All activities need not be used
in one lesson. The children should be given the opportunity to become familiar
with the music through many repeated hearings. While some activities should be
reviewed, the teacher should vary the approach on each repeated hearing of the
work. ‘

6. Music as an Aid to Preschool Gosals

One important objective of this project is to provide the preschool teacher
with a vast amount of authentic music literature to accomplish preschool goals in
music, language, and numerical learning and in social-emotional skills. Rather
than support the growing trend of preschool and early-childhood educators of taking
songs and using them to fit nonmusical cbjectives, the writer has undertaken to
present the educator with alternatives. How music educators cringe when they hear
a teacher interested in developing acceptable standard English patterns teach and
drill her children on this song:

—
T &I | I A IR RN
W VN 5 VN B o &

The book is on the ta-bl etc,
What has happened to "The Farmer in the Dell"? Emphasis is no longer placed an
the tonal and rhythmic art of music. The effect of distorting music to meet non-
musical ends should have no place in the educational programs of our schools,

Before using the songs as an aid in the preschool program, they should be
taught as musie; i.e., they should be listened to and sung by the children so that
their full musical meaning is felt, The primary response should be a musical one.
Therefore, all songs used should be approached in the same general way, and should
follow the basic outlines as set forth in SINGING, pp. 24-45. Once the song is
learned and the children have responded in many ways (rhythmic wovement, playing
instruments, noticing tonal and rhythmic patterns, etc.), the teacher may then:

<



a) 1solate the phrase or pattern desired

b) sing it to the children, with children repeating it

e¢) call attention to the pattern and its application

d) chant the pattern, followed by the children repeating it
e) substitute other words to fit the pattern

f) say the pattern and continue the lesson from there.

Work on any language pattern should be enhanced through musical means. For
instance, let us take a pattern emphasizing:

The children are playing.

USING THE DRUM OR ANY RHYTHM INSTRUMENT

VQ;CE -- % 7 The l‘&hil—.dren are play-ing the

INSTRUMENT 1 | f i f, B - L I [,. E E
CHANTING AND CLAPPING THE PATTERN

i[) o of o WiicLar . Qﬁ”J E’nafgg/
ibdrmla 1 i

Ll
e oy .
+  ———

CHANT: re p ay
SINGING THE PATTERN

£ —

e S g—1 ’E;
One Tone ﬁ_s 1= e L — Q} ﬁ’f

The chil dren are play-ing

e

{(Note rhythmie change)
o ? et

Two Tones e
g - N S S
s o e =
The chil-dren are play-ing

(Note rhythmic change)

'ﬂ i'L ‘_‘j

The chil - dren are play=ing

COMBINATIONS OF THE ABOVE DONE CONSECUTIVELY

<3
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a) Chant: The chil-dren are play-ing. The chil-dren are play-ing.

L < i f‘ & = = & A <« e = P
: . ! R v I ; i -
A Pf i L . w () e [ B 22 it Lt Le
b) Drum > | - 4 - P = Z e > - o
(%] [N s o ) Iy i . oy 3 [ H {
s S TS L T A S A T
c¢) Play on step bells o ) X
. 2 - A ) T
p g S N—— H T
N oo ST — T

~ The chil-dren are play-ing
d) Teacher and students sing.’

Another useful technique to guide students to respond in full sentences is to
tap out the rhythm of the sentence before saying it, For example, after working
on the pattern, "This is a ...]' you can point to various objects and ask students
to identify the object by sayiang,'This is a...." Assist the child by first tapping

/ I !fb r’ f ‘\ ’ \‘\i 5 ‘;‘; F ,,g, ‘;3? ,-;r iin ‘?ﬁ \.
7 { D | —— :

g‘zhis is a (book) J) \\ This is a ra - di - o ,J/-
\ _ .

\--.
After the child says the pattern, reinforce it by again tapping its rhythm. Then
ask the child to clap (and play) the rhythm as he says the pattern.

The teacher who wishes to make up her own tone patterns for language should:
1) 1keep the rhythm of the pattern for the tonal pattern
2) maintain the natural word accents
3) wuse a drum or rhythm instrument to accentuate the rhythm

4) keep within the range =—— for one-and two-
tone patterns S — T
v o3 {-‘h!‘ H
E A

Additional suggestions for the use of music in the language program of the
preschool are found in Language for Preschool: A Curriculum in Oral English,
Center for Pesearch in Early Childhood Education, University of Hawaii, fourth
edition, 1970.

7. TIhe Repertoire

The traditional nursery school music program consists largely of children's
songs, singing games, and activities for creative dramatization using music. Since
it is important that children at this age come into contact with the world of
music as it is, the repertoire has been considerably expanded. The songs and re-
cordings used include a balance of: 7

- nursery school tunes; e.g., '"Mary Had a Little Lamb"

- singing games; e.g., ''Looby Loo" -
- American,fglk mugic; e.g., ''Skip to My Lou”

<3
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Many
guage and

modern folk music; e.g., '""Five Hundred Miles"

rock'n'roll; e.g., the Beatles and Tom Jones

jazz; e.g., Duke Ellington, Gene Krupa

popular music; e.g., "Oh What a Beautiful Morning"

folk music of other countries; e.g., India, Trinidad, France
classical music; e.g., Prckcfiev, Handel

music of all periods: e.g., Renaissance, contemporary
__gerimental music; e.g., electronic music, chance music

of the songs included in the SONG BOOK may be used to accompany a lan-
mathematics program of the preschool and kindergarten. Other songs

may be useful in teaching directions, teaching parts of the body, and increasing
ability to follow instructions. On occasion, words have been slightly altered to
make the patterns grammatically correct. West Indian, Southern, and Negro dia~
lects found in songs have been changed. Sometimes a synonym has been substituted
for a word which would have no meaniung for the young child. However, it is impor-
tant to note that there has been a conscious effort by the writer not to change
the musical intent or meaning of any songs included. The songs remain excelleat
examples of children's music, art music, and folk music of the world's peoples.

If a

song is used for a language program, it is assumed that the teacher

and/or children may add verses to suit the desired language patterns. However,
addicional verses should fit the rhythmic patterns of the tune and be consistent
with the original text. For example, a song with original verses about the work
of the farmer and tailor would lend itself to other verses about workers and peo-
ple. Additional verses about animals and plants would not be appropriate. S5imi-
larly, verses about various occupations would not be appropriate for a song about
animals and what they eat. Changes in the tenses, number of the verbs, and verbs
would be acceptable if the overall meaning, mood, and rhythm of the tune were not

altered.
Some songs in the accompanying Songbook that are recommended to develop
preschool learnings include: -
FOLLOWING DIRECTIONS
SONG SONG SONG
Clap, Clap Hokey Pokey Looby Loo
Clap Your Hands Till the If You're Happy Thumbkin Says
Music Stops I'm a Little Teapot Where Is Thumbkin?
Here We Go, Santy Maloney I Put my Arms up High The Wiggle Song
A Little Bear
CONVERSATIONS
Good Morning to You Hello Song How Old Are You?
E— 7} — — — - mar— p—— — s— — i — — —
LABELS
Q Alphabet Song I Want To Be a Farmer My Father's Children
R\K:Animals in the Zoo Mother's Knives and Forks 0ld MacDonald

=AY



SONG

Animal Song
Bus Song, The

SONG

Clap, Clap

14

SONG

Muffin Man, The

A-Hunting We Will Go

Animals in the Zoo

Are You Sleeping?

Clap Your Hands Till the
Music Stops

Daddy Shot a Bear

Ducks, The" '

Farmer in the Dell

VERBS

Go Ln and ocut the
Wiandow -

Hey ‘Diddle Diddle’
Hey Jump Along -
Hickory Dickory Dock
If You're Happy

I'm Going to Sing
Jack and Jill °

King of France
Little Miss Muffe:
Miss Polly Had a
‘Dolly '
Mulberry Bush
Pugsy Cat
Pussy Jumps High
There Was a Man
We Are All Nodding

Birdie, Where Is Your
Nest?

Cuckoo

Days of the Week

QUESTIONS
How 0ld Axe You?
Lazy Mary
Muffin Man, The
Postman

Where Is Thumbkin?
Wwho Killed Cock
Robin?

I Put My Hands Up High

OPPOSITES

See=Saw, Sacra=Doun

8ix Litt}a Ducks

Eency Weency Spider
Go in and out the
window

PREPOSITIONS
Hokey Pokey
Looby Loo

Mammy Loves

Bell Horses

Days of the Week
(Dutch)

Days of the Week

QUANTITATIVE CONEPTS

Hunt the Slipper

John Brown Had a Little
Indian

A Little Bridge

One Little Brown Bird

One, Two, Three

One, Two, Three,
Four, Five

This 01d Man

Three Little Mynah
Birds




LISTENING 15
SECTION II - GENERAL TEACHING SUGGESTIONS

1. The Role Listening Plays in Music

Music is an aural art and, as such, involves the gradual attainment of
listening skills. Every child must develop these skills in order to become
sensitive to and aware of the beauty of tome. Every music lesson, then, must
be a listening lesson. Listening must be involved in all musical activities
and must be the basis of all experiences in music, such as: :

= tuning voices to the correct pitch

— learning a song by ear ' A

— evaluating one's own singing and the singing of the group
- making up tunes or rhythmic accompzniments

- listening for phrases or the end of a plece

— identifying the beat and melodic rhythm of a piece

— identifying instrumental and vocal tone color ‘

~ evaluating one's own performsnce on an instrument

Listening to music must involve some emotional responae and feeling. How-
ever, the most iLntense experiaences.one. may. heve in gusic. come with-:tha.ability

to attend to the music ae one feels and hears music.

2. Reflective Listenin

How to develop tEé_iiétening_skilis involved ;n;singins;,ﬁlgyiﬂgrinstru-
ments, and rhythmic movement is found elsewhere in the Teachexr's Guide. The

remaining section on listening shows how to:develop the skills needed for
.peflective or Spp :  auows

“or_sppreciative listening, This kind of listening involves the
processes by,whi‘hys:ﬁéentguapptéhg@ddthe>musicaljmeaniﬂgs_éfilivgxgr;recorded
performances of music literature. These processes involve an appreciative

type of listening whereby the student is taught to evaluate the merit, quality,

or Sigﬂifi¢a°f§”of;thé_mus;éélfwark,rtAtheiftbén”juéﬁrasy;““I'like’it.“‘*A'
degreekafrknﬁwleéga,'juﬂgﬁept;-égdrdisg?imiha:ign.ig:iﬁplieﬂgin-tbig‘process,

3. zh&wB§§§¢Vséqﬁ%nce:be?Q11DWcWEénfUSin;f ,'”tasit

a,"1n£fbdQ§elﬁﬁé?:éééﬁdiﬁé;f‘(Théftéaﬁhéfééetéffhefstage and helps the
1listener to ‘listen for ome or more musical aspecta.) ~ .. ‘. . - - .
b.  Listen to the recordiug. - T

) the listening
e focus -
ffects, solving

- Recordiig

'1;2é‘§bdé£iﬁite

ythu
ings)

r

(RIC cotor ot vecars

IToxt Provided by ERI
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~ potential for active physical response
- a clearly outlined, songlike melody

- highly descriptive content

good fidelity*

= a beautiful tone quality*

- a high quality of performance¥

(*for all recordings)

Setting Standards fop Listening to Records

Set audience standards for listening to music by setting an example, and
by discussing:

- why we listen quietly to music

- vhat are the various musical elements to listen for

- the need to respect other listeners and the performers
- how to respond to an enjoyable live performance.

6. Vhat To Iisten for in Musi

Children can listen for:

the many moods of music

similar, contrasting moods in a piece

tempo, including faster and alower speeds

the dynamics (louder and" softer, changes)

the range (highest, lowest pitcheas)

the many instruments used, individually gnd in combination
vocal tone color .

the direction of the: mg;gdic ling (up or. down)

the phrases -- their length and shape T

- uses Of vepetition and. contrast. . . - ‘

- rhythnic elements, including baat, melodic rhythm, and rhythmic patte:na
- distinctive thythmie figures and huw thgy are used -

a) Try ta guide the ﬁhildren ax f:qggmgking up. a Btory or desc:ibing _
a scene when listening to ‘music Rather focus - upon the mugical elemen:s{ -

'b) The. childr
expgaed to. it
- exPEEienee.
tiﬂnallyf 1ntellé

.patiéﬁ wit th' mnsié, emnu.»::
3 an- sttessiﬂg factugl

‘the school
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d) A listening lesson cannbt simply be presem:ed by playing a
recording. The teacherx has certain res ib %

- Be familiar with the musiec.

- Note musical element to be focused upon.

- Determina some approach and activity ‘that will motivate the
children to experienee and discover the parﬁiculaz musical element.

that can alﬁa be taught at the same time.

e) The teacher must hear what is in the music before he can guide
the student to listen to it,

£) Replay many recorded selections several times during the year.

g) Consider the length of the plece and the needed time for replaying
it when planning a lesson. _

h) Adapt directed listening to the students' attention span.

i) Provide frequent and short listening periods, These are more
valuable than listeniug too long, once a week.

j) Children at this level will need help in verbalizing reactions to
music, Use discussion and questioning methods that will draw from
the children many of the perceptians and absezvatians they hava made,

) The teacher should be prepared to tell, demonstrate, Bupport, or
explain only when the students have discqveted as much as they can
from the musiec, ,

_1) Vary listening with a variaty of muéical activities such aa:

clapping the beat : .

standing when the music gets lauder '

moving to phrases '

pointing to pictures nf instruments heard in the muaic
adding a rhythm inatrument accompaniment

m) Arlistening experience heuid ﬂﬂt be 1nterrupted by quastioning or
discusa;@n. L , : v R Ny

) The teacher,
own individual r
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r) Enjoyment of music is partially derived fron Eamiliarity. Famili-
arity is dependent upon repeated meaningful hearings of the music. The
teacher must find interesting ways to repeat a composition so that the
students become stimulated as they become familiar with it.

8) Visual aids can be effectively used in listening experiences, such
as: —
- showing students the contour or shape of the theme

a-ﬂgf“‘5~_ ("Are you aleeping")

= using phrase and sectional markings
- designing the beat, rhythm, and other rhytbmic characteristics:
~ looking at a picture of an instrument when a particular instrument

is heaxd

t) Specific questions that will help the children to listen actively
and increase the attention span are:

= What did you hear while you listened?
~ How did it make you feel?
Did you like it? Can you tell why?
Was it fast or slow?
- Was it loud or soft?
and simiiar questions related to musical elementa,

u) Occasionally play two or more pieces in succession and campafe them
in various ways.

v) The teacher may sing or play the ‘theme, asking the Studeﬂt& to
ging it or raisé thelxr hands when they hear it.

w) Teach the atudents to play a tonal- patcern fram the main theme on
a melody instrument. , _

Enrichin Listeniu Ex;eriences'
B) Have a listening cozner with earphaﬁes, for ;ndividual lisrening.

b) Provide time far quiet Listening and the - free selection of
recardings to listen Eo," :

c) Plan a elassroam ccncert of favorite records and 1nv1te ather .
classes and parenta to attend.&,v S G : , oo

days ﬁLgt tudents bring 1n ;heir
records,and why. hey . likaj;; ,'\'

d) Have some "favarite reenrd'
iava:ite regards. tell ahpu; :hef

‘f) Encouu@g studenta tohfind andlet'bring in pie:ureswaﬁédﬁfﬁ#ﬁicél{7  
graups anﬂ instruments.;_?_ e e N
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Ideas for Pla::.ing

a) Introdue: :I1ldren tc at least ONE new recording per week,
Two or tiw =2 lessons per week should involve listening
to recorde. iasic and responding to it. Some of these
lassons can :-vslve listening to music previously played
for the children.

%) Lessons using recordings may take longer than those just
involving singing., Allow time for setting up the phono~-
graph, finding the album, and placing the neadle on the
record each time the record is played, Also, note that
recordings are gemerally longer in time than songs.

c) Get the children imvolved in the music as soon a8 -possible,
You will quickly lose the children's attention if you
allow them to sit and listen without involvement. Have
them respond emotionally, intellectually, and physically.

d) Although listening might be the main ac':'iv;ty in a lesson,
it is also advisable to have some singing, playing of
instruments, movement, and creative activities.

e) Use a variety of music, including rock, jazz, classical,
and music from many cultures. Balance the listening
~ diet, rather than playing too much of one type of music.
When collecting records for your class, stress yarjety
and good guality. - o ’
£) Regardless of the record listemed to, the approach and
understandings to be developed are quite similar (see
the following plans~~-one with rock music; the other with
classical music). ’ ' ‘ ' v

i9
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TWO SAMFLE LESSON PLANS--LISTENING
(also see plans on pp. 58, 73-75)

Time of Year: ‘September or October

Length of lesson: Approximately 20 minutes

Physical Setting: Children on the floor, grouped around the teacher

Activities: Listening, movement, playing the instruments

Development

Objectives:

"1. The child will indicate an awareness that music has a regular,
steadily recurring and continuing beat by moving and playing
rhythm sticks to the beat of (any examgle of rock music }.

of Concepts of: Beat, tone color

‘2. ‘The child will indicate an awareness that a piece of mmsie
may have contrasting tone colors by raising his hands when the
vocalists are singing and lowering his hands and playing
rhythm sticks when instrumentalists play alone, as he listens

to (same gack plece).

Materials: phonograph, any piece of rock music (with a definite beat E
and sung by a vocalist with an instrumental accompaniment), rhythm
sticks, and any familiar song.

Activities:

1. Teacher sings a familiar tuna to children'with la.  Ask the
children to name the tung. children and teacher Biﬂg with
words, then la. ' :

2. Teacher claps to the beat ﬂf a tune, The childgea imitate.,:
Call this '"the beat." Asgk the children to move othei parts
~ of their body to the beat’ ‘(snap beat, tap shouldexs, step,
sway, pound on. the fieer) as the sung is resung‘_everal timea.:

3. Introduge tock muaic by gaying* "I m going :o play aame mueic
‘ ~ for you,. . Can- yau ‘1iaten to. 1t and tell‘ua>haw 1€ makgs ‘you' .
.feel--gay, ‘happy, sad, or! sleepy? Does it make yo nt. to
sleep, to dance, to cry, to play, or to run? | ‘Remember, let'
' sit quigtly and liaten sa thet ‘all af,us can hear the’ music., o

by many : ing.
Danc;ng? Riding in‘a, ‘car? Ok 7 ee
‘Replay; asking :he,;hildrey
h?“ﬂsa thén,thei:,fge, . ‘then t - wh




6.

7.

9.

10,

11.

12,

13,
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"Watch me clap to the musiec." Replay, clapping the beat.
The children should imitate. "Let's move to the beat."
Replay the music, with the children moving their hands, feet,
and bodies. .

Work on movement skills. 'Let's move our feet,...our shoulders,...
our heads,...etc. How many different ways can you move your
hands?...your stomach?...your hipa...? Play the music, thk‘
ing on moving various patts of the bﬂdy to the ‘beat.

"Let's listen to the music. 'I‘his ‘time i-an you tell us who
ie singing? Is it a man or a woman, or is it lots of peop].a?“
Replay the music. Ask, "Who is singing? Who else is playing?"
Replay. Discuss the instrmenta he&rd (drum, - gui.tar, eec.).

"Can you rxaise yuur haads whenever l:he man Biﬁgg and lower it
when he 18 not singing?" . 1llustrate and do this with the
children as the music is replayed. REEt, having the chil=-
dren do this on theit own. _

"Let's play some instrments with the record. Close your
eyes and guess what instrument I'm playing.“— Play rhythm
sticks as children recognize Ehe saun&. Review :echniques for
handling and playing. . , o : :

Distribute instruments, reminding the childrgn nal: Ee play un~=
til the music starts. 'Let's play our instruments tc the beat."
Replay music, Remind the childrem to play. scftly enough to
hear the music._ Evaluate their perfurmanca. e ,

"Can yau tiay only when l:he inatrments play by selves
and stop when you hear the man ainging?“ : Reglag -,muaic. "Re=
peat, having the children B:l.ng "la-la" wj.r.h the’ vaealiat and
play wihs tx-.e eingerg., , e e

"Let's hav. ;iome. dancefs anﬂ some rhyi:hm Etic, ?;v‘playera' " 3.  :
Divide tis class into two groupsk, ‘one. playing. to the beat and
~ one movilh& ta the beat “Ré usic o L

Swit:ch paﬂ.e... Teacher evaluate : ‘aae ich children need
further work on recognizing the bea:, wocal: » calors ana
4instrumental: tune cala -and: wh 1ged . pr ; ¥ vi

' to the muS;I.c.. o
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PLAN 2
Time of Year: March or April
Length of Lesson: Approximately 20 minutes

Physical Settin Children on the floor, grouped around teacher;

~ space in the room.

Activities: Listening, movement

Development of Concepts of: Beat, phrases

Objectives:

1. The child will indicate an understanding that march music has
a definite, steady, recurring beat by marching like soldiers
to the beat nf "Saldier's March" by Schumann,

2. The child will indicate an awareness that music may have
distinct phrases cof equal lengths by marching to the "gpoldier's
March'" and changing direction for each phrase.

Materials: phonograph, recording of Schumann's “Soldier's March”
(RCA Basic Record Library for the Elementary Schools, Rhythmic

Activities 2 X ' o

, Bcarf or tibﬁan, and ‘tone blocks.

Activities:

1. Intraduce record by asking the children to compax
music ("Soldier's March") with a recording. already familiar
to the children. For example, ask: :

"Which record is the lnudes:, the saftest. the faateat, the
slowest?" ,

"Which music is 1like: a dance, a march?“ e '

"Which music is played by instruments? Which music i3 sung?"
"How does the firet piece make you feel? . the aecand pieee?"

2. Ask the children to move their hands as if pl&ying a drum ta
the beat of '"Soldier's March.' ~Play piece. ' Re lay, asking
the children to move their hands up and. dawn to the beat. -

3. Briefly discuss the meaning of parades,and anldiera., Have D
“the. children demonstrate’ matching as. sol' Ch4ldrenbstand :
- and march in ylace’ to: claps to’ :he ‘beat.
 'Replay music, with- hildten marchingAé ound the room, : Encour=-
"~ age children to" be»diff rent,'iﬁda nfusoldie' ‘(pome with ‘guns, -
_ with drums,‘or with flags;, ‘ ome real saldiers).

4. The ehildren sit and 1is ten to music as the "eacher'movas hervﬁ
hands in a rainbow-shaped arc ta the distinct phraaes, i.e..

ST TN ,-*-""’_"““'*\ Ha.ve thechildrenimitate
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10.
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The teacher and the children stand om the first phrase, sit on
the second, etc. to show phrases as the music is replayed.

Replay the music. The teacher takes a scarf or ribbon and moves
her hands to the phrases as:the scarf or ribbon.flowa. Give
the scarf or ribbon to the child. The child moves a hand,
following the teacher's example. All the children imitate.

Replay the music. Ask the ehildfeﬁ to move their hands to the
phrases by y themselves.

Glap to the beat af the music as the record is replayed.
Then clap only-on the first main beat of each phrase. as:

& s

=

Xova R . ‘<: ’ i :3
The children follow the teacher, then try this themselves.
The teacher then uses a tone block to accentuate the beginning

of each phrase. Give one or more tone blocks to the children
to play, as others imitate the playing.

Replay the music, with the children marching to the beat of the
music. Work on having the children change direction on each

phrase, as:

Phrase l-=March to the front of the room.

Phrase 2-<Turn, march to the back of the room.
Phrase 3--Turn, march to the front of the room,
Phrase 4=-<Turn, march to the back of the room.

pivide the children into two marching groups Soldiexrs 1 and
Soldiers 2. The children should march on alternate phraaes

~as the teacher plays the tone blgck on the fifst st:ong beat
of each phrase:

e ,,s‘“'" ‘—“é-z-,.,_\ . «—-—-—«-m‘&s J.g-—“"-—- =,
X SGLDIERS 1 X SOLDIERS 2 X SOLDIERE 1 X SOLDIERS 2, etc,

Switch groups, so that group 2 begina, followed by group 1.

If sue;essfully done, eambine marching with the playing of
tone blocka. Replay the music.- e L

a5
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SINGING

1. Types of Singers in Your

Class

Some children will have a keen sense of pitch discrimination and will
be able to sing readily most melodies after a few hearings. These children
probably come from homes where there is much musie and where some effort
has been made to help them sing. - S

Some children will have developed enough control over their singing
voices to sing a melody, but cannot sing either with a group or by them-
selves when given a specific key. These children can sing the correct
melody, but lower or higher than the pitch called for.

Some children will be able to sing and use a singing tone, but do not
have the ability to sing a given melody on pitch. These children lack the
ability to discriminate pitch and melodic line through the use of the
singing voice.

Some children will chant or repeat the words of a song as though it
were just a poem, with some attention now and then to rising and falling
inflection. These children have developed neither a sense of pitch discrimina-
tion nor melodic direction. These children ere commonly called untuned or
out=-of-tune singers. )

It is important to note that in September and October most children will
not be able to sing on pitch. This ability to sing should improve through-
out the year, as the child learns pitch discrimination and practices
reproducing pitch with his voice.

2, Vocal Range and Transposing a Song

The songs accompanying this guide are all written in keys which are
generally appropriate for your preschoolers. This range is

) E;i,;bﬁ

4L

P
| {%]

There may be times when the tones reach one or two pitches higher or lower.
As much as possible, provide students with experiences in singing many

tones within the above vocal range and only occasicnally go down to middle
C. 1f there are any problems in the range of a song, you may wish to raise
or lower a melody a half or whole step. This will generally be enough to
remove range problems. Techniques available for transposing a tune are found
in most standard texts on music fundamentals (asee p.1l46). "

36
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EXAMPLE: Mary Had a Little Lamb

Original Key C Transposed Higher
D:

K] B S

F ik =

e

Two other important considerations for range are the intended moocd of the
song and the range of the most frequently sung tones in a melody.

a) The character and subject of the song determine, to some extent, the
range; a song about birds or clouds may sound better in a higher range.

b) The pitch level of sustained or repeated tones needs more consider=-
ation than does the pitch of occasional higher or lower tones.

EXAMPLE: "Are You Sleeping?' should be sung in the key of F even
though low C is used (only on the "ding ding dong"), since most of
the tones in the melody (the tessitura) fall comfortably between
F and third-space C.

3. Helping Your Children Sing in Tune

There are several factors invelved in learning to sing in tune. The
-child needs to:

remember tones and groups of tones :
learn pitches ¢orrectly and match them with the voice
learn to use the head and chest registers of the voice
develop the vocal range

]

Children with little experience in singing in tune may sound quite
“flat" at first. This poor intonation will probably be caused by the
child's limited experience with music, or a poor musical ear, as well as
secondary problems such as:

a poorly ventilated room
extreme temperatures
poor acoustics
lack of interest
fatigue ,
the attitude and manner of the teacher
excessive repetition or drill on a song or section
improper volice production
large or unsuitable range
‘difficult words
too slow a tempo -
an insistence that pupils sing long, musically exacting phrases

ERIC o . v
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- poor posture

- maintenance of the same posture for too long a period

- repressed, hushed ainging

« loud, forced singing :
- an uncertainty by the singers as to pitch, rhythm, or text
unartistic, out-of-tune accompaniments

- inaccurate attack on tones by slurring or scooping

Hopefully these secondary causes of poor intonation will not be brevalent
in the classroom, thus enabling the teacher to concentrate on developing
. the child's singing voice to its maximum potential. ’

There are many techniques to help you work with the children in devel=-
oping their ability to achieve pitch discrimination and sing accurately.
These techniques include the following:

a) Chant familiar rhymes, feeling the rhythm. Put the rhymes on one
pitch, then two pitches.
EXAMPLES :

Chant on F Little boy blue, come blow your horn
The sheep's in the meadow, the cow's in the corn.

Chant on two tones _'3 5 ir;*Eg Y

= M TV W— é"s; - I

-

Hump-ty Dump-ty Sit

b) Chant familiar language patterns, feeling the rhythm. Put these
patterns on one pitch, then two pitches.

EXAMPLES: n
N 7.0 A S . ) _ L

Sing on one tone ?*tf?f ! . A B S

(Note: use any — — g ——ah . e ey -

rhythm which fits

the words) You are walk - ing

) S ————

We are fhﬁalk - ing

Théy ﬁre ﬁélk = ing.

38
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I am walk-ing

¢) Imitate the sound of a siren, the wind, a bird, a radio or television
call-signal.,

EXAMPLES:
wind bird radio signal
b ———— iR E RN o S B - b .
Easm— rm— i fik:g;;: ——
Qo= mmmewa= Cu~-ckoo Coo N B H

d) The teacher and children should use up and down movements of the
body and/or hands to indicate high and low pitch and pitch direetion.

e) Encourage children to call from a great distance, sustaining the
vowel, as:

EXAMPLES:
Y
‘), . _ : i
]
o i
{smwns 73 — ~=
Hel - lo____ 'Where are you?

£) The teacher can match the child's pitch and sing with him, or obtain
the children's own level of pitch and begin the song on his pitch level.

g) Let the out=of-tune singers iisten to and evaluate a small group of
in~tune sinpers. ' ' '

h) The teacher can walk around the room and aid the children by singing
softly into their ears.

i) Encourage the children with complimentary remarks and by letting
them sing in small groups with accurate singers. NEVER discourage the
untuned singers from singing nor single them out for their lack of
singing ability. '

3) Let the out-of-tune singer sit next to, or in between, secure
singers, ‘ ‘

k) Use many tone calls (repeated song fragmeﬁts). For example:

39



“"Are You Sleeping?"
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"Looby Loo'' "nid You Ever See a Lassie?"

— —‘Ff - = P Y S S— Y

Fd 5
3 L -y I _ ___
i ¥ Y T it ¥ r > N v | _ _ . 1r R
= =¥ Ch. ] i - =@ T 3
ding ding dong Loo - by Loo This way and that way and

1) contrast singing with speaking by saying rhythmically a tonal patteran,
and ask: "Did I sing it or speak it?"

EXAMPLE: Say, then sing ---- "Row, row, row your boat."

m) Help the student speak with vocal inflection, making the voice ask
questions (rising inflection), as: : '

Do you like me?
Can I have it?

and make statements (falling inflection), as:

1 am going to school,
Today is Friday.

n) Use songs of a limited range, with many repeated tones, and with
"eatchy' tunes or patterns.

EXAMPLE: "This Old Man"

et
- S = & 75 —r

nick=-nack pad-dy wack, give the
dog a bome
o) Reinforce tones to be sung with resonator bells or the piano.

P) Use a tape recorder to document progress and show differences between
speaking and singing.

q) Use such "fun" or nonsense syllables as:

R Al
'y , " § - 4'! - rl'ff; 7.7 e J“’; e . : ’:1!,' - | e . ,7
4> e 5 4 , ] —;ﬂf.’; I~ R = :» f . - ,
Ting - a - ling - a - ling " yo = ho  bi-pi-di-bop-pi-dee-boo
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and traditional playground chants as:
Ay
G

i
e 1
= — T — < —
YOU CAN'T CATCH ME! Jump high, jump low

sgl

, ' :i*ké'; 7

r) Let the students imitate an elevator with their hands going up and
down while singing a neutral syllable (''la'), and stopping at different
levels (floors) to arrive at definite pitch levels. (Also have them go
up and down a ladder or steps, using an actual ladder or steps, or a

ladder or steps drawn on the chalkboard). '
Specific Methods for Teaching a Song j ;Esi¥ et 23

a) WHOLE SOlC METHOD: This method is characterized by the following:

- The teacher sings the song several times in its entirety.

- With each time, the children listen for something or respond by
movement, playing instruments, and other appropriate activities
in order to make the rehearinga meaningful rather than monotonous.

- The teacher must use his own judgment as to when the class is
ready to try singing the entire song.

b) PHRASE-BY-PHURASE IETHOD: This method is characterized by the
following:

The teacher teaches the’ song one phrase at a time following initial
hearing of the entire song.

The children are asked to repeat each phrase after the teacher.

If the children encounter any difficulties with any phrase, the
teacher may deal with it separately before the children are
asked to sing the whole song again.

The teacher uses her own judgment as to when the class is ready
to try esinging the entire song.

¢) THE COMBIUATION WHOLE SONG, FHRASE-BY~PHRASE iIETHOD is character-
ized by the following:
- The teacher uses the whole song method with the addirion of
stressingz certain phrases that. the children can readily sing.
- Easy phrasas are sung almost immediately by the children.

Some Activities To Use When Preseating a New Song

Notes:

Not all of these activities must be done for every song.

The -foilowing may take place over several lessons, egpecially items
csE, ' o : ' :

- Set the mood or establish the background for the song.
- Mention the story as told in the song's text.

A1
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c)

d)
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- give brief information about the composer or place of origin.
- Read the words of the song.
= Show pictures.

Relate to past experiences.

First Present the Whole Song

Ask students to listen to the song in its entirety as sung by
.the teacher, a student, or.a visitor, or as played on an
instrument or from a recordidg. -

Ask questions about the song and elicit student reactions.

Repeat. the Hearings in Order To:Leara-the.Song

Listen for mood, tempo, dynamics.

Act out pitch levels of melody (move bodily high and low to the
pitches).

Clap, tap, snap fingers to rhythmic elements {(beat, strong baat,
melodic rhythm, etc.).

Chant words in rhythm.

Discover the appropriate fundamental movement (walk, runm, akip)
that might reflect the rhythm or meter.

»Tip" to the meter by moving hands up and down with a stronger
downward movement on the first or accented beat.

Move hands in arc to phrases.

Teacher and students sing alternate phrases.

Solo or boys sing one phrase, answered by the girls or another
group.

Listen for number of phrases.

Listen for samenessas and differences in phrases.

Use rhythm instrument(s) to highlight a musical understanding
of beat, phrase, dynamics, repetition,

Create a rhythmic accompaniment. _

Provide a different harmonic accompaniment (the teacher may use
the ukulele, autoharp, guitar, or piano).

Add new words, create other stanzas.

Make up an introduction, interlude, coda.

Dramatize parts of the song or the whole song.

Ask for suggestions on better interpretation.

Hum or whistle parts of the tune.

Students mouth the words as the teacher sings.

Students sing without the teacher.

Students Sing

L

Students should be asked to join in with the teacher or recording
~ after they have heard the song at least three times.
The song should be sung several times, working on:
correct pitch and rhythm ' :
good singing habits
artistic interxpretation.
Student evaluation of how well the song was sung and pxoblems
. encountered should occur '

az
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@) Learn About Husic (see p. 1 for conceptual learnings)

Respond physically, intellectually, and emotionally to the music,
according to the objectives and the understanding of the students.
Response should be to all aspects of the music, including its
melody, rhythm, harmony, form, dynamics, and tone color.
£) Subsequent Use of the Song

Expand interest whenever the song is sung on subsequent occasions:

- Use other activities as outlined above in (c).

- Use instruments.

- Sing other songs of similar mood, melody, tempo, aund dynamics.

- Work for expressive rendition of the song.

- Make judgments about the group's progress in learning the song
by asking, "What part of the song went well?" ox "hat part
of the song needs attention?"

Use the song to initiate new learnings about music.

6. Starting a Familiar Song Without a Record
As many songs should be raviewed almoat daily, it is important that
the teacher know how to start a song without using a record or tape-
recording. Unfortunately, many teachers "snatch" the tone out of the air,
without due regard for the correct starting pitch to coincide with the
children's vocal range. This usually results in having students sing
too low, because they have an inaccurate, insecure sense of the pitch
relationships in the song before singing. The teacher should £
these steps when beginning a song:
a) Find the key note (DO or 1) from the key signature.
b) Sound the key nute on the pitch pipe, bells, ox piano. .
¢) Find the starting note of the song and sound it on the piteh pipe
or another instrument. o
d) Hum the starting note, imitated by children.
e) Sing up or down the tonic choxd (1-3-5 or DO-MI-SOL) to the tone
7 on which the song begins, having children imitate.
£f) Have the students sing the first word of the song on the correct
pitch. v
g) Sing an introduction or play it, to establish tempo and tonality.
Tempo and rhythm may be established by:
- counting a measure aloud (1-2-3-4-1-2--ready--begin) in the desired

tempo :

- ghowing the underlying pulse with a hand motion, moving the
hands noticeably to indicate the entrance

- using the standard conductors' patterns :

- using an harmonic instrument to play an intvoduction

- playing the last phrase of the song on the piano

43
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As an example, let us take the song "Hot Cross Buns':

. ]
R I AN LA S E e 1
23 o = __ - : (@

Hot cross buns, Hot cross buna, one a pen-ny two a pen=ny, Hot crogs buns

- Sound DO (F) on the pitch pipe, bells, or piano.

= Play the starting tone (A) on the instrument used.

- Hum the starting tone, followed by student imitation.

- Sing up and down tonic chord (F-G-Aor F-A), having children imitate.

- Have children sing "Hot" on A, or “Hot cross buns" on A-G-F.

- Sing or play introduction, using last two measures (or use harmony
instrument).

- Say,"1-2--ready-=-sing" and lead the class in singing with hand
movements.

- Conclude the song with a definite finishing signal.

7.

General Teaching Suggestions-- Singin
a) Face the students when singing a song, even when playing the piano
(move the piano at an angle so that the children can see your face),

b) Try not to sing to the children. Make singing a cooperative
experience by singing with them.:

¢) Part of the environment for good singing should be:

- adequate ventilation

- comfortable seating

- a minimum amount of distraction
= absence of outside noise

d) In general, children should sit on chairs, not on the floor, when
singing.

e) The teacher should sing expressively and always set an example.

f) Some songs need various kinds of motivation, while others are self-
explanatory, and time is wasted in asking obvious questions or
giving unnecessary detailed explanations.

g) Encourage children to find the starting pitch of a familiar aong
after hearing the introduction played on the piano or harmony
instruments,

h) Chénge the pitch of a song, when necessary, to a comfortable key
foxr the group. . )

1) 1If one portion of a song seems difficult, isolate that portion
instead of repeating the entire song to correct one or two notee.

ERIC .. 44
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j) Use form as an aid in teaching a song. Call attention to parts that
repeat or contrast. Use words such as "introduction,” ‘‘section,"
'verse.”

k) Student response to a new rote song will vary. A few students may be
ready to respond after only one hearing, especially if they heard
the tune before, while others may require several hearings. ’

1} An undue amount of timeused to clarify word meanings is not recommended.

m) When using an instrumental accompaniment (piano, rhythw instruments,
guitar, etc.) be sure that it enriches, enhances, and supports
the singing, and does not dominate it.

n) Better singing results when tempi do not drag and the words are
well accented. Rather than telling the students o sing faster,
suggest, "Let's sing the song like this)' and sing a phrase to set
the pace.

o) Occasionally allow time for song requests made by students.
p) Review favorite songs daily.
q) Encourage students to sing songs learned elsewhere for the class.

r) Use ginging throughout the day (sing familiar songs, sing directions,
take roll, engage in musical conversationsg).

8) Students enjoy singing with other groups. Once in a while have a
sing with children from other classes.

t) Encourage the students to evaluate their diction, tone quality, and
intonation in singing. Ask, "What could we do to make our song
sound better?" Tape-record the children's voices for evaluation.

u)} Occasionally ask some children to listen to and evaluate the perfor-
mance of others, and some children to perform for an Taudience"
in front of their peers.

v) Every song need not be perfected. Neverthelees, strive for artistic
interpretation. ) :

h_Additional Activ

8. Fariching a Song Throu ities

(* not to be done in the music period, but may be done in other school §
activities) ‘

Once a song is familiar to the students, several other activities can
be used to enrich it: ' :

a) Create a rhythmic accompaniment for the song.

b) Illustrate the song, describing its story or mood.¥

¢) Dramatize the story or characters within the song.

d) Create other stanzas. : :

e) Listen to the teather accompany the song on the autoharp, or possibly. :
the piano or resonator bells. , ;
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£) ‘Léarn’ the .song . (or sections of “the'song) on melody instruments.

g) Create introductions, interludes, or codas for the song, to be
played on rhythm or melody instruments.

h) Create a new melody based on the song's text.

1) Create a large-scale dramatization based on a central theme that
uses the song, appropriate rhythms, and other related songs
(e.g., "On the Farm," "At Christmastime," "Some Animals I
Know") . %

ng s Recording or Tape:Recording

To Teach a Song

a) Recordings are not a substitute teacher. They present the recorded
versions of songs, leaving the teaching to be done by the teacher.

b) The teacher should be familiar with the recording before using it.

¢) Use the whole song method, unless the teacher prefers to teach the
song phrase by phrase, using her own volce, after the recording’
has been played once.or twice.

d) Use techniques similar to those used in the whole song method.

e) Words are sometimes hard to follow on a record, when a song 1s new.
The words may have to be taught separately, phrase by phrase,

£) The children should listen to the recording several times before
singing.

g) Try to have the children keep up with the voice in terms of tempo.
Give the children an opportunity to hear the song several times
without singing along, but reacting to it rhythmically in order
to feel the exact tempo of the song.

h) Children should be encouraged not to sing louder than the recording.

i) Reduce the vclume of the phonograph to foster independent singing.
Children sing with the recording, and then by themselves.

10. Qeveihé;gg”Vcc§;”$ki;Lg

a) A good singing tone is:

- emotional and has feeling

- free from rigidity, natural, and effortless

- steady, smooth, and under control

- properly colored (bright or somber) for the vowel being sung
- true to pitch -

= resonant
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Proper singing habits and control over the singing voice must be
worked at during all times when the children are singing. Students need
to learn:

- to sing with good posture

- to sing with good diction and clear enunciation

- to sing so the meaning of the text is understood

- to sing in tune with abandonment, avoiding tenseness and strain
- to sing on the vowels -

- to sing with an open throat, with the mouth open

- to sing with resonance

- to sing with proper attacks and endings

- to sing within an increasing vocal range

- to breathe properly when singing

b) Teaching the requirements for good singing
(1) Good enunciation and diction

- Set an example of correct diction and pronunciation both in
singing and speaking. ‘

- Use lips generously in pronunciation of words,

- Say final consonants distinctly.

- Exaggerate initial and final consonants.

- Whisper words, yet let them be heard clearly. -~

- Use "silent movie game'-- the students and teacher mouth words
with no sound, and guess what words were spoken.

- Mouth words of a familiar song, guessing the name of the song.

- Use tongue twisters such as "Peter Piper picked...," etc.

-~ Use a mirror to show the different positions of the lips,
tongue, and teeth during the formation of various vowels
and consonants,

-~ Show pictures, films, and video tapes of children singing.

- Minimize hissing sounds of the "s'" gnd "Z'andnasal sounds of
the "m," "'n," and "ng." '

(2) Attacis and endings

~ Always begin a song with some type of introduction (see p.31).

- "Clip" the final consonants, especially m, n, t, and d.

- Work on starting and ending songs together. '

- Hold out the vowel sounds as long as possible for their full
rhythmic value.

{(3) Posture

Have the children:
- sit straight, but not tensely,with two feet on the floor

Hmft_ |

- occasionally stand, with body straight, placing the weight of
the body towards the toes, not heels, with knees unbent

Q ' - make their spines és stfaiéht as a ruler

4’7 .
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- sit up as tall as a tall man, without stretching
- sit forward as if the next thing they would see is a miracle
or unusual event

The teacher should:

- always set an example

- show pictures of good singing posture

- point out and praise those students with good posture by
saying such things as:

"ook how nicely we're asitting up today. No wonder we
sing so beautifully."

"I see some excellent singers. How can I tell?" (good
posture, wide open mouths, enunciation of words, etc.).

"Let's all see how Tommy is sitting. No wonder he is
such a good singer."

"sandra, please come up front and watch the class sing
'London Bridge.' See if you can name some of the
singers in the class who are trying to sing well begause
of their fine posture, open mouths, breathing, etc.

NOTE: Use these approaches to reinforce ALL good singing habits.
(4) Breathing

- Compare breathing with the fast expansion and slow contraction
of a balloon-.

- Aim for a controlled, continuous flow of breath.

- Correlate proper breathing with good posture.

- Occasionally ask students to stand, inhale and exhale, and
feel how the breathing emanates from the diaphragm.

- Ask students to raise hands every time the teacher breathes
as he gings.

= Practice breathing on each phrase.

- Emphasize quiet, inaudible breathing through the nose and
mouth at the same time. '

{5) Open Throat .

Have the children:

- sing, not shout

- move the jaw loosely, up and down when singing

have their mouths wide open when singing and speaking

insert two fingers in their mouths vertically, to feel and
see Bow open their mouths should be when singing.

(6) Meaning and Spirit

Both the teacher and students should "look the part,” and be happy
when singing "The Farmer io the Dell, ‘sad’'when eioging, "Go Tell
Aunt Rhodie."

Bring out the meaning of the song's text by suggestion, discussion,
and questioning rather than by imitation. :

Encourage children to think about what the words are saying, and what
the tune and rhythm imply.

a8
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(7) Singing in Tune

students can occasionally 'cup" their ears as they sing-

~ Use the following types of songs:
echo songs (see p.28
tonal games (see p.28°
individual phrases sung alternately by the teacher and the
class
singing games that emphasize tonal awareness
- Use recordings of familiar songs as sung by older or profes-
sional children's groups.
- Emphasize all singing habits, since posture, breathing, and

enunciation have a direct effect upon the child's ability
te ging in tune.

(8) Other Suggestions

« Davigse drills and exercises from songs familiar to the students,
such as: .
g ot

, . i For work on:
0ld MacDonald ;

i | o e vowel formation, open
%%_‘ R mouth, and loose jaw
ol iemin g 7{1‘3 - 1 gz | 6 -
e =

"E-L-E~1~0__

This 014 Man

T
, . H

diction, consonants

gi#e ¥he dog e bone

.?77§i7 n
7 iy, e 4 1 j -
ST TR - M5 B4 , ,
g% S paramis s A inging in tune
R L = e ——T singing 1 n
25 ANt |

Hap-py birthﬁ&ay to you

- tke slow, sustained songs to develop smooth, legato singing.

- Use fast songs to develop vocal flexibility and articulation.

- Use small groups of voices for the rest of the class to hear
and imitate. ‘

- Use the following'"wvocalises" (vocal exercises), among others:
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Slow and smoothly: Fast, short
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c) General suggestions for improving vocal production and developlng
good singing habits:
(1) For each song sung in class there should be emphasis on:

- singing, but listening at the same time

- keeping the body erect, relaxed, and alert

- breathing easily and deeply before each phrase, instead of in
the middle of a phrase

- holding the head naturally, looking forward instead of down
or up

- keeping the chest up comfortably

- leaning slightly forward, away from the backs of the chairs,

~ with two feet on the floor

- feeling the mood and spirit of the song

- letting the meaning of the song's text color the singing tone

- giving notes their full value, both within the phrase and,
especially important, at the end of a phrase

- keeping the tone light and free

- observing dynamics and tempo changes

- keeping the song up to tempo

- blending the voices to sound like one person singing

- articulating the consonants ‘and correctly shaping the vowels

- evaluating the singing performance

(2) Use language and choral speech activities to improve:

= pronunciation

- c¢lear enunciation

- proper inflection

~ effective emphasis

- monotonous, uninteresting vocal quality
- shyness -

d) Developing independence in Singing

- Use question and answer songs, singing games, and informal
singing conversations. s :

=D
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- Let the student(s) teach the class a .song.

- Encourage individumls and small groups of students to make up their
own songs.

- Encourage students to make up additional verses to songs they
already know,

-« Select student-lecaders to lead songs.

- Sing "echo” ("answer-back') songs and tonal response games (see
p.28).

- Use leader-chorus songs, where an individual sings the verse and
the class, the chorus.

- Have students sing individual phrases of a pilece.

- Let students (either in small groups or individually) learn songs
outside of class to sing for the class.

- Tape-record small-group and individual singing.

Using the Piano To Accompany Singing

a) The manner of playing should support rather than cover up the voices.

b) The piano should be used as an enrichment rather than as a constant
accompaniment to classroom singing.

¢) Eye contac¢t and rapport with the studenta should be maintained.

d) Place the piano at such an angle‘thaﬁ you can see all the students.:

" &tudénts

e) Occasionally get away from the piana to hear the children's voices
without accompaniment, _

f) Use a variety of accompaniments.
g) Often play only an accompaniment without the melody.
Unaccompanied Sin

ip;;and Conducting

a) Provide much practice in singing without any accompaniment

b) Often mouth the words as the children sing, so the children do not
always rely on the teacher's voica.

c) Use some hand movements and/or standard conducting patterns when
leading;uﬂaccompanied singing:

- Make the movements definite, free, and graceful, with the hands
or baton raised where the singers can easily see and follow
them.

Use larger, more incisive movements in a strongly rhythmic song.
Use large movements for a larger group.

Motions should never be superfluous or meaningleas.

Hand movements should become as automatic as posgible.

51
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- Movements should show tempo and indicate the rhythmic flow of
the phrases and variations in tempo, dynamics, and style.
NOTE: Formal conducting by the teacher is advised for most songs,

since this introduces the students to the patterns used in
conducting at later levels of music learning. These patterns

are quite easy, and are:

Mugic in 2 beats
Count:1l 7

Music in 3 beats 3
Count: 1 5 4 1 Ri‘“vi

Music in 4 beats

Count: 1 234 2%

Down, up

Down, out(away from
body) up

Down, cross(the body),

.out {away from body), up

13. Criteria for Using a Recording of Song To Teach Song

The teacher should feel free to teach other songs she feels comfortable

with, besides those found in tEis guide. Several criteria for using these

recordings should be mentioned:

a) The recorded song should be within the vocal range of the students.

b) The song should meet all desthetic and musical standards as if it

were being sung by the teacher.

¢) The record should be of good quality, with accurate reproduction

and clear tone.

¢' The voice of the singer should be pleasant, unaffected, and simple.

e) The words of the sané should be clear, diatinct, and easily heard

and understood.

.£) The accompaniment should be appropriate and musically performed.

g) The interpretation should be expressive, so that the intended mood

and feelings are conveyed.

o) h) The record should be long enough so that the listemers can get an
[ERJ!:‘ understanding of the song's message from one hearing.

o
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14. Ideas for Planning

a) Some singing should occur at EVERY lesson. On some days
most of the activities will involve singing; on other
days, it will NOT be the focus.

Sing throughout the da

, not just in the music lesson.

¢ One good idea is to begin most lessons with a familiar
song. Challenge the children by asking them to:
- identify a song as sung by la or as played on an instrument
- clap its beat or rhythm
- sing it loudly, softly, fast, slowly
- add a rhythm instrument accompaniment to it
= add new words
- move to the phrases
- identify where the teacher sings (or plays) the tune wrongly

d) Some lessons could have .as many as five or more songs.
Relate them in some fashion. SING WITH A PURPOSE. Do
more than just singing. Help the children to learn about
the MUSIC as they sing.

e) Introduce a new song after you get the children involved
in the lesson. Often end a lesson with a familiar song.

£) Once you teach the children a song, review it many times
over a period of several weeks, each time having the
children respond emotionally, physically, and intellec-

tually to the song.
g) Aim at teaching at least TWO new songs each week.

h) Stress singing skills and good singing habits at EVERY
LESSON.

&3
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TWO SAMPLE LESSON PLANS --SINGING
(also see plans on.pp. 58-59, 75-77, B2-83)

Time of Year: A rainy day in September or October

Length of Lesson: Approximately 15-20 minutes

: The children on chairs in a semi-circle or clustered
in front of the teacher

Activities: Singing, playing melody inst: ments
Development of Concep

Obijectives:

1. The child will indicate an awareness that some to&es are higher
or lower in pitch than others by moving high and low to show
the difference in pitch between the two tones of the children's
chant "Rain, Rain Ga Away."

ts_of: Pitch, melody, and melodic rhythm

2. The child will indicate an awareness that a melody is made
up of tones of varying pitch by playing the various tones of
the chant "Rain, Rain Go Away" on the step and resonator bells.

3. The child will indicate an awareness that & melody has a rhythm
and that the rhythm of a cong is related to the rhythmic flow
of the song's worde by clapping the melodic rhythm of 'Rain,
Rain Go Away,"

Materials: 'Rain, Rain Go Away," step and resonator bells with mallets.
Activities:

‘1. Introduce the song on a rainy day. Sing it to the children.
Substitute the names of various children in the class.

2. Sing each measure, with the children echoing.
3. Resing, encouraging the children to join in.
4, Resing, moving bands to the beat, The children imitate and sing.

5. Divide the class in half. One group sings each measure with
the teacher as the second group imitates. Switch parts.

6. Play the tune on step bells. Call attention to the two dif-
ferent pitches used.

7. The children resing tume as the teacher sings and plays it on
the step bells. Encourage the children to move their hands up
and down to the two pitch levels used in the song, as:

Q — —— — - -

D T

etc.
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8. Play a high pitch on the step bells. Say, "This 1is a high
pitch.'" Tlay a low pitch on the step bells, Say, "This
iz a low pitch." Ask the children to come up and play some
high pitches and some low pitches.

9. The children should stand. Encourage them to make high pitches
with their voices and then low pitches. Ask them to ging two
pitches, one high and one lower. As they sing they should
move high or low as appropriate.

10. Play the first part of '"Rain, Rain Go Away' on_the step bells
as the children watch. Replay, as the children move their
hands high and low to correspond with the pitch levels.

Show the children how to play tones on the step bells. Guide
them in playing the first part of the tune on the bells.

11, Take G and E from the resonator bell set.

[ . Fi

E

[ e I

|

L4

Play "Rain,'" making errors. The children should raise their
hands when the pitches are wrong.

12, Note the different pitches of E and G. Play the tune correctly.
Again ask the children to move their hands to the pitch levels,
Call on -successaful children to play the tune. Repeat, giving
several children a chance.

13. Resing the tune, clapping the words, as:

! I e ] ; — [ m— ‘,.;s- — ‘
‘*+ f’f ;y'l :l :d‘ dj i p‘/ p'/ gzi ;I .J J‘I ;gr/ } etc,

.Thi: children and the teacher should chant the words; then
clap che rhythm; finally, chant and clap.

14. The teacher plays the tune on bells as the children clap the
rhythm. '

15. The teacher claps the rhythm of the chant, stopping in the
middle., Ask the children what word you stopped on. Repeat
several times. '

16. Sing the tune once more with the children clapping--first the
beat, then the rhythm. Use the taerms ''beat' and ''rhythnm'
with the children. Note their progress in differentiating
the beat from the rhythm.
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PLAN 2
Time of Year: February or March

Length of Lesson: 20 minutes

Physical Setting: Children on chairs in a semi-circle or clustered
in front of the teacher

Activities: Singing

Development of Concepts of: -Melody, tempo, dynamics, mood

1. The child will indicate an awareness that each melody or tune
is different from another by singing and by identifying by
title the various familiar melodies of songs sung with la.

2. The child will indicate an awareness that tempo and dynamics
affect a song's overall mood by experimenting with, and by
selecting, appropriate speeds and dynsmic levels for various
familiar tunes.

Materials: '"Skip to My Lou" (familiar song), “"Berceuse Francaise"
(new song), other familiar tunes, a bell-like instrument.

Ag:ivitigé:

1. The children should guess the name of a familiar tume as you
play it, Play “Skip to My Lou'' on the step bells {or any
other instrument) with the children joining in and singing

the tune.
2. The teacher hums_the tune with la. Point out that the melody

remains the same whether the words are added or not. Have
the children hum with la and then substitute the words.

3. Ask the children to think of another song they like to sing.
One child is to sing the tune with la, and the other children
are to guess the tune's name (or add words). Repeat until
several children have a chance to do this.

4. Introduce a new song, ''Berceuse Francaise' by asking the
children to compare the new song (slow and quiet) with "Skip
to My Lou" (fast and loud). Sing only the French words.

5. Resing "Berceuse Francaise' in French, asking the children
to guess what the words are about, Relate to the quiet,
slow mood of the song. Repeat the song, this time in English.

Repeat the song, as the children use rocking motion with their
hands as if putting a baby to sleep.

a5
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SINGING

Resing the song fast and loud. Ask the children to evaluate
the effect. Have the children move to a fast, them slow beat.

Play the tune on bells or on another instrument. Replay the
first two measures only, calling attention to the two dif-
ferent tones. Then have the children repeat this with la.
Possibly have some children play the first two measures of
the tune.

The children should sing the words of the first two measures;
then sing the whole song. Review the words by chanting them
in rhythm. Repeat the song several times.

Sing the song fast, then slowly. Evaluate the effeet on mood.
Repeat, singing it loudly, then softly.

The teacher sings a ''mystery’’ song in an incorrect speed, using
la. And then the children try to guess the title. (Ieacher=
sing "Skip to My Lou" very slowly). Then have some children
select a tune to sing to the class in an incorrect tempo as
others guess the title. Finally, sing it in the correct
tempo. Repeat, using various dynamic levels.

The children should select other familiar tunes. The whole
class experiments by singing them at various speeds and at
various dynamic levels. Compare the effect on mood.

54
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RHYTHMIC MOVEMENT

1. The Role of Rhythmic Movement in Music

Rhythmic movement has traditionally been a central if not primary
activity in the music program for preschool children. While one cannot
deny its importance, it should be recognized that much in the way of
movement education in the preschool program has not really been music
education. Music has often been used as sn adjunct to assist dramatization -
and the learning of simple games and actions, but the teaching has often
not directed the children to respond to the musical stimulus. For this
reason, rhythmic movement in the context of this guide is limited to those
experiences in which rhythmic movement js used to express the child's
response to the aural art of music. Through rhythmic movement the child
can:

- interpret his feeling about MUSIC with his body
- use his body to express MUSICAL understandings which he may find
difficult to express through other means

Secondary objectives and outcomes, not necessarily related o music
education,include the development of the child's ability to:

use his body to explore and understand his environment and his
feelings about the world about him -

use his body as one important means to express himself and communi-

’ cate ideas--both intellectual and emotional

explore various skills associated with bodily movement, and learan
body control and grace

use movement as a preventive measure for disturbances caused by
recurring tension : <

develop a healthy enthusiasm for movement as a worthwhile social
activity and as a creative art exprassion

[}

In order for rhythmic movement to havaz justification in.the music
experiences of the preschool, all rhythmic movement experiences should be
directed toward helping each student understand and respond to music
through bodily movement. By the end 0f the year students should he able

e

to use theiz body to express their feelings about the music and to respond
to such elements of the music as:

- tempo

- dynamics

- beat

- melodic rhythm

- phrases and phrase structure

- melody

- gections :

-~ elements of repetition and contrast

2. CGeneral Principles-- Rhythmic Movement
a) Rhythmic movement to music involves four processes:

- feeling the music
- thinking about the music

.. o8
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- moving to the music
< synchronizing the movement and listening

This impliesthat the use of any type of rhythmic movement in music educa-
tion should follow a general sequential procedure:

- Listen £o the music end obtain an overall faeeling about it,

- Think about the elemeuncs of music and how they contribute to this
feeling. :

- Express this feeling and understanding through movement .

b) The ability to move rhythmically to music implies the ability to:

- hear (perceive) tiie music .

- listen for its overall mood and structural attributes (melody,
rhythm, etc.)

- translate feelings and understandings into physical responses

- control movement to use one's body effectively to give the
desired response

3. Types of Movement Experiences To Use
«

a) Formal Rhvthmdic Movement

1) "Type" music is used, whereoy the music is specific in title
or verbal content, and the directions are explicitly given by the
teacher or words of the song. Examples are: '

- body accompaniments ("Clap your hands with me," or "Can
you jump with me to the beat of the music?")

- basic movements (Tell children to walk, hop, march to
cthe music.)

- certain action songs and games that provide gpecific
directions, as "Ring Around a Rosy" or "A Tisket, A
Tasket "

- playing rhythm instruments in a prescribed way

2) The teaching method used is for the teacher to determine the
detailed movement that the students are expected to follow strictly.

3) student responses include reacting; usually through imita-
tion, to the specific movement as indicated by the teacher,

b) Informal Rhythm.ic Movement

1) While the music used is often "type" and very specific, the
directions for the movement. are left somewhat vague, giving the
students freedom to interpret within that context. Examples include:

- finger plays--songs in which the fingers move to act out
the song's meanings ("Where is Thumbkin ? " "Mother's
Knives and Forks') ’ o

- impersonating and dramatizing-- acting out a character or
story in the song or music ("Mulberzy Bush,” "Eency
Weency Spider")
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-~ action songs - songs that involve students in regponses
by appropriate movement, eliciting a definite response
to music, but not as exacting as in the process for
prescribed patterns ("'This 0ld Man,” "Hokey Pokey'')

- mimetic play or imitative movement == jmitating things that

move, with responses inm time to the music

-~ free rhythmic activity using fundamental movements (walking,
running, hopping), where the response is creative within
the patterns described

- playing rhythm instruments,with freedom to create within
a pattern )

2) The teaching method to use is one of verbal directions to
determine the basic movement, but allowing students freedom to
interpret within that context.

3) While the children's moviments will be 1imited by type or
verbal content, their movements are still only suggested, allowing
for more pupil initiative than in formal rhythms.

c) Creative Rhythmic Movement

1) Creative rhythms involve the children's interpretations

of feelings and thoughts derived from music and expressed through
the use of the body.

2) In one type of creative rhythm, the movement follows the
music. Any music, untitled and without verbal context, is played.
The teaching method used is for the students to express through
movement their feelings derived from the music, with the teacher
encouraging the children but NOT suggesting any movements. The
children then respond with free, creative bodily movement, with
responses stimulated by the music alone. :

3) In another type of creative rhythm, - the students are asked
to express through movement (dramatic pantonime) an idea or story.
Music is added (improvised) by the teacher, ugsually with the piano,
drum, or rhythm instrument accompaniment, to enhance the music.

The music played by the teacher is adjusted to the tempo of the
student. The responses of the student can be characterized as a
generalized creative and expressive bodily movement with no
external stimulus. '

All three types of rhythmic movemeut experiences are necessary for

the:greschoaler--formal informal. and creative rhythmic movement., Teaching
childr va to 6XnTess chelr reeiings about mublc through mo 8

be part of almost every wusic lesson in the preschool.

L

-

60

-



RHYTHMIC MOVEMENT 4%

4, Elements Affecting Rhythmic Movement
a) Space -- Teach students about:

1) direction -- forward, béc:kwatds, circling around, moving
sidewards

2) levels -- low, middie, of high, gained through sitting,
standing, lying, kneeling, falling, or leaping

3) range -~ the spatial area (how large or small it is)

&) focus - t_:lié; directed attention to a certain place or line
of progréssion, and accompanied by the students® gaze
or movement toward a certain spot

5) ﬂimghsian -~ the size of the movement may be large or small

6) quality -=the intensity with which the movement is executed
(smooth, jerky, hard, soft, sweeping)

b) Musié --Teach students about the music's
1) rhythm
2) mélody
3) dynamics and tempo
4) tone color
5) form
Utilize the student'sy
1) experieaces
2) ideas and thoughts
3) perceptions
4) feelings
5) coatrol of the body

5. General Teaching Suggestions -- Rhythmic Movement

a) Have students take shoes off
b) Move seats te¢ the side and shift other furniture,
¢) Define the area of the movenernt,

d) Decide on thke direction of the movement,

&



e)
£)
8)
h)

h)

k)
1)

m)

n)
o)

P)

q)

s)

t)

u)
)

w)

x)
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Have students spread out rather than gathet in groups.
Actually involve all students, even while only some move,

Stress the need for quiet when moving.

Occasionally provide periods of time for "yarm-up'' movement in
which the children listen and lance freely to various pieces of
music with little or no structuring.

Tell students to try not to bump into other children,

Compliment children who make up their own interpretations rather
than copying othexr children's movements-

5

insure stopping when the music stops-:
Have the students move at the same tempo and beat as the musice

Ask students not to look at the “audience" (the children who may
not be moving).

Guide children to do what the music "talls" them .

Compliment children who don't giggle or talk while per forming, or
laugh at others,

It ig better to accept the children's responses than to spend time
drilling, or suggest practicing rhythms,

Encourage students to feel the rhythm and listen to the swing of
the music at all times.

Do not single out or comment upon movements while the children are
in motion, for this may stimulate imitation. Do not call atten-
tion to a child who has trouble moving.

Comments about movements should be made only for the purpose of
pointing out that there are different ways of doing a step.

Do not refer to pieces of music as suited only to specific rhythms,
such as "This is ‘'running'musicy' or "Can you play the tone blocks
to this 'galloping' music?" Use the same melody for different
movements to avoid such associations.

Children tire easily to‘féStmmusic. Use such music briefly.
Repeat previously acquired movemeﬁts during subsequent lessons,

Permit freedom of acticn. Do not séép aﬁgyild from varying his
step even though it does not fit your /préconceived plan,

S

Students may add instruments to acqpﬁbany their movement.

When appropriate, use props such a% flags, ribbons, scarves, cloth,
or balloons to accompany movement.
v z

]

&,
62
s



RHYTHMIC MOVEMENT 51

z) At times have half the class actively observe as the other half
moves, Suggest appropriate things to watch for. :

6. Helping the Student With a Pogr Sense of Rhythni

Some children in your group will have little sense of rhythm and wiil
not feel the beat nor respond to the prescribed patterns of rhytnm set
forth in the music. Three possible reasons for this may be that: a) musiec
has not yet arrested the chiid‘s attention; or b) mind and muscle are not
yat working. together; or ¢) the child has poor muscular’ coordination.

Suggested recommendations designed to improve the rhythmic coordination
of students include:

1)
2)
3)
4)

5)
6)
7)

.8)

9)

10)

Students hold hands in a row or circle and swing their arms
together to the swinging music .

The teacher or the student with a strong feeling for rhythm
plays pat-a-cake with the child with a poor sense® of rhythm,

Students join hands and move arms in a rowing action to the
galloping rhythms.

Students form a line of cars, join hands to elbows, and play
train as their arms move together. -

Two students play a ringing-rope type of church-bell to music.,
Have couples march shoulder to shoulder.

Have couples facing each other join hands in a pushing,
pulling motion,

Play rhythmic patterns on rhythm sticks; agk the student to-
match them. 1In case he cannot match the patterns because
of the tempo, change your tempo to his, getting him to see
that the idea is to keep together.

Ask thé student to sing a whole song while the teacher or class
whispers the words in correct rhythm. Emphasize being
together. ' . o

Take rhythm patterns from familiar songs and ask him to match
these patterns on instruments.

63
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11) Ask the child to walk while you pick up his tempo on an
instrument. Ask theichild to play the walking:rhythm.
Do this with other rhythms.

12) Slow down the music.

7. TIypes of Movement To Use with Music

-a)

b)

"Locomotor orzfgndamental‘movement {moving from one place to another,
forwards, backwards, sidewards, upwards, downwards, and around)

1) the walk {even rhytlm-- b‘JJJJ : a Je!'g, ?(-H, ft Ci d )

etc.) Include an ordinary walk, a walk with a definite objec~
tive, a fast walk, a slow walk, a lumbering walk {giant, ele-
phant), a fanciful walk (fairies), a stately walk, a walk

with a limp (uneven weight on one foot). Practice walking to
music which is fast, slow, soft, loud, short, long, heavy, and
light. Vary the walk with arm movements (stiff arms, swinging.
arms).

2) the run (even rhythm, as the walk, but in faster tempo-~
2l Aas? 04'%,!‘,- J3 533 )Vary the run with music that is
?asta slow, loud, soft, short, long, heavy, and light. ’

3) the jump (gven rhythm, as the walk, but using short, detached
notes - J}-,_J); or Jadd4 or :.‘34 JaPy oF J J5ofol
'-+ " ¢ o & n ! L M
and using two feet springing together from the groynd)
4) the hop and the leap (generally too difficult for preschoolers)

5) the slide (one foot moving along the floor and the other foot
crtosing up behind it; uses either even or uneven rhythm, as

Sold or didd or b JPdd o d o ST
’ .
6) the gallop and the skip (generally too difficult for preschoolers)
7) Others useful in the preschool classroom include the:
- tip-toe
- skate

- ereep

Axial or body movement (non-locomotor,'moving from one's place from

a base of standing, sitting, lying down, squatting, or kneeling;
with some part of the body always in contact with the floor)

1) the bend (bending and flexing the torso)
2) the rock (tramsferring weight from one side to the other)

3) the stretch (extending the body and limbs)

. 64
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4) the Bway (a form of swinging, where the-weight shifts alternstely
from one part of the body to the other)

5) the turn (rotating the entire body on its axis)
6) the twist (rotating the entire torso from side to side)
7) Others useful for rhythmic movement in the preschool include:

- pulling

- pushing

- hammering
- bouncing
- kicking

- stamping
tapping

- clapping
- beating

- reaching

c) Combinations (simultaneocusly, or one after the other; 2ither
* T locomotor with locomotor, axial with locomotor, or axial with
axial)

In preschool various rhythmic movementg te music can be done
consecutively, once each movement is learned. Examples of these
combination movements are:

- walk-run (te slowor £ast even rhythms)
step~slide (2 meter changing to 2)

, jump~clap (to slow changes ia music)
march-swing (to N march, to 2 swinging music)

push-pull (to various phrases)
8. 1ldeas for Fundamental and Axial Movement to Music
a) Give the student time td-discover for himself all the basic bodily
movements of which his body is capable. Use improvised rhythmic
accompaniment or. the piano or drum. '
b) Use a tempo which is comfortable for the student.

c) Allow for differences in degree of muscular coordination.

d) Use as great a variety in accompaniments as possible, both in
media and selection of music used.

e) Use an accompaniment which has a rhythm appropriate to the bodily
movement.

f) Vary all movements in:

= tempo
= dynamics

. | 65
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- mood
direction
dimension
= level

~ intensity

g) Develop a vccabulary of fundamental movements .
h) Combine various movements with clapping, snapping.

i) When a new basic step is introduced, always use it in a fdrm most fa-
miliar tq the child., Af the begimmning do not expect students to
conform .to a set Speed.

jJ) Use the autoharp to strum rhythm for the accompaniment.

run ~-- even, short strokes in rapid succession
skip -~ long, short, long, short '
march -- even short strokes in march tempo
walk -- even long strokes in a walking tempo

k) Clap various rhythms. Ask students what their feet would do if
they sounded like the rhythm clapped.

1) Use body accompaniments, such as:

- clapping hands -~ the tips, the palms
- tapping feet

~ slapping chest

- slapping forearm

- snapping fingers

- popping or clicking the tongue
»~ clapping hands with partners

- playing various rhythmic games

9. Ideas for Imitative Movement (Mimetic Play) to Music *

a) Movement should alivays be to the beat, tempo, and dynamics of
the music.

b) Imitate animals and the way they move and feel. Include:

alligators horses
butterflies ponies
large birds monkeys
small birds dnakes
kangaroos crabs
elephants frogs
chickens lions
donkeys bears
rabbits ducks
geese miice
fish cats
cows dogs
bugs bats
owls goats

Add musical accompaniment. 66
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c) Imitate various elements of nature, e.g., clouds, wind, rain, snow,
fog, aiid a stdrm. . Add 2 musical accompaniment.

d) Imitate ob 3 ects dealing with the water,e.g.,_ boats, waves., waterfalls,
seaweed floating, and buoys.. Add a musical accompaniment.

e) Imitate how bedple feel, e.g., sad , angry, frightened, funny, siecepy,
and disappointed., Add a musical accompaniment!

£) Provide musical accompaniment to students as they imitate:

~ horses .gailoping

- a band marching

- snowflakes or raindrops dancing

- birds running on the lawn

- sunbeams dancing )

- dogs or squirrels frolicking

- flames shooting up in a fireplace
- woodpeckers tapping on a tree

- hammering a piece of wood

- boats tossing on waves

- moving on a swing

- frogs, rabbits, or grasshoppers hopping
- digging at the beach

- pushing a heavy wagon

- picking fruit

- jumping rope

- playing hopscotch

-~ wading through mud

Sugpestions for Teaching Singing Games (examples: "Looby Loo,* London
Bridge") .
a) Study the directions of the singing game thoroughly beforehand.
Write any difficult directions on a card that you can carry in
the hand.

b) The "daace" should be one in which the basic movements required
are already familiar to the children.

¢) Teach the game in context with the music. The children should
learn both the music and the physical movements at the same time.

d) Ask children for ideas on what to do for "you do the Hokey-Pokey,"
" Heigh ho, the Derry-0' or "dere we dance Looby Loo."

e) It may be necessary to "zalk™ through the game once or twice at a
slower tempo after the children have responded to the music
several times. '

f) Encourage the students to move toO the music at all times. The
children should not just walk around in a circle in "The Farmer
in the Dell." Have children first clap and step to the beat of
the music, and then walk to it. '

Y -
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IN GENERAL IT IS BETTER TO HELP STUDENTS DEVISE THEIR OWN GAME ACTIONS
THAN TO TEACH THEM SPECIFIC STEPS AND MOTIONS. THEY THEREBY LEARN TO -
MOVE WITH THE MUSIC AND TO DEVELOP ACTIONS RELATED TO THE TEXT AND THE
PHRASES OF THE SONG.

11, Ideas for Creative Rhythmic Movement to Music

a) It is zenerally recommended that the following yearly sequence
should be used in creative movement in your class:

a child-created movement, where the teacher improvises an accom~
paniment to movement initiated by the child

early intepretive movement based on songs, where the child creates
movement to fit the words and mood of the song

movement with percussion instruments, whereby the teacher plays
various rhythms and the child moves to the patterns in any way
that suits him: '

fundamental mavement. in a more restricted pattern of walking,

running, etec.
the use of recorded music for free rhythms and fundamental or

axial movement

b) Motivate and stimulate, but try not to be too specific.

c) Provide opportunities to listen quietly before asking the children
to move.

d) After the creative movement, compliment f Ao on good points,
and repeat the cycle,

e) Be sure the class has had an opportunity to listen to the entire
record at least once before an attempt is made to dramatize it,

f) Before each repeated listening, give the class something new to
- listen for- : :

g) Act out only one section at a time.

h) To stimulate creative response, usk: Can we notice places where
the music ~- " - ' : ‘

-« goes faster

~ goes slower

« climbs up

- glides down

- repeats i

- gtops

- has something different coming in
- stops and then gSoes on

i) Use paper streamers, scarves, kerchiefs, balloons to accompany
creative response,

. 68
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k)

1)

m)
n)

P)

q)

r)
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Use paper-bag masks to help the shy child.

let students close eyes. Let them listen and think what they
can do to the music.

Use words and word pictures, and get verbal responses from
the students teo elicit pictures.

Show pictures to stimulate imagination.

Tune in imaginary TV sets. Let the students close their eyes.
As they listen they imagine what the music makes them feel
like doing.

Divide the class into groups. Ask the seated groups to watch
for movement that looks like the music.

Simplify class procedure and avoid crowding by assigning a
starting place on the floor to each member of the class
or group. The simple instruction, "Group One, take your
dancing places,' will save time and make the activity more
effective.

Remind children often that dancing will be more fun if they
think of the music the whole time and not of themselves.
The teacher should compliment the children by saying, "1
can see the rhythmic patterns of the music in 's foot
patterns," or, ''See how shows that long melody in
her dance.'

Use a "test'' device. After a piece is replayed several times,
ask the children to dance it, to 2e if they really know
the music. ‘

1deas for Planning

a)

b)

c)

a)

e)

Some movement must occur at every music lesson. Sometimes
it will be the main activity; at other times it will have a
relatively minor role in the lesson. L

Children tire quickly as a resﬁlt-df:mOVementg':Plan,to alternate
movement with quiet activitles in which children are seated.
Plan to teach some mqvement ski11s‘e§eh thdugh'the{emphaéis‘
will be on the music. Work .on ways to move the body, various
types of movement, and using space (see pp. 46-60 ).

Always prepare the children for movement by having them first
listen to the music and respond to it in their seats.

Use wmovement to recorded music at 1east TWICE a week. Also
move to songs, both familiar and unfamiliar.

. 69
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TWO SAMPLE LESSON PLANS - -RHYTHMIC MOVEMENT
(alsoc see plans on pp. 20-23, 73-75, B3-84)
PLAN 1
Time of Year: October or November
Length of Lesson: 15-20 minutes

Physical Setting: Children on floor in front of teacher; plenty of
space on the floor

Activities: Listening, rhythmic movement

Development of Concepts of: Durationm, rhythm, rests

Objectives:

1. The child will indicate an awareness that some tones are held
longer than others by using sustained movements on the long
tones and short, jerky movements on the fast-moving tones
of Ussachevsky's "Composition."

2. The child will indicate an awareness that music consists of
both tones and silences (rests) by moving on the tones and
stopping on the rests of Ussachevsky's "Composition."

Materials: phonograph, Ussachevsky's "Composition" (Sounds of New
Music, Folkways FX 6160)

Activitier-

1. Ask “ie children to listen to the piece of music and state
sow it makes them feel. Play “Gomposition.“ '

2. Briefly discuss their first reasction to the music. Ask the
children to listen to it again and tell you whether or not
the piece is sung. (Note: The music is electronically
produced).. Play an excerpt. T e T

3. Replay_thEgmusic;:éskinggthé,childten to watch you as you move
XOur.hands,in~sd3taihed'mdvgment;to show long tones, and in
short, jerky movements for quick-moving tones. Discuss.
Replay the music, having the children imitate the teacher's
movement, P ' ‘

4. Have the children take their places on the floor. Set th=
stage for movement (s=e  this guide, pp. 49-51), Ask the
child==n to move their bodies slowly, with long movemen.s,
as yox sing a long ta=me. Repeat, using quick-moving action
for short, quick-movimg tones. : :

. w0
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5. Replay the music, asking the children to move in either
a sustained or quick-moving manner as suggested by the
nusic.

6. Have the children sit in front of the teacher. Replay
the music, asking them to raige their hands when the
music stops or rests. The teacher may set an example
and then let the children do this independently.

7. Practice moving in one place, gtopping when the music
rests, as the racord is replayed.

8. Have all the children find places on the floor. Then
ask them to concentrate on two things: the movement
corresponding with both sustained and fast-moving tones;
and the rests, with a corresponding halt in movement,

9. TFor evaluation purposes, the teacher can select a few
children to "dance' for others; or half the class can
move while the othcis watch, and vice versa,

PLAN 2
Time of Year: April or May

Length of Lesson: Approximately 25 minutes

Physical Setting: Children on floor, grouped around teacher

Activities: Movement, singing, playing instruments, creating

Development of Concepts of: Repetition of musical material, pitch,
melody ’

Objectives:

1. The child will indicate an awareness that a tonal and
rhythmic pattern within a piece may zepeat by clapping,
playing, and adding the game rhythm ipstrument accompani-
ment to the "Ya, Ya, Ya, Ya" pattern of gefore Dinner,"

2. The child wiil indicate an awareness that a tonal pattern
and melody has tones of varying pitch by playing the
two tones used in the '‘Ya, Ya, Ya; -Ya". pattern of ''Before
Diane®. " ‘

Mmaterials: '0lJ MzcDonald® (familiar song), "Before Dinner!! .
(new song), p:-“fures of vegetable. gardemn, Jug, various rhythm
instruments, .p and resonator bells

Activities:

1. Review familiar tune "0ld MacDopald,’ Guide the children
Q to act out the duck, cow, pig, etc. as they sing the part.

gl
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Teacher sings '"0ld MacDonald" on la, and claps on the
te-i-e-i-o'' repeated patterns. Ask the children to
sing on la and clap whenever 'e~-i-e-i-o'' occurs.

Repeat the tune with la, but sing "e-i-e-i-o" each time
it repeats.

Introduce "Before Dinner' as an African children's song.
Sing the tune, asking the children to tell you what: the
song is about. Repeat the tune, asking them to make
motions of their hands describing "hoe our garden," 'carry
jugs of water," '"pound the yellow corm," and "stir our
pots." Show pictures and guide children, as needed.

Isolate "Ya, Ya, Ya, Ya." Sing the tune and clap on "Ya,
Ya, Ya, Ya' pattern. Have the children repeat this
exercise.

Sing the tune, with the children joining in om both "Ya,
Ya, Ya, Ya' patterns. Ask the children to select a rhythm
instrument that might sound well with the pattern (per-
haps: coconut shells, wood blocks, or rhythm sticks).
Add the instrument to the rhythm for "'Ya, Ya, Ya, Ya."

Resing the tune, adding the instrument for the repeated
pattern. Some children should clap the rhytim of this
patteru.

Have the children sing the tunme, using their hands to
describe the words, and adding instruments.

Teacher sings ''Ya, Ya, Ya, Ya" slowly, and guides the children
in moving their hands to_the pitch levels of this pattern:

Illustrate the pattern on paper or on a chdlkbdard.
Have the children move their hands (or whole body) to
show the pitch levels. : ' : : '

Play the 'Ya, Ya, Ya, Ya' pattern on step bells as the children
observe and move their hands to the pitch levels. Then have
various children play this pattern. Resing the tune, with oue
child playing “his' pattern when it occurs. Repeat, using
other children. o ‘ '

Isolate the two resonator bell tones needed for '"Ya, Ya, Ya, Ya."
Repeat activity #10 above. Also add a rhythm instrument and
clapping each time the pattern occurs.

Repeat the entire song with motions; adding clapping, rhythm
instruments, and bells, as appropriate. ’

e
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PLAYING INSTRUMENTS

1. Outcomes of Playing Instruments

Through the playing of various melody, rhythm,and haxmony instru~
ments, the student. shoald:

r

- be helped to understand the basic elements of music; i.e., melody,
rhythm, harmony, form, tone color, and dynamics

- begin to discriminate sounds, tone qualities, and color by experi~
menting with and playing instruments

- learn the proper care, use, and techniques of playing each instrument

- feel at ease in playing many types of instruments

- learn how to play instruments in ensemble

- grow in his creative abilities by composing instrumental compositions,
learning how to improvise various melodic and rhythmic patterns, and

participating in determining an appropriate rhythm orchestration
for a piece of music

- learn to listen critically to his own playing

- develop standards for judging als own group's playing and the
playing of other groups '

- expand his interests in playing musical instruments

2. Ceneral Teaching Suggestions == All Instruments

a) Respect for any instrument will develop when the children sense

the teacher's respect for, and enjoyment of, the musical values
of the instrument. '

b) Encourage students to hold and to play instruments correctly_at
all times.

c) Encourage students to experiment to obtain different effects.

d) Teach students to distribute and handle instruments quietly and
cooperatively.

e) Set up routines for distributing instruments , such as:
- one student distributes instruments to all
- gtudents line up and select instrumen=zs closest to zhem
- .each row selects different instrument

f) Iotroduce onty one instrumeat at a time.

g) Use familiar music when jntroducing an imstrument, &ince this helps
the student tell more easily whether um.pot.ﬁa is playing correctly.

h) Rotate all available instruments within a lesson (or within a
geries of lessons), so that evexy stuéent has an opportunity to
play all instruments.

i) Expect imprecision and crudeness at the begimming level of

learning instruments. At the beginning levels the process rather
Q than the final product is the prime consideration.
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j) Encourage students to play musically rather than produce noise,
no matter what instruments they play.

k5 Instruments should be used for the musical development of all the
students, not just for those students who play them well.

1) Have students listen to and evaluate their own playing.

m) Songs, recordings, and piano music should not be dominated by the
instrumental sounds, but rather should serve as a background
enrichment.

n) Occasionally the song text may suggest ways to use instruments.
Examples: Jingle Bells (wrist bells)

Ding ding dong (F F - resonator bells)
C
Pop (goes the weasel) (tone block, cymbals)

0) Have a music table or corner where several instruments are displayed,
to allow students to play and practice instruments independently.

3. Melody Instruments

a) Types to use

* step bells

% resonator bells

* tone, melody, or song bells, tuned glasses
xylophone, marimba
Swiss melodée bells {(hand bells)
piano or organ

(* necessary)

b, A sequeace of activities~=-melody instruments
1) Introduce the instrument,
- play it
- discuss its name, parts
2) Play familiar melodies on it, emphasizing how it is played.
3) Play short, repeated melodic figmzes'ﬁhaﬁlmove bjlatép from

familiar melodies, such as:
L

Hot Cross Buns London Bridge Looby Loo
4 ; I ? S .
' 4 P N I _ J O a1
Hot Cross Buns S S e
Fal-ling down fal-ling dowmn All on a Sat=ur-daw s~
: nizht

74
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4) Encourage students to play the above figures,

5) Play scale passages and short melodic figures with single
intervals, repeated by students.

6) Develop skills needed to play the specific instrument.

General teaching suggestions =- melodv instruments

1) The introduction to all melody instruments should feature the

student's hearing how the instrument is played in a musical
way.

2) Allow time to explore the instrument and to talk about it.
Children should be allowed to discover the sound it makes and
how, and ascertain the various moods it can create.

3) Help students to produce a good tone quality on each instrument
by stressing some technical facility.

4) Encourage the students to play the instruments for various
activities, as an accompaniment €O singing, listening, and

rhythmic activities, as a solo, and in ensemble with other
students.

Keyboard-type instruments
(including marimba, xylophone, song heils, resonater » "1s, piano)

1) Desidestheir musical ond expressive values, they provide a visual
and physical representation of melodic movement and harmomy which
is perceived first through the ear.

2) Suggested &ctivities

- Find low, high pitches on the instrument.

- Find pitches mnear each other and far apart. .

- Match pitches sumg or played on another instrument ,

- Play and sing the same pitch twice.,

- Establish the pitch of songs by playing the key note and the
starting pitch (see pp. 31-32).

- Establish tonality by playing the I chord.

- Play at certain times in a song to ‘emphasize a particular
musical idea (an interval, a repeated tonal patterm, etc.).

- Play a given tonal pattern each time it occurs in a song,

- Play a pattern and have children sing it back,

- Yse for special musical effects to enhance music, and as
sound effects for language arts activities (stories, creative
dramatization). _

. Let children play familiar tunes by ear. '

- Teach the arrangement of the keyboard (black and white keys) .

- Improvise, create melodies and/or tonal patterns, harmonic
sounds, introductions, interludes, codas.

- Learn about the science of sound from the construction of the
instrument (example: piano-~size of strings, vibration of
sounding board, function of pedals),

. PO
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4., Rhythm Instruments

a) Suggested uses:

- Highlight the beat. ' PRRNE YN T B i .
- Play the melodic rhythm (the word rhythm), as . « PR J t‘ -t
(London bridge is falling down™).
- Underscore a rhythmic pattern
(examples: rhythm sticks continue to play rhythmic pattern
for 'Three Blind Mice' --4/4 .' /. }  --,as rhythmic ostinato,
as entire song is sung or played

OR

tone blocks continue to play rhythmic pattern for "Pop Goes
the Weasel*--6/8 i =~ ¥ ‘ ,{\ ],!, 1;7' , -- as rhythmic
ostinato as entire song is sung or played.

Play strong, weak beats. o

Play the first beat of the metric grouping ( [ ¥ # £ for )

Play an accompanying figure LAY ;
(example: =2 basic accompanying figure of 4/4 .. & & 4 in
many Latin ‘merican works can be played throughout).

Play original! ~ ‘thmic patterns to a piece.

Jse in rhythmic echoes and rounds i
(example: Teacher claps 4 4 ., J , children echo this
on drums or rhythm sticks).

Play weak or afterbeats (especially useful in 'rock' music of
today &/4 < §! ({ “}’ i and many spirituals, as:

-

Michael, Row Your Boat

Rhythm sticks

or drum - )
) Kl - & 7z - .
i ‘? R 14 pe X
*'.u . #.’ ".‘ L
S 3, i , J —e. i :
o S N P ! gl e
T ) HERR A L. i ]
VI il Y - 3  §
- "

Highlight dynamic changes (add, delete,. change instruments when
musical dynamics change).

Highlight the mood (use triangles for soft, bell-like passages,
cymbals for clashing passages, etc.).

Use for improvisation.

Use for sound effects (in Learning about tone, aund as appropriate
language arts and physical education activity &5 accompany

. stories, dramatics, =nd movement),

- Use to highlight phrase s&xructure, such as:

playing at beginning best of each phrase

clashing cymbals at -emi'-of phrase

changing instrument forrzontrasting phrase, and

using same instrumeat Zor repeated phrase

Lage V' g
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Example: Jingle Bells
Play ——
Beat: a’ "b”"_““" a ol "5

- triangle bells triangle bells

?

Use to accentuate sections (use different instruments for Section &
and for Section b).

Highlight changes in tone color (use one type of instrument when
man sings or strings play, another type when woman sings or wood-
winds play, etec.).

Highlight tempo and tempo changes.

Highlight certain words of the text,

. Use triangles on "Iwinkle twinkle,"
. Use rhythm sticks on '"clap, clap" etc.

b) Rhythm instruments to be used

Instrument Symbol Uses How To Play
* Rhythm sticks Fast music, Hold one in each hand and
(Note: Chop light music, strike upper portions together.
sticks are an X beats, rhyth- 1) Hold one stick steady and

effective and
quieter substi

tute for rhythm

sticks and sho
be used
occasionally.)

* Deums (all
types, includ-
ing hand drums
except conga,

uld

. B

mic patterns,
short note
values

Beats, accents,
metric units,
slow and heavy
rhythm

strike it near the end with
second stick.

2) Both sticks are hit in
criss-cross fashion.

3) For notched rhythm sticks,
rub one on notches of the
other in escaping fashion
away from body.

Strike drum guickly with beater,
finger tips, palm. Make the
beater or hand bounce off the
head of the drum.

bongos) . 1) Hit on the center.
2) Hit on the rim.
3) Alternate center, rim.
!

Sand blocks i }J Soft music, Rub together. Do not strike
fast melodic . them together, ‘
rhythm, sound
effects and
special
effects

Rhythm board J,ff“”' Beat, special Rub atick into mnotches with

: ~ effects for motion away from body.

scratching

3 Necessary part of equipment for preschcol

a4
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* Tone blocks,
wocd blocks

Symbol
P9
Y

Best Used

Steady beat,
accents,
pronounced
rhythm

Accents, cli-
maxes, special
effects

Slow mysic,
soft,; 1long
notes, light
accents, spe-
cial effects
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How to Play

1) Strike lightly with bouncing
motion above hollow end,
near the edge.

2) Notched tone blocks may be
. rubbed or scraped with a
motion away from the body.

1) Holding one cymbal in each
hand, strike together mod-
erately by moving one hand
up and the other hand down.
Allow sound to go outward
by facing cymbals away from
face of player.

2) Play on edge by holding one
horizontally and tapping the
edge with the tip of the
other, held vertically.

3) Strike a horizontally held
cymbal lightly with a metal
beater or mallet and use
similarly to a triangle,

Hold the triangle by a string
or a handle and strike lightly
with a metal beater at the base,
inside or outside the triangle.
The tone may be prolonged by

jingling the beater on the
inside of the triangle. To stop
the tone, touch the triangle,

Gongs (?;) Special sound Hold the gong away from the
- effects body, striking it and bouncing
awvay from it with a mallet,

* Jingle, f;QB Fast, light,or 1) If on a stick, shake it
wrist bells “V excited vigorously,
ke music, beat, 2) If on an elastic band (wrist
' accent bells), shake in hand or

wear around the wrist or an-
kle, MNote: Silence bells

by quickly placing the hand
over them.

Jingle sticks Fast, light, or Hold in one hand and tap the
(clogs) /> excited stick briskly against the palm
music, beat, of the other hand in such &
accent way that.the jingles are free
to rattle.

* Necessary part of equipment for preschool

78
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Instrument  Symbol Best Used How to Play

% Tambourine Shaking ef- - 1) Shake briskly and stiffly
fects, light in air.

and pronounced 2) Hold the tambourine in one
rhythm, accents, hand at the place where there
Spanish-type are no jingles. Play by
music striking the tambouzine head
against the heel or fingers
of the other hand, or against
parts of the body (legs,
elbows, side of body).

Coconut shelis ’ Fast, light Hold one in each hand, with
g:g} G:} music, accents, open part of shell facing
Yeclip=~-clop" outward. Strike together
of horse, gal- gently.

loping music

c) Classification of rhythm instruments

Wooden instruments that click:
rhythm,sticks, coconut shells, wood blecks, tone blocks
Metal instruments-that ring or jingle:
cymbals, triangle, jingle (wrist) bells, jingle clogs and
sticks, tambourine, gong
Instruments that swish or rattle:
sound blocks, rattles
Instruments that boom or thud:
drums (tom~-tom, large drums, hand drums)
Instruments that scratch or scrape
rhythm sticks, rhythm board, wood blocks with notches

d) Some additional teaching suggestions - - rhythm instruments

1) Develop musical discrimination through a suitable choice of
instruments. Ask:

- Is the sound short (tone block) or is it held long (triangle),
or is it sometimes both short and long (drum)?

Is the sound high or low (pitch)?

Does the sound ring?

Is the sound dull and dry?

Is the sound loud or soft, or can the instrument play both
loudly and softly?

Can the instrument play as well fast as slow?

2) Make a simple, rhytbm arrangement and notate it on chart paper
for future use.
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An example of one suitable for your children might be:

LOOBY 100 : '

(Rhyttm) x e o . 0 ; o o e Q;
]
|
(Beat) 22 b2 -2 >
A1 2 1 2 1 ) 1 2
Words | i 3
(For H loo=b | 100=m=mmmmdemnn  H loo-by 1light=-oe
teacher ere we go loo-by i 00 , ; ere we go loo ? | g
only) ' : !

3) Before letting the students play rhythm instruments, the teacher
should have children:

- develop a basic familiarity with the music

- move (clap) to feel the beat, rhythm, phrase, or that aspect
of the music that is to be highlighted by the instruments

~ respond as if they were playing their instruments in the
appropriate manner and at the appropriate time

- make believe they are playing each of the parts called for
(the bea%, the rhythm, etc.).

Note: Preparation is needed before allowing students to use
rhythm instruments to enrich and highlight the music.

NO CHILD SHOULD BE FORCED TO PLAY AN INSTRUMENT. NEVERIHELESS
STUDENTS SHOULD GET EXPERIENCE IN PLAYING ALL INSTRUMENTS AND
NOT BE ALLOWED TO CHOOSE CONSTANTLY THE INSTRUMENTS THEY WANT
TO PLAY.

5. Harmony Instruments

a) Types (note: Only one type is really necessary for the class,
although different types will enhance the children's experiences.)
autoharp (one 5-bar, three 12-bar)

ukulele

guitar (enly if teacher can play it)

piano

strumming instruments

b) Harmony instruments are used to=--

- underscore the basic harmonic progreseie~ of songs

- teach the meaning of harmony and harmssm  fiaauge

- provide examples of various types of accump. :iments

- provide means to create original rhythmlic &ccompaniments

- teach the science of sound (string thickness, length, vibrationm,
etc.)

- establish tonality before singing

. determine the key and scale degree on which the song begins

. sound the I, V, I and I, IV, V, T to establish the key

« 8sing DO, then sing to. the scale tone on which the song begins

. establish the meter and tempo with a 2-bar introduction

Because of the difficultx involved, children should rarely
be_given the opportunitg at this 1ev§1 to play these instruments.

- R8O

o Note
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12 CHORD BARS
. v - - ere—
v
S\urzal
} <
. it 1 } Ny -
~ Thinnest 1 ] 4 Use this
pd _ side for
el Dm E2] |Am P14 _softer 1
. Min Sev in Sev ___tone  _}
' o1 E 67 ¢ e le .}
- sev Maj Sev Maj Maj | o 4
'S \..WW..W : 3 o
WY oo 5 ﬁ e -
m B Laad
l.j-yl_:. |lm|.|llr|llltll A
- B |
, u ol |
T g }
L0 | R
L N II.!'..I-!{IIIB-IAM -y -~
;s i Strokeiwith |
Thickest B ) nmmwnwmsn
# " . ;] hand

Play here for full mo:m

12-BAR AUTOHARP CHART
(for teacher's reference)

Press 1 chord bar at a time with your left
hand placed under the right hand.

81
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PLAYING INSTRUMENT:

Autocharp strumming skills for the teacher

~ Find the chords needed and finger them, using the second, third -
and fourth fingers of the left hand. .

- Press the chord bar down quickly and firmly, pressing culy ane
bar down at a time.

- Hold the pick between the thumb =znd Sorefinger of the right hand.

- Use a felt pick for a soft effect and a plastic pick for louder
tones .. ,

- Establigh the tempo of a song by playing introductory chords ia
a desired tempo.

- Strum the sitrings guickly to thke right of the bars with the right
hand, away from the body {from the lower to the higher pitched
strings’ ., uging a sweeping motion .

-~ Strum to té= strong beats of the melody or strum om all beats
of each mezpure:

2/4 - -gtromg, weak

3/4 ~=gireng, weak, weak

4/4 ==sw=-mg, weak, weak, weak

Fast 6/t ~=stromg (1), strong {4)

Slow 6/t -~stromg, weak, weak. strong, weak, weak ,

- Vary the mressur= omn the baxs and the pick to produce variations
in voluwe and quality,

- Strum on sither side of the bars, altkhough a better tone is
obtained by strumming to the left of the fingerboard.

~ learn variious ways of strumming: “

« Use single stroke for a relaxed, easy movement (one stroke
to a pulse).

. Use um-pah~pah for slow 3/4 .

+ Use rapid strumming for very rhythmic and energetic songs.

« Strum the lower styings on the main beat and the upper strings
on the other beats.

» Strum only the thick strings for Indian-music effect.

« Use only the thin strings for light-sounding accompaniments.,

6. Orchestral Instruments

No formal instruction in how to play any orchestral instrument is to
be given. However, instruments should be available and shown to the
children for:

4

discriminating their tone quality

learning their essential parts

using them to develop pitch discrimination (especially useful would
be the string instruments or the tympani=-=-play matching games,
where the teacher sings or plays a tone on the piano, pitch pipe,
etc., and asks children to pluck the right string or strike the
tympani)

reinforcimg song melodies on these instruments

simple ac«<ompaniments to songs (use plucked open strings of cellc,

hY

55 :
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Ideas for Planning

a)

b)

c)

d)

Childrem enjoy playing instrménts. 1f you have difficulty
getting the childr=n to respond to other musical activities,
plan to include the playing of instruments more frequently
than usual, :

At least one Izsson per week should involve the playing of
rhythes instruments to .develop understsndings about beat,
rhythe,, tempwo, dymamics, tone color, phrases, and other
elements of mmsic.

Fregmently use melody imstruments to help the children
vismalize melody amd pitch. Regardless. of the lesson
plammed, alw=ys have the step or resonator bells and some
rhythm instruments closme at hand.

In a Iesson, alternaze the playing of instruments with
other activities {Iistening, movement, singing). Too
mucih af one thimg wiIl create apathy and boredom.

Use Zmstruments for lemsons focusing on singing, listening,
and rhythmic actiwities. '
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TWC: SAMPLE LESSON PLANS -=-PLAYTNG INSTRUMENTS
(also see plans om pp. 20-21, 42-43., 58--39, 83-84)

PLAN 1

Time of Year: September or October

Length of Lesson: 15-20 minutes
Thysical Setting: Children om chairs, growmed around the tezcher

Activities: Playimg instrumemts, listening, r&vthmic movement. crezting

Development of Conzeepts of: Rhythmic patterns, tone color, cymamics,
beat

Objectives:

1. The child will indicate an awareness that tones of differemt
durations make up rhythmic patterns by clapping, plawing, amnd
creating warious rhythmic patterns as played by the t=acher
and other children.

2. The child will indicate an understanding that the tone SHlcck
has a unique tone quality by experimenting with sound oz the
imstrumenmt, and by identifying the sound from several different
rhythnm imstrument sounds.

3. The child will indicate an understanding that music may be
soft or Ivud by playing the tone block at the appropriate
dynamic level when listening to Holst's "Jupitexr."

4. The child will indicate an awarenems x;hat: music @8 a strong
beat by moving and by playing tone blocks on the strong beat
‘of Holst's "Jupiter."

Materials: phonograph, Holst's "Jupiter" from THE PLANETS, tone Tlocks,
drums, rhythm sticks.




PLAYINCG INSTRUMENTS 74

Activities:

1. Shww child-=n the =—on= block. Ast wvwarious childr=n to experiment
4n making sowmstis wixth the instr. =snt. Decide om various ways
>0 play _fie iz=trument whizh wi' 1 @licit an imterestimg, clear
tzone. Fasve 2i’l the children imifzate the style of playing given
sy one cix:ld amd/or teacher playiing.

2. Dismtribute tome »lecimg to the childirem, If too few instruments
zre availtable., the "t children without imstruments may clap and/or
imitate glayimg the instruments., Ask :the children to tap (or

' wheteve:: vou «clap after yoo siay “'Go.'’

Exampie:

——- e .

l

! ! j ,
Say: "My toxn." Clap < o‘ T R "'Go" {The children
imitate om their imstruments.,

S R Y

Use= variows rhytims., as:

Check on developing techniques for plLaying the tome Bblocks,

3. Choose one child witk 3 good sense of rhythm to be "the leader,"
as other children Sollow his rhythm=. Continue, msing other
children to maike op simple rhythms.

4. Ask the childrem to place instrumemrs under their chairs. Play
Holst's "Jupiiter" from THE FPLANEYS (or any piece witich is loud
and forceful), asking the childrem to listen to the plece
quietly, and o imapgine what the music might be tryfimg to
say. Briefiy elimit verbal yespomses from the chilfren after
the recarding is played.

5. Replay, asking the children whetiwer the music is:

= yocal or Fnsitrasemit=]l

= loud or moft

- fast or slow

- danceflike or mmprrhiiike

6. Children stand:ami stamp on the hemoy 1's of the I , 5 a8 the

music is repdaweii., Alsoc encourage= other types oI movement
to depict hesviness in music. Repeat ‘the music semezal times,
with children doing various creative movement8 &4 tiie heavy
1's of the 1 33"

7. 'Teacher takes the tome block and pEays it softly wzrh music.
Diszuse the inappropriateness. Generalize that wmen music
is loud ithe imetrument showld e played more force=fully.

.. &b
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Have the childrem tax= tone blocks and illustrate soft playing;
then loud piayimg. =eplay the music, with ckildren playieg
(and clappimg) writh force to the loud musie.

4., Replay, with the t=acher plawing the tane bilock off the beat,
in =n irregwlar, umstteady pulse. Then play on the 1's of
the 1 3. Have the children raise their hands when the
tone block is on the beat, Ther have them play instruments

on the 1's, with -the musiec.

%3, Teacher takes two familiar rhythm instruments (perhaps the drums
and rhythm sticks) amd plays each of them. Ask: "Which one
sounds more like the tone blocks?" (rhythm sticks) Then the

teacher plays alll three instruments in varied order; ask the
children to rizise their hands each time the tone block is heard.

PLAN 2
Time of Year: March or April

Length of Lesson: Approximssely 20 minutes

Physical Setting: Children sitting on chairs, clustered around the teacher

Activities: Playing imstrume=nts, singing, creating

Development of Concepts of: Pitch, melody

Objeczives:

1., The child will {ndicate an awaremess zhat Enstrumemts of different
sizes have di £ferent pidtch by choosiing wirich of two bells is
being played on the basis of its sime and pitch,

2. The child will indicate #n awareness that a melody has tones of
varying giteh by makiwe up melodies uwsing the G and E pitches
on the resonztor bells.

Materzals: reswnator bells thigh C, second lime G, and firgt line E)
Actixiities:

i. Isolatgé the tones Migh € and lew E on the resocmator bells (or
use these tones on step or melody bells). as:
~

/
7 B ;
Ji A I
QJ :J l“‘lﬁﬁ.~ : i
c-—"‘
J C E
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Show the children differences in gize between the C (small)
and E (big). Flay the two tanes and note that C is smaller
in size and higher in pitch thar E.

Have the children move their hamds and body high as C is played
and low when E is played, Have “hem repeat this exercise
with theixr eyes closed.

Call on various children to play the C and E. Then play C-E
and call on a child to play it. Repeat, playing E-C. Continue
using such patterns as E-E-C or C-E-C, etc.

Teacher sings C-E with la. A child plays the correct pattern
on bells. Repeat several times, singing various patterns
with la.

Have the children close their eyes as the teacher plays C.
Ask the childrem whether you played the big bell or the

small one. They should identify the bell by its size and
pitch. Repeat several times, calling on different children

to select the correct bell.

Using G and E play various patterns, with the children echoing
these patterms with 1a; e.g.

Ly children_ repe ,
‘ ;rf! i‘. e e ¢ -
£ % 3 %: . . e

teacher: LA 1A LA 1A LA

children repeat

i g il . ¥ S
= ‘ !
” - ; —
N il ~ ~
] ’ ~
teacher: 1A LA 1A 1A LA

Encourage the children to come up and play various tonal pat-
terns on the E and G bells and have the other children repeat
the patterns,

Teacher plays a pattern using E and G, and makes up words to
fit the tune, as: ' '

; g e
-t e
) ‘
o4 -+
[ ’ & . ‘
‘ See Jen - ny's love - ly dress

Children repeat. Continue, using other patterns.

[ N
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9. Encourage the children to add original words to various pat-
terns as played by the teacher. 1If this activity is success-
ful, ask some children to play a pattern on the E and G bells
and then add words to their pattern.

89
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CREATING

l. The Nature and Role of Creating

The creative act is one in which the individual reorders, reconstructs,
or reorganizes known elements of his environment into patterns or activities
new and satisfying to him. The creative response is a personal expression
that indicates the student's own initiative and past personal experience.
It may exhibit itself in several ways:

a) It may be a discovery of a new ability,
b) It may be a new insight or realized understanding .
c¢) It may be a venture into a new realm of experience ,

The creative process starts with the child, is directed by the experiences
that he has had, and ends in the form of a new expression. It involves
the child and his creative power, feelings, and imagination; the action

or interaction of his experience; and the outward form of expressing the
creative act.

The explanation above makes it clear that all children can partake in
the creative process. Nevertheless, it should be recognized that childxen
differ in their creative potentiality. The task for music education in
the preschool is to develop this potential of each student to discover and
create new musical meanings which become significant to him in his life.
Specifically, creative experiences in music in the preschool should help
each student:

- develop his creative powers by giving him the opportunity to create
new things and ideas in various musical media

- develop facility in creating music, and grow in his comfortable use
of the expressive-creative act

~ recognize and utilize the creative potential in all media of musical
expression-~ listening, singing, rhythmic movement, and playing
instruments

- appreciate the creative works of others

Teacher guidance in the creative act is needed. One cannot abandon

all ccntrol merely to gain complete freedom of expression. The teacher
needs to set the stage for creating, helping the children to discriminate
between several choices rather than telling the children what to do. Some
“controlled* creativity, rather than complete freedom of expression without
guidance, is recommended.

2. Stimulating a Creative Environment

a) Be willing to accept the individuality of each student.
b) Be willing to encourage contributions from all students.

c¢) Maintain a stimulating and informal atmosphere, and give guidance
and encouragement, as needed.

S0
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d) Be more interested in the creative process than the product.
e) Teach from any occasion which arises naturally.
£) Be flexible. Anticipate and provide for the students' needs.
g) Strive for diversity rather than uniformity as a goal.
h) Do away with the imposition of adult standards.
i) Ask questions rather than giving answers, such as:

- What instrument would we use here?

- Can you show with your bodies how the music sounds?

- Can you add some words to Jimmy's little tune?

3. Supgestions for Creative Experience in Music

a) Make up a tune with the voice,
b) Add a melody to a nursery rhyme , a poem, a chant, or a sentence,
c) Experiment with producing different kinds of tones when singing.

d) Make up nonsense syllables for a rhythmic effect, such as:

p— —_ A
P I N N A [ IR R

ee -~ ga ee- ga o lost my shoe

e) Engage in singing conversations with the group, such as:

' _ Py | T i i i P
( va i: et — ® ‘i’{i Gix K‘_:‘ - ‘4' d J ? : ,. !
What co-lor is your dress? My dress 1is green
f) Complete an unfinished tune, such as:
Teacher: . Child:
:LEIL‘ . : ; - 1 N
== =
] » o

51
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g) Make up a tune,using two or three given tones, such as:

Tones: D, E

o/

-
11}y

N Ox K

SRR
P R

7

o mpd ol
-

x@"-‘:

:,?Jf

e g

h) Make up new stanzaes to songs .

i) Make up new words to familiar tunes,

j) Make up a song or tune to depict a given mood .

k) Suggest various ways to sing a song . ,
(solo-~- phrase 1, all-~phrase 2, teacher-- phrase 3, solo-- phrase &,
etc.)

1) Discuss how a song should be interpreted:

- Should we sing loudly or softly, slowly or fast?
- Where in the music can we get faster?
- What rhythm instruments can be used?

- Should we clap at a special place? Where?

m) Play tunes or tonal fragments by ear, such as:

} . h:
i ] i ;/t; , i i
~ ", 3 1 S ! 1 :
I X q; L hod B > o~ 5z F i 3 .
el Y - - N e . ¢
e -1 ~e ~1-o0 that's what 1

n) Make up melodies for instruments. Make up some melodies, :
using only two or three tones,

o) Make up introductions, interludes, and codag (endings) to songs,

p) Achieve various effects on instruments by playing them in different
ways and in different combimations,

q) Create sound effects or a given mood, using rhythm instruments,

r) Select appropriate rhythm instruments to accompany singing, recorded
music, and rhythmic movement,

s) Decide on the time and manner of playing instruments to accompany
nusic,

9<
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t) Make up a composition for rhythm instruments.

u) Echo=-clap questions and answers, such as:

I & f ' F4 & .‘ ‘:' 4 ~ 'i
S O L P T T T A
a2 # A A SR & & g s | - I
R A U RN " S S M R A “
. i ' i : & f . | ! l |
S ]

v) Create body motions for rhythmic patterns.
w) Make up interesting rhythmic patterns.

x) Combine interesting rhythmic patterns.

y) Improvise rhythmic accompaniments.

2z) Make up a dance for a song, recorded music, or improvised
rhythos.

al) Act out the words of a song.
b)) Impersonate song characters, moving to the music.

cl) Create free movement in accordance with various elements
of the music.

dl) Describe in sound the story of "Goldilocks, '"The Three
Bears," or ‘'Cinderella.”

el) Make up music and rhythms to go with the stories being
read to the class.

fl) Make up descriptive titles for pieces.

Ideas for Planning

a) Some creative activities should take place at every lesson.
Sometimes they can be the focus of the lesson; at other times,
they can occur incidentally.

b) While creative movement is an important activity in develop-
ing creativity, try to use many activities which focus upon
creating music, using either various sound-producing objects
in the environment, the voice, or instruments.

c) You may have to provide examples for the children in order to
stimulate various creative activities. Sometimes a model
for the children to follow will help them to become more
creative in their responses.

A
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TWO SAMPLE LESSON PLANS~--CREATING
(also see plans on pp. 58-59, 73-79)

PLAN 1

Time of Year: September or October

Length of Lesson: 15-20 minutes

Physical Setting: Children on chairs, grouped around teacher

Activities: Creating, singing

Development of Concept of: Melody

Objective: The child will indicate an awareness that a song has tones
of varying pitch and duration by creating a song about an animal.

Materials: picture of an animal (bird, elephant, dog, giraffe, fish,
etc.)

Activities:
1. Engage in musical conversation with the children. Ask the

children to answer your questions by singing. Encourage
contrasting "answers," using several words or a sentence.

Examples:
"’ . e
i — ' i — i
XA 1 - - -
L N “ d ’ ‘ * # # b |
Teacher: David: Teacher: David:

Where is Da-vid? 1 am here. Hel-lo, Da-vid. Hel-lo Miss

o

; 3™
r’ \ e i I N é i . 2\‘ \
't. + — M + ” c A‘\ : P
' 4 S c ﬂ 1 Q
A~ 0 - .
e a
Teacher: Joannie: Teacher: Joannie:

What is in my hand? You have a pen-cil.What color is it7It's or-ange.
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Provide exsmples of same and different by singing the same
tune for an answer, then a different tune. Encourage the
children to respond with different tunes, but also permit
them to respond with the same tune.

2. Pick a few children to sing to each other, making up questions
and answers as in activity #1 above.

3. Show the children a picture of an animal (bird, elephant, dog,
giraffe, fish, etc.). Discuss the features of the animal,
including its size, color, sound it makes, how it walks,
what it eats.

&. Ask the children to sing about the animal. Guide them to use
words describing the various features discussed in activity
#3 above. Encourage different responses. Have all the
children sing the response of one child.

5. Entire group sings one line of music. Teacher moves her hands
to the pitch levels of the tune to help the children learn
the tune. Repeat, adding a second line to the music. The
first two lines might conceivably be:

1

PA
ey A s — -
iﬁg}‘j . - - ‘f; et ' : — f% ?ﬁuﬁfﬂﬁ_

t -

'’ et efirton o

y e -- s

The dog is big and brown. It goes bow-wow bow-wuw (growl)

While admittedly not particularly creative by adult standards,
this piece might be an honest and excellent attempt at com-
position, and should be praised fully!

- 6. Continue the above process, adding a third, and even a fourth,
line to the song. Have individuals create the tuue, with

all the children joining in. The teacher may wish o tape~- E

record the song for future use.

PLAN 2

Time of Year: February - June

Length of Lesson: 20 minutes

Physical Setting: Children sitting on floor, clustered around the
teacher; plenty of floor space in the room

Activities: Creating, movement, playing instruments
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Development of Concepts of: tempo, dynamics, rhythm, mood

objective: The child will indicate an awareness that tempo, dynamics,
and rhytim affect mood inm music by creating a rhythm instrument
accompaniment for a dramatization of parts of "Little Red Riding:
Hood (or any other favorite story)

Materials: story of Little Red-Riding Hood (or any other favorite
story), various rhythm instruments

Activities:

1. At a previous time, read or tell the story of -Little Red
Riding Hood to the children. At this time, briefly review
the story. Ask the children to dramatize parts of the
Stoxry, €.8., -

a) Imagine you are Red Riding Hood as she walks through a
lovely forest. Show how happy she 1is as she is going
to see grandma. Show how she watches a beautiful bird
fly from tree to tree.

b) Show what grandma looks like. How does she walk? How
does she talk? :

~ ¢) Move like a hungry wolf. Show how he hides as he sees
i Red-Riding-~Hood walking in the woods.

d) Show Red Riding Hood as she might look when scared.

2. After the dramatization, bring out several rhythm instruments
already familiar to the children. Say, "Watch the way I play
them as you again act out Red Riding Hood." The children
repeat dramatizations in activity #1 above as the teacher
adds rhythm instruments to accompany the movement of the
children and the mood of the story. Call attention to how
dynamics, tome color, and tempo vary according to the actions
and mood .of those children who are dramatizing the story.

3. Repeat the dramatization, asking only a few children to move.
Ask a child to add rhythm instrument ''sound effects'' to
describe the actions of the characters. Give the children
a chance both to dramatize the story and to add the instru-
ments. Use various instruments, dynamic levels, and speeds
to accompany the actions of the actors. Also experiment
with using less appropriate instrumental accompaniment, and
notice the effect on mood.

4. If time and interest permit, dramatize the entire story, using
rhythm instrument accompaniment. Also use other sound
effects, and encourage the children to do the same with
other favorite stories.

96



SECTEON II1
Materizls and Activities

A. HOW TO USE THIS SECTION

The instructional material in Section III is divided into tiree levels

which roughly correspond to three 3-month periods during the school year:

Level I--September, October, November

Level II~-~December, Janwary, February

Level III--March, April, May, (June)
The material in Levels II and III is relatively more complex than that for
Level I. Each level has approximately 40 songs and 40 recordings listed.
The teacher should provide the children with as many different types of musical
experiences as possible, but should not feel that every song or recording must
be taught. The teacher should aim for a minimum of 24-30 songs and recordings
for each 3-month period (two to three new songs and recordings per week).
Supplementary song lists appear in each level, from which the teacher may
choose other songs found in the Songbook. Hopefully, the teacher will select
music of all types rather than narrow the children's experiences to the tradi~
tional nursery school repertoire. Regardless of the music chosen, emphasis
should be placed on developing an emotional response to, and feeling for the

music and how the elements of music--tome, rhythm, melody, harmony, form,
tone color, and dynamics--contribute to this response. '

The three instructional levels in this guide contain suggested materials, .
activities, and evaluation techniques. While many specific ideas are provided,
there has been no attempt to outline a day-to-day sequence of imstruction. '
Any sequence that the teacher deems appropriate for her group would be accept-
able, ProvidedAthat‘the‘ghildrén’recéibéfas_much,bariedfexggriéﬁce}wi;h*music
as possible. There is no'cbrrect’saquehce;jeépecially3}£fwevw1éh_tOZdevelop

a child's perception of the many phases of musical éxperiehge; From the large

amount of material presented, it is hoped that the teacher will organize spe-
cific lesson-plans in accordance with~:he.dvgralllgoals'oﬁ'the program and the
background and musical development -of her children. = LT

Each level is divided into several parts:
Songs for the Level. =~ = =
Recordings for the Level ... .=
Additiona the Level -~ -~ -

~ Evaluation Procedures. for the Level . . . - e
The material listed is érfaﬁgédjaCcéidiﬁg_tbfapprbx;ma;g,difficulty;‘1Thus;
the first few songs are generally éaéiét‘tofteQCHfand_qing{#hanfthoaerliated,
in the back of the section. The teacher, in selecting her material, should
not follow the sequenee one by one. Rather, she should choose songs or record-
ings from the easier grouping first, and use the material listed at the end
for later activities for each level., o S

‘Songs for. th

'Following each sosy and recording are some suggested activities. Again,
these activities reed nod be followed im order. ‘The teacher may wish to use
only one or two aziivi sgiﬁr;nﬁéQiéﬁsbh,fgnd:pgg_éthg:C113ted[é¢tivitie9”i'
for the same song on ieding at a future time. Additional activities may

o 8lso be included, w& inng &8 the fdcﬁé,temhins“OnWthé}mdsic{i B : '
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In order to accommodiate teachers who wish mteri.ai for tne Christmas=-
Net- Yrear holiday seamon, Lewel II cor¥iins supplementaty listd of songs
and recordings a;:prmr'iatae for young .,hildren. It is hoped that the
appromch used will bie @ mgsical ome, ii which emphasis will be placed
on the: tommal ané rhwthmiz aspects of the music and how these contribute
to owr: feelings about the music,

Seurrces for all recordings used in the three levels are listed
in the sppendix, pp. 141-145 and may be found by referring to the keyed
code ietters followfng tihe rmecord titke, For exsmple, "Environmental
Sounds,”™ T#mted on page 99 , has RT. following the title. RT refers
to the zlbmm RHYTHMS TODAY! as 1i{sted on page 143 of the Appendix.
Similarly, "Buxedo Junction,' listed on page 101 , has DM following
the title. DM refers to DREMMIN' MAN, GENE KRUPA, as 1isted on page 14}
of the Appendix,

If some of the recordings are unavailable for use in the classroom,
the teacher should feel free to use records which are available, provid-
ing that these represent a wide variety of music. Regardless of the
records used, the basic approaches mentioned in this guide should be
followed.

To help the teacher in plamming her work for the year, the week,
and each lesson, the teacher may wish to refer to:

OBJECTIVES FOR THE PROGRAM--pp. 1-5
A SUGCESTED 2-WEEK SEQUENCE--pp. 91-93
SCHEDULING--p. 8

PACING A LESSON--pp. 94-97

DAILY LESSON PLANS--MODELS

2 Outlines--pp. 94~97
Listening=--pp. 20-23
Singing==pp. 42-45 - .
Rhythm:l.c Movement==pp. 58 60
Playing ‘Instruments==pp. 73 77
Creating--pp. 82-84

EVALUATING THE CHILDREN'S PROGRESS--pp. 1-‘5_.

RECOMMENDED ACTIVITIES FOR ALL LEVELS

—_—.—_.__—-—-—_-_—-'—-

1. Echo Clapping (Also use rhythm sticks )

Examples: ' ‘ R J J : | ‘iﬁ'
( Teacher- o 4 o Z l o 6’ { b ' _
(Chud;en- s | 1 i{_ {' ‘ ,! o . r_ r f {
¢ Teacher=- ‘f“" eij‘ lo" J l | -W ! ; 0‘7 a -

R 1A A Ay




©Gradually use more difffcuilt. rhytims, such as- — ’ i
h -
Toscher- 343 | ‘Q's PR P
2. Chant to Words, Rhymes, Sentences, Jimples
Examples: '
. & . :
- & [ ] -]
A5 C s ———
Teacher : See-saw, See-sav. Sea=-saw, see-saw. (Children repeat)
2z 1y
o — — >
- L] . E
Teacher: Goo-sey, goo-sey gan-der. (Children repeat)
—. . 3 =
e -2 —— ”— ‘
Teacher: To-day is Mon-day. (Children repeat)
e — = = : .E 1
; ifr & e — ' —— ﬂ N
Teacher: Qack- e_, ‘cack-Te, Moth-er se, haVe you a-ny feath-ers loose? '
Aot = ——)
- i - ——

gan you sz.‘ng wlt:a.t 1 ‘sfgg_?
3. .) an you do what. I — o
* —— g |
%ree‘,rhythxy' Johﬁy Ple' as'ﬂ_,
Free rhythm. B_il:ly-_ (ye _._._) How aredyou feel-igg? : y
+ e n - 4.=i* F ey .| P ) V. i - . - l.] M
in ¥ —— S EEE S | B X DX VRO M} . A DR DS SN SINNER datd .
" Take attendance: Do-ro-tﬁ (h e) St. e (he%% Patme=la Sm t}_\?(he“i'e)_
4. Tonal Echoes : ‘ : - A A
Examples: Sing or pl,ay- .
o | i ETEreeEraR .
1 PR VR | —t : B SNEOEEL A
la 1% 1a 13 1 mi mi. mi 1 Tl BL _m:l oL 1, 2, 3
chudren° Ce Ch:l.ldren‘ E S
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1, 2, 3 .. Pa=-pa pa-pa pa-pa___ pe-pa.

5. Specific Activities To Develop Musical Tancepts
Lcudness

a) Discuss whether the music is 3oud == soft.

b) Compare two pieces for loudness,

c) Use big movements for loud mmsic, amall movements for soft music,

d) Simg = song lomdly, softly.

e) Clap a song loudly, softly.

£) Speak a song's words lowdly, softly.

g) Play rhythm instruments loudly, softly,

h) Relate dynamics to energy lewvel (more vocal energy or stronger hitting of
rhythm sticks imcreases dynamics):

i) Sing tunes at different dynmamic levels; evaluate for appropriateness.

j) Raise hands whenr music gets Zouder, softer .

k) ©Use bigger movements when dymamics increase and smaller ones when dyna~-
miics decrease-

1) Experiment with changing dynamic levels when singing or playing instru-
ments,

Tempo

a) Use slow movements for slow tempo and faster movements for faster tempo,

b) Classify pieces as moving relatively slow or fast. _

c) Imitate animals and people and how they move at different speeds .

d) Raise hands when music changes tempo,

e) Use a steady drum beat to keep steady tempo,

£) Compare two pieces for tempo.

g) Sing a song in various tempi; ‘evaluate which tempo is most appropriate,

h) Play steady tempo as students move; change tempo and have students move
correspondingly faster or slower. o , :

i) Change tempo of bodily movement to correspond with tempo changes of
music.

j) Relate tempi to feelings and mood e.g., fast tempo often
happier than slower tempo (more peaceful, quieter).

Tone Color -

a) Listen to andutdentify soundd of the environment._

b) Experiment with obtaining interesting sounds by striking objects with
mallets. '~

c) Play rhythm instruments or make other sounds as children close eyes.
Identify tone colors by ‘their sounds.-'

d) Ask child.to sing individually as other children close eyes ‘and identify
vocal tome color. - , T

e) Listen to and show pictures of: instruments. -

£) Show childven real instruments., Discuss, demonstrate.

g) Listen to recording and differentiate:

- voice, instruments

male, female voice

'solo, many voices

children's voices ' :

common,  eas y-to-hear inatruments, ‘as’ drums, piano, guitar, ‘trumpét,

violin :

- high, low voices and instrunpnts
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h) Stand or raise hands when one tone color is heard; sit or lower hands when
contrasting tone color is heard., Also point to pictures of tone colors
featured,

i) Experiment with making different tone colors om instruments such as the
autoharp, plano, or tone bells,

j) Use certain rhythm instruments for tonmal effects in accompanying a song
or instrumental work,

Beat
a) Highlight the beat of all music by:
- clapping, tapping, walking, marching, swinging, and other forms of
bodily movement _ ‘
Ytipping" the hands to the beat
using a metronome to accompany the beat
using rhythm instruments on the beat
playing rhythmic games, such as:
- clap, snap, snap ( \-2-3)
. hitting partners hands in patty-cake style
» imitating movement for bouncing a ball; jumping a rope, pushing
a swing
b) Listen to steady beats in the environment and imitate movement (wind-
shield wiper, faucet dripping, heart beating, clock ticking).
c) Compare beats of different pieces as to the tempo and quality (heavy and
strong or light and subtle).

Duration and melodic rhythm ) :

.a) Echo clap *hythms ‘played by teacher , ‘ ’ :

b) Clap, tap names, jingles, rhymes, words, text of song «

c) Use rhythm inatruments (especially rhythm sticks, tambourine, or tone
blocks) to accompany and highlight rhythmic patterns. -

d) show long and short: tones thtough sustained or short movement and symbols
( _long = or short)

e) Listen to and imitate rhytbms in envitonment (running ’ rain, :Eaucet
dripping, horsefs: gallop). S S ) - :

£f) Children sing a- lons, a short tone.. ' ’ S

g) Join in on interesting thvthmic pattern heard in the melody or accompani-
ment . : . ‘ : : , ‘

h) Make up original patterns. T A

i) Raise hands when a tone ‘in- the nmsic is held very long- o

j) Clap the melodic ‘Thythm of a. tune while ‘singing it. o

k) Clap the melodic rhythm of .2 tune while children guess name of tune.

1) Walk for slow, even rhythms and run. for fast: even thythms. a :

m) Step out, clap a: predominant rhythmic pattern in a tune .

n) Send messages,using drum talk, -

o) Clap a rhythm' ask children to add words to fit pattern. '

p) Clap three rhythms, t:wo of which are the same, JIdenti‘fy which rhythm is
different. _ : v o '

Pitch and melody s : ‘ ‘

a) Play melodies, tonal’ patterne on step bells as children observe movement.
b) Use body. moving up ‘and down, to’ ‘show pitch 1evels.

c) Move hands up and down to show pitch levels . ‘

161
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d) Imitate sounds, using varying pitch levele.

€) Children sing back tonal patterns-sung ‘or -played by teacher. -

f) Pind objects in room with high or low pitches when struck.

g) Children play easy tonal patterns from familiar tunes on the step or
melody bells,

h) Distribute two resonator bells with contrasting pitches. Students play
pattern back, Example: distribute C and G, Sing or play C, G, C, and
children echo this on bells,

i) Play or sing a tune or phrase, leaving out one tone, Children sing
missing tone,

j) Play twodifferent autoharp or uktlele strings or resonator or tone bells,
Compare pitches with size of string or bar,

k) Practice singing the starting pitch of a song after hearing the teacher
play it on the pitchpipe, piano, or tone bells.

1) Sing a melody of familiar songs. Identify title of song or add words.

m) Echo tonal patterns sung by teacher.

m) Make up tunes with and without words . -

0) Sing or play the tones of a chant, Add words to fit the tonal pattern,

P) Engage in musical conversations with the children.

q) Move hands, body up and down for tonal patterns of a familiar tune,

r) Make up chants of two or three tones, using children's names,, objects,
or language patterns.

8) Children sing a tune to themselves, When teacher points to children,
they sing out loud,

t) Sing two tonal patterns, the second of which is-the same or. different:.
Children identify whether they are the same or different.

. Phrase

a) Use the phrase method of teaching some songs (see P. 29) o

b) Move hands in rainbow-shaped arcs ~~\ and draw arcs on a chalkboard,

c) Count the number of phrases by putting up_ appropriate fingers . _

d) Show phrase changes through bodily movement (sit on one phrase, stand
on the next, or change direction of movement for each phrase).

e) Add a different instrument - for each phrase. .

f) Add an instrument or clap to the first beat of each phrase. -

g) Alternate singing ‘of phrases (teacher--phrase 1, children--phrase 2;

- or one group--phrase 1, another group--phrase 2' or soloist--phrase 1,
group--phrase 2), '

h) Emphasize and illustrate need to take breath before and after each phrase.

Fotm--repetition and contrast ‘

a) Raisge hands, or stand when the music changes.

b) Clap every time you hear this pattern (sing or clap the pattern), Then
ging a familiar tune, with children listening for repetition .

c) Stand ewery time the music gets louder, softer, slower, or faster.

d) Ask students to move only on the main section and "not on tha {ntroduc=
tion .

e) Clap two rhythmic patterns, Children say "same" or “different“ if pat-
terns repeat or contrast .

)

Repeat above activity, using two tonal’ patterns.
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6. Getting Started--One Possible Approach to Music-=2 weeks

For Teacher: Read "SINGING," pp. 24-45 =-EMPHASIS FOR WEEK 1--
SINGING

Week I, Monday

1. Sing language patterns (pp. 11-12, 22)

2. Musical conversations (p. 27)

3. Echo sing (p.87)

4. Echo clap (p. 86)

5. Sing favorite song

6. Teach new song, 'Clap Clap," p.106

7. 1Introduce drum step to drum beat (play "Using the Dtum")

Week I, Tuesday

1. Musical conversations (p. 27)
2. Echo sing (p. 87)
3. Review 'Clap, Clap" (p. 106)
4. Use activities for "Clap, Clap" (p. 106)
S, Echo clap (p. 86)
6. Sing favorite song

a) Clap beat

‘b) Step to beat

c) Play beat on drum

d) Sing loud, soft

e) Sing fast, slow

Week I, Wedne'sdagr

1. Introduce rhythm sticks. Compare them with drum. (note: "Using
the Rhyt:hm Sticks" as in Level I) -
2. Play any march (see Level I)
’ a) - Play rhythm st::lcks as childten i.mitate
'b)  Clap beat = . -
c) Childreu stand and march in place
3. Teach song 'When the Saints" (p. 108) \
a) Clap, march, play. rhythm sticks to ‘beat
b) Sing it slowly, fast-- compare - . o
c) Sing it loudly, soft:" compare . ' : i )
4. Review "Clap, Clap." Use the rhythm sr.icks for beat:. Teacher taps
the rhythm; children 1mitate. : . :

Week I, Thursdg,x

1. Echo clapping (p. 86)
2. Echo sing (p. 87)
3. Echo sounds (high-low pitch, p. 27)
a) Siren
b) Wind
c¢) Bird v
’ d) Ghost ‘ S R
4, Sing "When the Saints v (p 108). Use activitic- on p. 10E&,
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5. Teach '""Cuckoo" (p. 76)
a) Play beat
b) Play the thhé on beils -
6. Play pitch games using instriments (p.90 )

Week I, Friday

1. Activities re: sounds in environment (p. 88, Tone Color, ab)
2. Activities for improving singing (p. 27 )
3. Review '"Cuckoo! (see activities p.106 )
4. Echo clap
5. Review "When the Saints" and "Clap Clap"
a) Beat-- clap and march :
b) Soft, loud
c) Fast, slow

For Teacher: READ "RHYTHMIC MOVEMENT" pp. 46-60

Week II, Monday

1. Review songs "Cuckoo,” '"When the Saints," 'Clap Clap"
a) BKEeat-- clap and step to beat
b) Sing them soft and loud
¢) Sing them fast and siow :
2. Movement activities = drill on movements
a) pp. 33-55
b) Add drum beat (or pianc) to the children's movements
¢) Fast, slow
d) Loud (be big), soft (be little) »
3. Play recording, Level I-- any selections from "Muzic for Movement"
a) Clap to the beat ’
b) Move to the beat
¢) Add rhythm instruments

Week 11, Tuesday

1. Musical conversations

2. Echo sing

3. Teach "Hello Song" (p.106)

4., Teach "Good Morning to YOu" (p. 106)

5. Run, walk to drum rhythms :

6., Run to "running" mugic (see p. 98)
7. Slow warch to "slma"-uusic (see p. 98)
8. Favorite song T 1 ‘-

Week iI, Wedﬁésday

1. "Hello Song" (see activities, P.106)
2. "Good Morning to You" (activities, p.106)
3. Music for Movement (p. 98), compate°
a) fast march .
b) slow march.
4, Use the rhythm sticks and drums to pla.y the beat of fast and slow
" marches . - - T v : :
5. Review favori.te songs
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Week I1, Thursday

4,

Sing language pdtterns (pp: 11-12, 26-27)and engage in conversation (p. 82)
Creative thythmic movement (see p. 56 ) -- use recording of your own
choice, ot "Hops ahd Jumps" music (see p. 57)

New song: 'Hot Cross Butis" (p.107)

a) Beat

b) Loud, soft

¢) Fast, slow v

Take the children on a short walk to listen to sounds. Discuss and
imitate the sounds.

Week 1Y, Friday

1. Review "Hello Song" (see activities p,106)
2. Review "Hot Cross Buns® (see activities p.107)
3, Movement to music (see p.98 )
a) Sway and swing
b) Fast march
¢c) Slow wmarch
Week III

Review singing, movement, work on instruments (see especially pp. 61477)
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Two Outlines for Daily Plans (see also plans on pp. 20-23, 42-45, 58-60,

A.

1,

.Children.MOVE hande’and body high or. low aecording to~

73-77, 82-84)
SAMPLE PLAN -- One 20-25 minute lesson

Activities: Movement
Creating
Playing Instruments
Singing
Listeaning

Seating: On floor, semi-circie

Materidls: Familiar songs
Different rhythm instruments

Recordirng of ... (unfamiliar music)
Focus: Rhythm
Pitch Approx.
' Time
CAN YOU DO WHAT I DO? 3 minutes

Teacher claps the rhythm, children imitate. L
------ o J
Example: Teacher J J J , Children: o{ & & & J

Repeat, using other rhythms and movements
(snap, hit lap, hit floor, head, efc. )._

GAME : o . 2 minutes

Encourage the children to make up rhyrhmic movements.
Teacher and other children imitate.

Example' Children ', J ’—‘ A Teacher and othere ‘inove.._v

Teacher: sings high-low while moving hands high-law._
Children imitate the. movement.

Teacher and" children make high tones wirh voices,’
then low tones.

_ teacher s VOICE ‘ o ‘ o : 5 minutea
Ask indlviduals to make high “low sounds with their volces;
Teacher and children move their hands to correspond
with the pitch. : .
Imitate high-law-sounding rhings 1n the environment'
me-ow cock-a~-doo-dle~-doo ‘oooooo(the wind)
bow-wow caw-caw : flylng plane
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4,

3.

9.

10.

Approx.
Time
GAME -~ Tone Coiot ~-= What instrument am I playing? 2 mﬁmtes
chiidren close their eyes. Teacher plays
(any familiar instrument).
Repeat, using other instruments
Teacher plays rhythm on instruments. Teacher then 2 minutes
gteps out the rhythm and the children imitate.
Teacher repeats, with children steppl.ng out the
rhythm,
Children chant the names of the other children. 2 minutes
Clap out the rhyttms (Theresa ‘f_\ J JACD R
Teacher and childrea chant, clapping out the rhﬂ 2 minutes
of the songs.
Example: ¢ ! ') J J
| iy s J
Here we : loo-by .°
Play record (unfamiliar piece from your 4 minutes
own collection or tape.
Discuss: Voice or 1nst:rumenta. (TONE & COLOR)
Many or ove? (TONE- & COI.OR) '
Loud or soft? (DYNAMICS) A
Fast or slow?  (TEMPO) : PR
R _ S -REVIEW SKILLS
Move to music: 1in theix seats : Use whole body =
standiang up S Av:scop ‘when music’ STOPS
on floor ¢ -poa't touch anyoue
RS R Move srouad '
Emphasize movement to show: BEAT.
' - TEMPO
DYNAMICS
Evaluate with the children how they moved.’ 1 minute
Sing ONE MORE sOng (Goadbye Sohg?) . 2 minutes

Clap the beat, then the rhythm. Differentiate.
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B. SAMPLE PLAN-~ One 20-25 minute lesson

Activities: Singing
: Movement
Playing instruments

Seating: On chairs

Materials: Familiar songs
Instrument for pitch
Drum
Rhythm sticks

Focus: Pitch matching
Recogaition ©f melody
Beat, tempo
Singing skille

Approx.
Time
1. Musical conversations.
Ask questions, as: What kind of food do you like? 2 minutes
, (I like )
Tell me your name, -
P (My name is__ )
1 What (whom) am I pointing to?
C 2. Echo singing o o .2 minutes
B o
Teacher sings tune with 1a, children teoeac.
"MY turn, YOUR turn. o
Examples: o S | _ *1; |
Z—L_ I SN RN NP MM BERTI £ AP RES SRR S s
, La La La _See - me: sing high e-ow, e-ow -
R 3. VWhat s g am I s 1nging? D,w;;;',-‘.Av, SRR s minutes
E 0 el e e IR _
C F (Sing a tune with laz- childten name the tune. Give
o children a starting pitch iteh; children sing the starting
G M pitch. Children then sing the song.) .
N E -
) Repeat, using several familiar songs.
T O ' ' :
I b
0 vy
N
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VU

mOoOroon

4.

S

6.

7.

8.

9.

10.

11.

Move to the BEAT of a song.

hands hit lap, then shoulder
feet tap, then march
hands move in the air

Move to the beat as TEACHER SINGS SLOWLY, FAST.
Children sing slowly, fast, Differentiate.

Children sing & familiar tune with la. Work on
jaw moving, open mouth.

Children and teacher SAY the words of the song
in rhythm,

Work on diction, open mouth, vigorous chanting.

Guees what instrument the teacher is playing.
Children close their eyes. Teacher plays
drums and then rhythm sticks,
Review the manner of playing (tone-color discrim-
ination).

Teacher plays drum, children imitate.

Sing a familiar tune with drum to accent the
BBAT.

Let several childrpn.who have a good feeling
of the beat imitate the teachet in playing
the drum. Othets repeat.J

Repeat #8 using rhythm sticks.

Sing several familiat songs, using movement
and rhythm sticka, then drums for the BENT.

Evaluate: Teacher sings "0 Susannd," WAmmrics "
"Battle Hymn of the Republic," or another
familiar tume. . '

Children move to the BEAT, then play instruments
on the BEAT. =

Teacher notes progress.
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Approx.
Time

2 minutes

2 minutes

2 minutes

1 minute

2 wminutes

2 ﬁinuces

v z'minutgs

I ﬁinube
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C. LEVEL I~-RECORDINGS

1. Recordings for Level I

Music for Movement --to be used periodi-
‘cally over several months,

Moderately Fast Marches

l, 0ld French Bugle Call~Merch

2, Bizet-"March" from CARMEN ("Tore-
ador- Song")

3. ‘'When Johnny Comes Marching Home®

4, Bizet-"March" from L'ARLESIENNE
SUITE NO, 2

5. French Folk Tune (used in Handel-
SUITE NO. 5)

6. '"Marine's Hymn"

7. Gounod - "March" from FAUST

Slow Marches . .

1, Giordani-"Caro Mio Ben"

2. Wagner~-"WJedding March" from LOHEN-
GRIN

"~ 3. Gluck March"” from IPHIGENIE IN

TAURIDE -~ |

4, Verdi-"March" from AIDA

Se Chopin-'"Prelude No. 20" for piano

Running Music

1. offenbach-"rheme" from ORPHEUS IN .

E
" 2. Beethovenv"'rheme" from IN HUHGAR-
IAN STYLE
3. Bizet:-"rheme“ from L'ARLESIENNE

SULITE NO, 2
N Hozart-"l'heme" from SONATA IN A

MAJOR

"Hops' and Jumps '
1. Schubert-ECOSSAISE op. 18a v
2, Verdi-"Theme" from THE MASKED
-3i Mozart-"Theme" from TRIO, op. 14,
no, ‘ o
4. "Pop Goes the Weasel™

Sway  and Swing
, Waldteufel-"Skater's Waltz" .
Swabian Folk Song
“East Side, West Side"
~"Did You Ever See a Lassie?"
- "Home on' the Range"
"We Wish You a Merry Christmas"

1. “::iié Farmer in the Dell"-
then low
2. '"Are You Sleeping"-high, then low

high,

3. "The Muffin Man'"-low, then high
4, '"Happy Birthday"-low, then high

Fast and Slow
1, "Jingle Bells"sfast, then slow

2. "skip to My Lou"-fast, then slow

Loud and Soft
1, "Yankee Doodle"-loud, then soft

2. "London Bridge'-loud, thken soft

Suggeated Procedures:

1. Clap to beat.

2. Move hands to beat.

3. Move in place,

- 4, Set stage for movement around

TOO0Mme

'5. Encourage different movements to
beat.

6. All children do same movements.

7: ' 1dentify sound of piano,

8. Move high or low for pitches, fast
and slow, and big and small(for loud and
BOft)u : } . .

COming Alive (piano accompanimut shw-

:lng use of ody with mus:l.c) == (KT)-

| Foliow the direcciuns ‘of the speakeg.

-Encourage creative bodily mévement,

using the em:ire body. v

. 110



99

LEVEL I-RECORDINGS

Envirommental Sounds (RT)
1. Listen to and identify sounds:

Planes and jets
The wind
Thunder and rain
Children playing
Street sellers' cries
Train
Bell
Knocking, hammering
Bowling balls
Ping-pong balls
Drill A
Clock and alarm

2. Notice sounds in environment.

3. Make interesting sounds in class-
room,

4. Tape-record a series of sounds.

5. Hit various objects in classroom
with mallet and note sounds.

6. Ask children to bring in objects
that, when struck, emit interesting’
sounds.

Using the Drum . (ERI)

1, Follow directions on tape.

2. Distribute instruments.

3. Replay, clapping if necessary un-
til beat is felt.

4., Move to the music.

"Ishiya - Bushi" ~ Japanese Stonecutter's
Song (Kitaki Island) (FM-J) -

1. Tell children that people are cut-
ting stonas to build houses. - Show them
pounding, hammering mmvement. Kzep steaady
beat. (beat 1 and 3) ' .

f PE
2. Move rhythmically to beat.
3. Note solo voice and choral group.
4, Add a second afterbeat  to pound~

ing. r r 'p[’

5. Add drum accompaniment.

Using the Rhythm Sticks . (ERI)

1. Follow directions on tape.

2. Distribute instruments.’

3. Replay, clapping if necessary un=
til beat is felt.

’ ingo

precise. beat."

Magindanag Drum Music (''Tangkei''
the Philippines) (FM~P)

1. Note drum. Imitate drumming.

2, Move to the steady feeling of 1-2.
Use short movements.

3. Add deums on the 1 's.

4. Use rhythm sticks on 1.

Erom

"Shake Shake Semor" - calvpse (DC)

' 1; Shake! Move hips, then feet, then
Hands. Move fairly fast and rhythmically.
2. Move on 1 of each two beats. Add
rhythm accompaniment.

3. Stand on one male voice, sit on
many voices (the chorus part).

4., Stop moving on instrumental part
(in middle sectfon).

S. Join in on 'O.K., I believe you. -

6. Make believe you're playing drums.

Holst~"Jupiter' from THE PLANETS (LMD}

1. Encourazge very haavy bodily mowe-
ments, using all the muscles in a tense,
forceful manner.

- 2. Clap the strorg, clear 1-2-3.
or walk only on the 1's.
" 3, Use strong, loud playing on

rhythm instruments to show forceful

quality of ‘the music.
4. - Encourage free movements to depict

the heaviness of tie music. _
S. Call attention to predominant
trumpet sound. Imitate method of play-

Move

R LD

1. Get ready to march on the intro-

[duction (trumpet call and drums)

2. Step like soldiers to the very
March in place.

3, Move banda in air as i£ conduct-
ing.

4. clsp,on~the 1's of the 1-2,

5. March around the room.

6. Add drums, rhythm sticks to high-
light the beat and meter.
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1EVEL I-RECORDINGS

Schubert - "Waltz'" op. 9a, no. 3
(BCA R-3)
1. Swing, sway to the 1-2-3.

2. Use varied bodily movements to
show lilting quality.

3. Accent the 1's. Add instruments
and play lightly. on the 1's.

4, Use creative movement to show
light, swinging quality.

5. 1Identify string instruments.
iti - "Vacecines'" (MU-II)
1. Beat to the steady beat on record.

2. Move rhythmically.
3. Pound hands on floor.
4. Sing along with the male vocalist.

The tones are approximately:

P

> — "

2 y J 5 -
Wit " =

5. Encourage creative movement to the
hypnotiec: sound of the music.

Murut Music of North Borneo (PR-M)

(Men of the Sewmambu tribe chant on a
single tone. -Dancers step on floors
of houses high up on stilts, causing
percussion sound.)

1. Move to steady beat which never
alters. Use pounding motion.
2. Gather in a circle for creative

movement.

3. Add rhythm 1nstruments to heavy
beat. ' :
4. Note male voices.

rock 'm'roll (SIM)

"Idwon Says' -
L. Introduce record by playing "Sim-
ple Simon Says."
2. Move in place to this 'swinging”
rock ‘='woll beat.

3. GClap hands on the 2 and 4 of the

beat. e,
E Y ’ (as on record)

4, Do the motions imitated by the
children. Don't move until introducticn
is over,

5. Join in on some of words.

6. iet children make up motions.

7. Add light rhythm instrumental

accompaniment to highlight the beat.
8. Learn the words:

I like to play a game that is so

nmuch fun

And it's not so very hard to do

The name of the game is Simple

Simon Says

And I would like for you to play

it too.

Put your hands in the air, Simple
Simon says

Shake them all about, Simple Simon
says o

Do it when Simon says, Simple
Simon says

And you will _Dever be out.

Simple Simon says, Put your hands
" on your head

Stmple Simon. says, Put yout'hande
on your head -

Let your back-bone slip, Simple
Simon says .

Let your back-bone slip, Simple
Simon says. :

Put your hands on your head, Sim -
ple Simon says ‘
Put them down by your side, Sim~
ple Simon says :

Shake them to your left, Simple
Simon says

Now shake them to your right.

(instrumental)
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LEVEL I-RECORDINGS

"simon Says" (cont)
Put yo.r hands on your head, Sim-

ple Simon says

Put them down by your side, Sim-
ple Simon says ‘

Shake them to your left, Simple

Simon says

Now shake them to your right.

Now that you have learned tc play
this game with me

To see it's been so hard to do
Let's try it once again, thia time
more carefully

And I hope the winner will be you.

Clap your hands in the air, Sim-
ple Simon says

Do it double time, Simple Simon
- says

Slow it down like before, Simple
Simon says

Ah, you're looking fine.

Clap them high in the air
Do ir double time
Slow it down 1like before
(fadeout)
"Puxedo Junction' -~ jazz (DM)
1. Rock gently to the beat. ,
2. Clap on the } -2-3-4 and 1-3,
Also clap on the 1's.
3. Add rhythm instrument accompani-
ment. . L
‘4, Encourage creative movement to
show leisurely mood. '

Using the Sand Blocks (ERI)

1. Follow directions on tape.

2. Distribute instruments.

3. Replay, clapping if necessary until
is felt.

4. Move to the music.

- Ball-Bouncing Song

o e

"Maritsuki-Uta
(8raki Island - Japan) (FM-J)

1. Make believe ball is being bounced.

2. Add rhythm instruments to beat.

3. Raise hands when "Ten Ten Ten" is
heard.

4. Add the rhythmic pattern for '‘tenm

ten ten," i’ (‘ F’

5. Identify children's voices.

Copland - '"Excerpt" from APPALACHIAN
SPRING (LMD). :

1. Use pushing, bending, stamping
music with the heavy beats and mood.

2. Use heavy drum beat to highlight
strong quality of the music.

3. Encourage large, forceful bodily
movements to show the overall quality
of the music.

Orff - "Neme-Calling" (M-CH)

1. Listen to names being sung.
2. Ask all children to ging their
own names, using any two different tones
HIGH
and imitate tones on record.
ﬁ K ,.H ‘
’ oy - )
: = 1
3.. Chant.nahea'éftef“teﬁchér, e.g.:
n
Attt o
" o v ¥ i Y £ .
John-ny John-ny Bil-ly Bil-ly
(Teacher) (Child) (Tescher) (Child)
4, 1Identify children's voicee on

recording. v
5. Clap, move to the steady beat.
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LEVEL I-RECORDINGS

"aka of Wairangi®' (a Maori chant from
New Zealand)  (MAO)

1. Stamp, clap, pound with the steady
percussive background. Change dynamic
levels as appropriate. Use heavy move-
ments.

2. Stand when many men sing; sit when
only one man sings.

3. Try chanting various word patterns.
Note that singers are chanting, and not
really singing.

*Note: This vigorous haka or chant is
accompanied by much bodily movement when
done by the M2oris of New Zealand.

Using the Triangle (ERI)

1. Follow directions on tape.

2. Distribute instruments.

3. Replay, clapping if necessary until
beat is felt.

4., Move to the music.

Prokofiev - "Excerpt" from MUSIC FOR
CHILDREN (LMD) .

1. Clap very lightly to the beat.
2. Add triangle accompaniment to
highlight the beat.

3. Encourage quick, fast, and very
light movement to show mocd of music.

4. Use creative movement to emphasize
"gixieish" quality of the music.

"Paca" (primitive song fromTahiti)
(HSM-1)

1. Bounce to the 1l's and 3's.

2., Tap fast to the drum beat.

3. Encourage creative movement to
£agt: moving music,

Staand on male solo; sit on male
chorus part.

5. Practice speaking and then singing
gentences. Note this "“music' is spoken,
6. Say: "I am 4 yeare old." Sing ___
Say: '""Woday is Monday." Sing____

"Tahboo" - (African chant) (CRr)
Follow directions on record, as children
echo singer:

Tahboo

Ee pah

Ee wahtah yea-gah

Bo-choo

Ee pah

Ee changah yea-gah

“ihe . Punhy Hog" [¢:'1))
1. C€lap on the three drum beats. ‘Hop

or move thytimfcally to them.

2. Sway on the beats. ,

3. Move o the c¢lear phrases (each
one ends with the three 'hops")y.

4, Make circle. Face the certer.
Move on all beats but do something "spe-
cial" on hops.

5. Add rhythm instruments to the
"hops'' and to the rbythmic flow.

Poulenc - "Presto Giocoso" from SONATA
(LMD) : ,

1., Tap, clap to the fast-moving beat.

2. Add light, rhythm instrument accom=
paniment.

3. Pause when the music stops; start

again when the music repeats.

4. Show light, fast quality through
appropriate movements.
lising. the, Tambourine (ERI)

1. Follow directiomns on tape.

2. Distribute instruments.

3. Replay, clapping if necessary
until beat is felt.

4. Move to the music.
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LEVEL I-RECORDINGS

"Mexican Hand-Clapping Song" (T-RH) '

1. Clap when appropriate. 1.
2. Use other bodily motions on 'clap" 2,

part. Ay 3,
3, Review rhythm instruments by play-

ing various instruments on the "clap.”
Add tambourines to clap.

4, Swing to the § -2-3. me:;:.
5. Move hands to distinct, regular 5.

phrases.
6. Sing along with the tune:
Everyone come right along (clap,
clap)

1.

Let's learn a Mexican song (clap, 2.
clap) ing.
Muchacho means little boy (clap, 3.
clap)
Muchacha means little girl (clap,
clap)
La la 1la...
Loo loo loo...
Muchacha...

Bartok - "No. 29" from FOR CHILDREN 4

o) | ,

1. Move to the steady }-2 of the music.
Clap on the | -2 and then only the accen-
ted beat.

2, Add rhythm stick or drum accompa-
niment to highlight the beat.

3. Encourage big, stromg movements to
show heavy quality of the wmusic,

“preeplanters' Song" (Shir Hashotlim) -
@sraeli folk tune) HOL)

1. Encourage fast, flowing movements
to the rhythm,

2. Listen for heavy accents on beat 4.
Use physical movement on this beat, as

~a,

rd

6.

1.
2.

4.
5.
6.

3. DBounce, mcve to the strongly ac-
cented music.

4. Dance only on the vocal (or iu-
strumental) part.

. 1135

Orff - "Cuckoo, Where Are You"

3.

18 a pause before repeat).
ments on the new section.

BRY = Pap

(AD-M-1-L)
Step heavily and big. Move slowly.
Cclap on the 1l's.
Add drums to the droning.

Td€d T

Encourage creative dramatic move-

Note beginning of dfum rolls.
(4-CH)

Repeat after singer.
Clap the echces rather than sing-

Play the patterm on bells .

= -

” £ 1 - 3 i 4
£ AT E——
Rev —

Raise hands on solo child's voice.
S:Lng other patterns ‘rather than

Youckoo . -

'Move rhythmically (faster at be-

ginning and end, and slow in the middle),

Corelli - "Gigue in A" (RCA-R1)
 Sway, 111t to the }-2.

Move to the | -2.
Tip hands to the |-2.
Add soft rhythm instruments to

hccompany beat.

Encourage creative movement. Show

gay, quiet mood.

‘Raise hands at end of’ seceion (there
Change move-
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LEVEL I-RECORDINGS

"L Haard 1t Through the Grapevine"
Marvin _Gaye =~ rock 'n'roll - (IH)

1. Move ir place to the steady beat.
2, Clap, swing body to the music.
3. Add an afterbeat accompaniment:.

_ >
tTr P

4. Show subdued, quiet mood of music
through mysterious movement.
5. Identify voice quality,

Shostakovich - "Polka" (LMD)

'1. Move to the steady'-z. Clep on the
1's, :

2, Add rhythm instruments to high-
light the beat.

3. Encourage light movements to show
high pitch level and light quality.

4. Encourage creative movement to
picture the clownish quality of the
music,

"Kaulilua i Ke anu Waialeale™ (Hawaiian}
(HC) ) i

1. Clap and play the basic rhythmic
pattern in accompaniment.

s LPLP[EF P
2. Accent the last three tones of the
pattern by adding drums or rhytlm aticks.

3. Sing the repeated tones of chants
with "ah, " : .

4, Raise hands on spoken parts.,
5. Move rhythmically to the steady
beat, '

*Note: This is a chant for the hula
pahu, using a large drum.

Purcell - "Trumpet Overture" from THE

INDIAN QUEEN (HS «M-VI)
1. Tip, beat hands,

2. Clap on the 1's of the 1-2-3-4,
3. Clap on the 1 and 3 of the 1-2-3-
4.
- 4, Wal: proudly to this ceremonial-

type musice, -
5., Slow up and stop on the retard
at the end.

"Lagu Babar Lafar" - Javanese Gamelan
Musig from Indonesia (MU-IN)

1. Move gently to main beats played
by lower-pitched instruments.

2. Add triangles, gongs to enhance
mood. ‘

3. Use creative dramatization.

4, Identify sounds of instruments
from far-off land (Indonesia).

5. Note tempo change (faster at end,

then slower). Show change by adapting
speed of movement. ‘

"foom-Bah-Ee-Lero" (African) (CR)

Follow directions on record, as chil-
dren.follow the singer's voice:
Toom~bah-ge-lero
Ee-toom=bah
Chee-chee
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LEVEL I-RECORDINGS

“"Caissons Go Rolling Along" (AM~F)

1. Cizp, zap te the beat.

2. Waprch to the steady beat ==~ in
place and arousnii the room.

3. Raiss hands when men sing; stand
when only instruments play.

4. Clap on every strong beat: 1o 12.

5. Say ONE-two, ONE-two, etc.

6. Add instruments to highlight the
beat.

7. Don't start moving until after

the introduction (the trumpet fanfare).
8. Make believe you are playing the
drums, the trumpet,

Vﬁgﬁachgv'sl_:z - "cOmgosition" (May 1952)#
SO=N) |

1. Try imitating the teacher as
she usks entire body for showing the way
the tores move,

2. Use sustaiied movement on long
tones.
3. Use fast, jerky movement on

short tones.

4. Go down low for low tones.

5. Go up high for high tomes.

6. Stop when the music stops.

7. Notice complete absence of beat.
*Note: This music, first heard in 1952,

explores sounds as altered through a tape
recorder.,
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LEVEL I-SONGS

2. Songs for Level T

"clap, Clsp"“ '

1. Teach with children doing
actions. .

2, Each child becomes leader,sings
verse as others follow,

3, 1Isolate the two tones used (G, E).

Play pattern on step balls, Show high-
low, Children move hands, body to show
pitches.

4, Make up additional motions.

5. Sing verse, clap the next, and
continue alternating,

6. Add rhythm sticks and tap the:
beat, then the words (melodic rhythm).

*Cuckco!!

1, Play tune on bells,
two different tones. M.ove hands _to
pitch- levels, Children play tonmes,

2, Clap the melodic rhythm .

ol o oS

3. Reverse the melodic pattern.

Note only

4, -Emphasize correct pitches when
singing,

'Good Morming To You'

*

1. Use as a greeting song each day.
2, Sing the pattern "good morning,"
with children echoing. Play pattern
on step bells, note ... . dfrection,
and have children move hands from high
to low. S
3, Sing first phrase,
sing the second phrase,
-4, Show rhythm by moving hands in
air, Move hands longer for end of
each phrase,

children

Q

- animals,

"Sk.y. L1}

third measure tonal patterns.’

“Hello Song"
1, Echo the teacher . :
2, Sing the teacher's part, Chil-~

desn: clap the rhythm of the echo part,

For example:
Teacher sings-
Children clap:
3. Use with individual children

to evaluate their singing.

4, FPlay the "Hello mry" on bells.

Move hands high, low, Children play

this pattern,

‘"Hello Mary"

“Fly Manu Fly"

1, 'Make up motions describing
Encourage movement to beat,

2., Note the two tomes used i{n chant
by playing tune on step bells,

3. Move hands to pitch levels, En~
courage children to play tune on bells,
pi.ano.

4, Slide (slur) on the "£ly" and
Note need to connect tones,

S. Clap the beat, followed by the

. melodic rhythm.

"Ring Around the Rosgy"

1, Teach song as children do motionsg.
2, Step to the beat, Clap the beat,
Walk to the beat,’ Emphasize movemsnt, -
to beat when doing gams,
- 3.  Isolate tonal patterns for
"agies" and then "all fall dowm," Sing
patwrn and play it on melody instruments,

"Bell: Horses" | :
1. CIap the pattern "bell hoxses"

allaal ot
2, Add drum beat to the {-2-3-4,
3, Play the thied~tone. chant oh the
step or tresonator’ bells,
4, Sing "3 o'clock,"- etc, on the
Show tonal
direction HIGH alen\,mw

5. Emeourage children to add words
to £it the rhythmic flow,
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LEVEL I-SONGS

"Rain Rain Go Away"

1. Sing the two~tome chant and then
play on step bells. Note the two tones
used.

2. 1Isolate the tonal pattern in
measure 1,

3. Sing the pattern, echoed by
children,

4., Clap the beat.
struments.

5. Step out, clap the melodic rhythm.

6. Move hands high and low to the
tonal direction.

Add rhythm in-

"Wot Cross Buns"

1. Isolate the "hot cross buns"
pattern. Move hands to pitch levels

-— _ . Play pattern on bells,
followed by chiidren playing the pattern.

2, Step out the rhythm. Run on the
"one-a-pennye.ss. '’

3. Add rhythm sticks to the beat,
then the rhythm. ’

4. Work on making the buns "HOT" by
singing '"hot" accentuated and with a
clipped "t."

"A Tisket, a Tasket"

1. Teach song as geme is played.

2. Clap, tap to beat. Add rhythm
instrument accompaniment to beat.

3. Emphasize singiug (correct tones,
open mouth, diction).

‘'Come Up Horsey! (Chorus)

1. Childzen sing "hey, hey" pattern
as teacher cings the rest. '

2. Solo: it sings words, answered by
“hey, hey' by other children. _

3. Clap the melodie¢ rhythm. Empha-
size the syncopated "come up horsey."

4, Add drums to beat.

5. Move hands t:0 show pitch levels
of "hey, hey" -2 for first,~
for second.

149
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"Hokey Pokeg"

1. Clap to beat.
move rhythmi.callfr. 4
2. Teach words; usidg motions.
3. Encourage creative move-
ment.
4, Clap the "jazzy" melodic
rhythm.
S. When using the record=--
-note introduction (to
help us get ready)
-gtand when one person
sings; sit when many
singers sing

Bounce and

"it's Raining'’

1. Chant this on rainy days.

2, 1Isolate the pattern 'It's
raining” and ask individual children

to sing pattern.

3. Show how "Iit's raining"
can be played on step bells.

4. Walk to the baat, and high-
light beat and then th# zhythm, with
rhythm sticks.

"paddy Shot a_Bear"

1. Tap out the rhythmic pat-
tern for "Daddy shot a bear." -
2.  Children sing measures 3-4,
echoing teacher on 1-2.
5. Play the three-tone melody
on bells. Children watch.. Mbve
hands to pitches.
" 4, Note rep&ated tonee for
“shot a bear."
5. Make up additional versges
about daddy and what he did.
6. Add rhythm stick accompani~
ment to beat, then rhythm.
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Lucy Locket"

1. Sing each measure, followed
by children.

2. Note the two-tone pattern of
‘'Lucy Locket" and "Kitty Fisher,'

Sing the pattern, clap ._t, and play it
on step bells.

3. Step to the fast-moving,
rhythmic patterns. Use running motions.

4, Add rhythm sticks to rhythm
and drum, or tone block to beat.

5. Add ckildren‘s names on ''Lucy
Locket" and "Kitty Fisher.'" Encourage
these children to sing their names on
the pattern,

"When the Saints"

1. Clap, stamp, tap to the beat.

2. Accent the 1's of the 13 beat.

3. March in place and around the
room to the beat.

4. Add rhythm instruments to the
beat.

5. Clap the rhythm of the first
two measures., Step to the rhythm.
Note the long tone on ‘saints,'

"Do_as I Do"

1. Teacher sings verse, doing
a motion. Children ¢o> motion on repeat.
Ask children to sing and be leaders,

2. Echo the teacher's voice on .
repetition.

3. Student leaders make up many
motions to beat,

4, QClap the beat. Add rhythm
sticks. '

5. Clap the rhythm. Add tone
blocks.
"Kumbayah'

1. Sing softly and with feeling
to show mood. '

2, Clap, move to, step the pattern
of "Kum-ba-yah." % 2/ o }

3. Adad other verses.

4. Sing softly. Contrast with
loud singing.
and note differences,

5. Add triaugles to the beat.

. 120

tern.

Also sing fast, then slowly

"Twinkle, Twinkle"

1. Play tune on bells. Note
tonal direction and repeated tones.
Children move hands with pitch levels.

2., Experiment with singing
loudly, softly, ialt, and slowly.
Note effect.

3. Walk to the beat. Add
triangle accompaniment to enhance
mood.

4, Clap the repeated rhythm

"-'JJNJ::'

5. Alternate singing with
children (Teacher, measures 1-2;
children, measures 3-4, etc.)

"0ld MacDonald"

1. Sing the tonal pattern for
ee~-i-ece-i~o' rhythmic pattern.

3. Add other verses for other
animals.

4, Step out the "ee-i-ee-~i-o
pattern. -

5. Show repeated tones of the
"quacks." Sing the animal sounds
on one tone.

6. Play the repeated tones of
1ines 3 and 4 on the bells. . Children
imitate. '

7. Change dynamics to suit the
particular animal sound.

8. Dramatize the different
animals, emphasizing movement to the
beat.

“Lucy Rabbit"

1. Children join in on ‘the
“hey hey. "

2. Clap on the- first beat of
each wmeasure. Add tambourine or
drumg to accentuate the syncopated
pattern.

3. #Play the "hey hey' pattern
on melody instruments. Show repeti-
tion. Ask children to play the pat~

4, Choose soloists to sing the

” teacher's part.

5. Clap on the ‘'hey hey.*
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"Three Little Mynah Bivds™

1. Teach, using the motions.

2. 1Isolate the "manu-e' pattern.
Clap its rhythm and sing the tonal
pattern. Note the - HIGH

Low
movement of tomes.

3. Clap, move to the pulse
(beats 1,3). Add rhythm stick, tone
block, or coconut shell accompaniment.

4. Play the beginning and note
the repeated tomes. Ask children to
play measures 1 and 2.

"Thig 01ld Man"

1. Teach as children imitate
motions of teacher.

2. 1Isolate pattern for ''This
 01d Man." Play on bells and have

children sing. Repeat, using "nick
nack paddy wack.”

3. Use melody as a marching
song.

4, Step, clap to beat. Add
rhythm instrument accompaniment (drum,
tambourine, or rhythm sticks).

5. Clap the "nick nack. . ."
rhythm. Add rhythm instruments to
this rhythm,

"Hickory Dickory Dock

1. Run on the "hickory dickory
dock."

2. Work on open mouth and dic-
tion, especially on the "hickory -
dickory dock,” "clock," and "mouse."

3. Use tona block on beat to
imitate sound of clock.

4, Add rhythm sticks for tick-
ing of clock on the rests in measures
2, 4, and 8. »

5. On the word "down' take step
bells and play descending scale~line.
6. Chant "tick tock," using

high and low tones.

'mg » Had_a Little Lamb"

1. Clap, move to the 1 2 of the
beat.
2. Move and frisk about, as a

Emphasize moving to beat.

3. Sing fast, slowly, loudly,
and softly, and compare effects.

4, Add rhythm sticks to beat.

5. Play the %fune for children
on bells as they note tonal direction.

lamb.

"Eency Weency Spider"

1. Teach song with motions.

2. Tap to the beat on "een,"”
"ween," "spi," etc. (beats 1, 4).

3. Use rhythm sticks on beat.
Then tep rhythm of the words (melodic
rhythm). :
4, Play first phrase on bells.
Note stepwise movement of tones.

121
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3. Additional Songs for Level I

A-Hunting We Will Go

Clap Your Hands Till the Music Stops
Cuckoo Calls From the Wood

Farmer in the Dell, The

Hanging Out the Linen Clothes

Hunt the Slipper )

King of France

Knock at the Door

Lady Bird, Lady Bird

. 422

Muffin Man

Mulberry Bush

My Father's Children
Postuoian

Pretty Trdpping

See Saw, Sacra-Dowh
Thumbkin Says

We Are All Nodding
Where Is Thumbkia?



4. Evaluation Proceduzeg_for Level I 1

Ask children to:

a) #8ing any two songs (check pitch, tone quality, rhythm, overall mood)
b) clap the beat of any two songs you choose

¢) clap the beat of any recording played so far in class

d) clap thes» rhythms after you ==

o of T o
o 44 S ¥
3434

e) Bsing these tonal patterns after you ~--

23
(o——%—'—-——l—— = o
N —— s Lo

f) tlay the rhythm sticks--
softly fast
loudly slow,

123
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LEVEL II-RECORDINGS

la. Recordings for Level II

"0 Yhere, 0 Where Has My Little Dog Gome?"
(T-RH)
1. Swing end sway to the lo2-3.
2. Ride the merry-go-round,

3 0% , -
- -’ ¥ -3

3. Chant'bom-pah-pai.”

4, Sing the words to "0 Where..- .
O where, O where has my little dog
gone?

O where, 0 wheze san he-be? .
With his tail cut short and his
ears cut long

O where, O where can he be?

5. Note the harmony (many voices sing=

ing different parts).

6. Move handa to four distinct phases.

7. Add triangles to the primary ac-

cent of }-2-3,

"riddle and Foot-Stamping" (French Cana=~
da) (FIW,

1. Move rhythmically to clearly de-
fined beat,.

2. Tap foot to main pulse.

3. Show students picture »f violin.

4. Move hands to phrases. Clap on
the first beat of each phrase.

¥
¢
‘ ) ‘ : l ‘ “

5. Add a quick drum beat to the per-
cussive sounds on the record.

6. Run or move body quickly to show
- fast-moving tones which never seem to
stop.

-

“"Teru Teru Bozu" {Japanese) (RT)

Tha bozu is & Japan2se wishing doll,
a symbol of sunshiae. It is small, made
out of paper, and carried as a charm or
hung under the eaves to bring good
weather.

1. Use slow, dignified movements. En-’
courage stiff wovements.

2. Move hands to the clear phrases.
Walk in various directions for each
phrase.

3. Listen for drums and chimes at
end of phrases.

4. Use creative bodily movements.

5. Add tone blocks to beat; also
coconut shells. Use gongs and triangles
to heighten the mood. Add soft drum for
the 1's.

6. Note accompaniment, H?ﬁh

dLow.
7. Encourage original rhythmic ac-
cowpaniments, such as:

S O I

“"Groovin'" - The Rascals (SUP)

1. Sway on main beats (1 and 3); move
different parts of body.
2. Accompany the underlying rhythm

I"ﬂ[’f"

with a softly played rhythm instrument.
%. Raise hands on bird sounds. ,
4. Note solo male voice and sactions
where a group sings.

) el N

e R
Mo 4

.. 124



LEVEL I1-RECORDINGS

Tchalkowsky = '"March of the Tin Soldiers’

(RCA~-R3)
1. Tap, clap to beat.
2. March stiffly, Lift feet high.
3. Accent the [-2-3-4. Add instru-

ments to beazs.

4, Raise hands when trumpet call is
heard.
5. Move hands to phrases.

NN TN TN

Clap on first beat of each phrase.
Change directions on each phrase.

6.
7.

‘"Worwor in Bao' ~ (Chicken Coop) (Mar-

shall Islands, Micronesia) (EE)

1. Swing and sway to the l-z-a of the
verse.
2. Clap to accentuate the 1-2-3 of

the verse.

3. Listen for sounds of animals in
chorus.
4, Listen for sounds of instruments

in chorus.
5. Add rhythm instruments to chorus
to highlight the .

J ol o
6. Note unaccampanied voices.

7. Move hands to the two phrases of
the verses. .-~ —~«\\

8. Join in on the one tone 'bi party"

({34)

Using the Jingle Bells (ER1)

1. Foliow direction on tape.
2., Distribute instruments.
3. Replay, clapping if necessary, un~

til beat is felt.
4,

Move to beat.

Pinto - "Run, Run" from MEMORTES OF
CHILDHOOD (RCA-L1)

1. Run on fast parts. Show recogni-
ticn of tempo. Ghange in middle by
slower movements. Then return to run-
ning.

2. Tip handa lightly on running vart

}-2-3-4. Add 1ight instrumental accom=-
paniment.

3. Move to the }-2-3 of the middle

part. Become very slow at end of middle
part.
"Marine's Hymn" (AM-F)

1. Clap, walk in.place to distinct
beats. March as in parade.

2. Don't move until after the intro-
duction.

3. Add rhythm instrument accompaniment

to beats, then stromg beats.
> -, ®
FrirFyPrri

4. Change movements to show changes
from male voices to instruments.

5. Move to four clear phrases,
/"‘~« /_“ .__/ ~..
1fferent v A
6. Listen for sound of a whistle.
7. <Clap along with the melodic rhythm.

"Come Back Liza" - calypso  (HB)

1. Clap on the 1's of the 1~2 and
then all the beats.,
2. Sway and move gently to the smooth,

v_soft musiec.

3. Sing the chorus part° "Come back
Liza, come back girl, wipe the tear from
my eye."

4. Clap the rhythm for "come back."

5. Stamnd on svlo, sit on chorus part.
Identify male tone color.
6. Move hands to regular, clear

phrases.
verse

AN TN

7. Ildentify guitar sound.
tar interliude.

chorus

Note gui-

125
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LEVEL II-RECORDINGS

Ussachevsky -"Sonmic Comtours™” (so-N)

1.  Sway and swing back and forth to
the 1-2-3,

2. Clap only on the 1's,
gles to accentuate the 1.

3. Encourage creative bodily movement.
Show light, high quality through light,
graceful, tip-toe music.

4. Raise hands when music slides
(glissando).

5. #Huoze pilano quality (tape re- -
corder and other electronic devices have
modified the sound).

*“Note: This music exploits the resour-
ces of piano sounds by means of tape re-
corders and other electronic devices.

Add trian-

Using the Cymbals (ERI)

1, Folliow direction on tape.

2. Distyxibute instruments.

3. Replay, clapping if necessary, un-
til beat is felt.

4. Move to beat.

"shiraishi Odori' - (Japanese Bon Music
from Island of Shiraishi)  (FM-J)

l. Move to, and add drum to accompany,
steady, slow drum~-beat. Use different
instruments to show different tone qual-
ities, such as:

drum tone block gong cymbal
e P - ,
Fe -?-
rrerer
2. Move slowly, using heavy movements
on drum.
3. Note wmale voice answered by cho-

rus. Stand on solo, s8it on chorus.
4. Add original rhythm accompauniment.

srErclrrre

5. Despite the Homplex melody, note
the steady drum onﬁevery fifth beat-~

- e F

’ l ! " Listen for this beat
and move heavily only on this. Add
heavy rhythm instrument accompaniment.
Y. Stand in circle; move only on beat Ll
'. Stand on scloist part, sit on part

etc.

Yarabic Chant” (Welcome Son

(CR)
1. Repeat after singer.
"Eh~uvh~-lan-weh-seh~-yh-lan.,"

2. Note voice quality of 12-year-
old girl.

Words are:

"The Mooche" -~ iazz: Tmke Ellington'’s
Band (S-JA) .

1. Note "wnusual" sounds~- the first
section is a volce, followed by a muted
jazz trumpet.

2. Clap and move to the steady beat.

3. Clap on the offbeats. .

=z z |
<,g;_{(;

4. Move rhythmically, shaking entire
body to rhythmic flow. Rest at end of
phrases.

5. Move hands to the three phrases .,

NN TN

6. Enccurage children to improvise
a melody along with the voice and trum-
pet. :
7. Imitate playing the drums or
trumpet. Show children how the string
bass is plucked and imitate plucking.

"Ile-Ile" (Indonesia
pre-Hindu) (MU-IN)

l. Ciap, move on heavy 1is of re-
peated xylophone beat.

2. Show fast-moving tones by running,
moving fast, scurrying.

3. Add heavy instrumental accompani«
ment on the 1's.

4. Move only on instrumental part.

5. Raise hands on entrance of singer.

6. Notz sound of xylophone-like
instrument.

- Batak tribe,

126
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LEVEL II-RECORDINGS

Janbert - "Excerpt' from UN CARMET DU
BAL (Mp) -

1. Use swinging, swaying, pushing,
and pulling movements to accompany the

| -2-3 of the beat.

2. Clap the 1's and then the |-2-3.

'3. Add instruments to highlight the

-2-3.

4., Use creative movement to show the
1liiting, rather slow quality of the mu-
sic.

5. Call atteation to violin sound.
Imitate the way a violin is played.

“Snake Dance" - (Flathead Indians)
(AM-I

1. Beat a steady, moderately fast
drum beat.

2. Add drum accompaniment,

3. Encourage creative bodily movement.

4, Move hand to clearly defined phrases
(always end on low pitch, followed by
slight pause).

5. Move hands to show pitches of each
phrase (always HIGH _

LowW).

6. Try to sing each phrase with "ah"

(each phrase is repeated).

Chant from West Africa (an interpre-

tation of a Moslem Muezzin chant call-
ing Moslems to pray in a Mosque) (CR)

1. Repeat after singer.

2. Jofn in on clapping.

3. Get louder or softer with singar.
4. Note young girl's voice.

"Long Long Journey'" - {azz  (AL-H)

1. BRe "Toose' and encourage free move-
ment.

2. Usge slow walk for movament. Vary
movements to keep a steady beat.

3. Identify various scloists (trum-
pet, sax, man's voice, piano) by moving
differently for each section.

4. Move hands to regular phraaing

.. -
P P o ~.\
" -~

of the solo and vocal parts.
5. Add rhythm instruments to the l's

-

Coal M;uer's.ggnce (Japanese) (RT) .

1. Use mysterious, soft movements
for bodily movement.

2. Add rhythm sticks, triangles,
drums, coconut shells to highlight beat,
accents (f =2).

3. 1Identify music as from a far-off
land (Japan).

4 .Note HIGH HIGH HIGH HIGH

Low Low LOW LOW
patteru of accompaniment by moving hands
to pitch levels and playing.

5. Move hands to irregular phrases
(each phrase ends with the chant of

the male voice).
6. Listen for man's spoken voice.

Clap the aven rhythmic pattern when it
occurs ,

.av - &7 :i
ﬂ 2-7}; ( T L l
Chant the words with the speaker,

"Chestnut-Game'" (Be Epozim) (Israel)
(HOL) )
1. Move to beat. Change beats to

correspond with tempo.

2. Move slowly ¢n first part. Dance
on dance~like part,

3. Change instrumental accompaniment
when tempo changes.

4. Stop dancing on instrumental part.
Move on female part. ' _

5. Clap even rhythm of slow part,

»

CrIIEfCFETTIT P

6. Clap the "zu go fer-et' of second
part each time it octurs r"ﬁ i.r & .

EKIC'f each group of four. 127
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LEVEL II-RECORDIKGS

Orff - "Instrumental Piecs" (M-CH)

Be very light on first and last

1.
parta. Use fast, running motioii.
2. Sway and swing on middle part to

show slower tempo and 1ilting mood.

3. Add triangles to beats of fast
parts. Change instruments on slower
part.

"Love Chant'" from North Africa (CR)

1. Echo singer on repeated tonal
patterns.

2. Add claps, instruments as on
record.
(Words are'Ya BayZ- pronounced Yuh-Bye)

‘Jivaro {Peru ~ traditional war cry

of the Jivaro Indians) Y¥Yma Sumac

(1EG) . ,
1. Move to the steady, hvpnotie pulse.
2. Add cymbals to the 1's.
3. Jein in on drummingﬁ

s

Frrfr

4, Add other rhythms as }f /‘ b

- m i‘ > & F

o L.

Raise hands when men's voices are

5.
heard. :

6. Go low on low=-pitched parts. Move
high when female vocalist sings very
high. ,

7. Raise hands on shouts and laugh-
ter-type noises. : ,

8. Clap szJ-:.f g

Ji=va-ro .

Brabips - "Luliaby" (ART)

1. Sway, rock gently to th& ‘—2*3;

2, Clap on the 1's.
3. Add triangles to the 1's.
4. Move hands to the four phrases.

AN TN N

5. Raise hauds on high tones.
6. Encourage creative movement. Em-
phasize soft dynamics and slow tempo.

7. Sing tune with Ra,
8, Note scund of strings.
9. Note repetition of entire piece,

this time played by visolin.
10, Compare with vocal version (sopranc
and piano).

11, Repeat many of the above activities,
using the vocal version.
Words:
Lullaby and good night, with roses Ee*
dight
With down o'er spread creep into thy
bed

If god will, thcu shall wake when the
morning doth break (repeat).

Lullaby and good night, these blue eyes
close tight

Bright angels are near, so alee; with~-
out fear

They will guard thee from harm, with
fair dreamland's sweet eharm (rﬂpaat)

128
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LEVEL II-RECORDINGS

"Russian Gypsy" (MU=-VY

1. Clap on the {-2 of the vocal part.
Speed up on the instrumental part. Then
clap only the 1's (the strong beat).

2. Show changes in tempo by appropri~
ate bodily movement (vocal part is much
slower).

3, Stand on vocal (female solsy part;
sit on part that features an inétrument
{(the accordicn).

4., Divide group in helf, Some ehil-
dren move on the slow part and some on
the fast part. Then switch roles.

5. Add rhythm instrumerite to beat.
Change to show two distinct sectioms.

6. Move hands to phrases (there are
two distimct. phrases to each section}.

"Double Check Stomp" - jazz (SO~H)

1. Stamp (stomp) foot to strong beatsd
1,3.

2. Be lively, jumpy, and shake to the
fast beat and tempo.

3. Don't move until introduction ends.

4. Clap on the brass "answers' after
the first two phrases.

5. Change motions on each section of
the music (new tone color for each sec~-
tion). :

"Maraming Salamatat'- Filipino Childrenfs
Song (FM-P)
Words: Maraming salamat, salamat po sa-
inyo A
Thank you, yes thank you for all your
kindness
1'1l never forget you, oh thanka for
everything .
1., Sway and swing to the r3n metern
Get slower on last phrase.
‘2. Add triangiea to the 1 of the‘
-2=3.
3. Hove hands to two. phrases.

f”“‘% f’ EN

4. Clap the rhythmic patterh offeaeh~
phrase (they are the- same) ,J ﬁﬁ ‘

RIFEYIRER I

5.7 Sing the snng. ;,» L
6. Alternate singing ef ﬁhrases.'

=

Schunann ~ *'Papillons wo.
(RCA-R2) , B

1. Swing, sway to the |-2-3. whiri,
move around room.

2, Add triangles to the 1's.

3. Stop moving on middle part.

4. Move hands to phrases:

e

T T ~

5. Clap the predominant rhythm.

x o nolfe B
;? & F f’ % i r

§

Using the Mavagas (ERI) .

i. Follow directions on tape.

2. Distribute instruments.

3. Replay, clapping if necessary,
untfl beat ie fele,

4. Move fo beat.

T

"Doily Dgwm"- calypés  (HB)
Rg)

iy Glap on the accented 1's of l-2,

2. Move rhythmicelly ¢to show very
rhythitiical music. Bounce [-2.

3. Identify drum beats. Note¢ eghout-
ing and chanting at beginuing, followed
by male vocalist.

4, ‘Dance on the charus “She gonna
dance."

5. Add rhythm instruments for meter

-2 and beat }-2.

- Identify flutelike, whistling
sound in instrumentzl section.

7. Stop moving on inﬂtrumental
section,

8., Clap "She gonna dance, she gonna -

_Bing, She gonna cause the rafters to
ring : _
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LEVEL II-RECORDINGS

{Bedouin folk song
{HS-M-1)

"Elligabel el amsse’
from East Egyptian desert)

1. Clap hands with singers in record,
Beat feet, tap feet, move vhythmically
to steady beat,

2. Add rhythm instruments to highlight
oeat.

3. Raise hands when male soloist sings
aione, Identify many people joiming in,

4. Raise hands when the hypnotic,
chant ~iike theme stops and anctber tune
erniters (at end).

5. Sing, usiug “la-la,"” to the very
gimple melody.

6.
iy
“pshanakalani"

(Hawaii) H)

1. Clap with the bamboo accompaniment.

FLPTEorPPProrrrtrs

2, Step on the 1's and 3'g of:-the.
beats. g
3. play p——— or
| = 2emv— on the tone
- - —t s
bells. Wote how two toneg axe used.in

the bamboo accompaniment. Move hands
to show one pitch is higher than the
other. : L
4. Raise h&mds when speaking rather
than singing is heard. = ° :
5. Move only on- ‘the ainging Bectioms
(each verse is followed by a ahcrt 1n- _
strumental interlude).
MNota:
. various iengthm ‘af. bambuﬂ.;
former holds & length of bawbaa in

each hand and thumpa them .on the flour ;Vlaud, sdft'singing and. Beating.-

while doing his.dance. ~The text de= "
EKC scribtes a romance on \!:he island af 130\\
Kauai.

wll Toxt Provided by ERIC

“The instrument Beafd 18 made of-:‘
The per-f"‘

"Rabbit Dance' (Sioux} (AM~1)

1. Clap and tap the vmeven drum rhythm.
AT
2. Use rhythm instrumsnts to sceentu-

ate this rhythm.
3. Change dynamic levels of égummiﬁg
to correspond with recording.

4. Mowe on main accent.

5. Form cirgle. Stawmp on accent,

6. Identify many voices singing.

7. Raise hands in middle part where
drumming stops.
Thomas = "Andantino"  (RCA-R3)

1. Move slowly, lightly, tip-toeing.

2. ‘Tap hands to the 1-2-3-4 beat.

Make light, short movements.

3. Clap on the 1's of the 1-2=3-4,

4. Move hands to show clear phrases:
J;}-,-P—s;u.,_r\g fi.-ﬁss“é ;!}#ﬁ-ﬁ.‘s‘" fg_‘di‘-iy\ .

5. ZIdentify instrument as clarinet.

"A Little Bit Me, A Little Bit You'
The Monkees  {IM)

1. Move whole body to show the clear,
pounding beat.

3, (Clap any rhythm which fits the
wusic as children imitate, Have chili-
dren create original rhythms,

4, Identify vocal ‘quality of geveral
male voicea.

S. Encourage creative bodily move~
ment. '

ﬂntrasts through

6. 'Note- ccnttaat uf sala femalé>and
mﬂle vgiees,.gv* . v
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LEVEL II-RECORDINGS

Bubbles' - Don Ho (Hawaii) (DH)

1. Tap, clap, put instrumsnts to the
drum offbeat:

K

2. Echo the male singer (Don Ho).

3. HNote the choral group altetnatiﬁg
with the singer.

4. Move hands to the clearly defined
phrases,

(Japanese_folk

The wind blew east (describe arc with
right arm)

The wind blew west (describe with left
arm)

The sun shone down (hands overhead in
cirele)

on all of us (hands in front of body,
bend knee)

Way down in the val-ley
poeint hand)

there is a lit-tle cha-pel (bend in
opposite direction, make roof pealc)
you can hear the (stay bent cup hands
£0 ear)

bells. are ring-ing (beud ia.opr
poaite divection, listen to bells)
People walk in (cross hands, shuffle
forward)

People walk out (shuffle backwards)

.and the birds fly (turn sround, imitate'

flying)
all a-bout. (vibrate hands @verhead
bring hands down, bow) .

i. Follow teacher as she d@es move—-
ments . . 4;; N s
2, Isnlate the important tanal pat-
tern; play it ot atep ‘or tone bells,

3. 1Identify female singer 8 voice,
4. Qiap ;he basic pattern. ;

ig EJ-QiﬂJ‘EF

Add rhythm instruments.f
‘?"F
0w = f’!‘

Place triangle

4

(bend to side,

1. Tip, move, to, tha strong }-2-3,

Note |-2-3, |-2-3, }-2-3, for
each phraseé.

2. Move to phrsses,

j-2-3,

Stop after each

phrase: . —
= ’_J’iﬁ > W f/? *‘5"‘:, /f gl \’
~Thwsg’ PAUSE PAUSE  PAUSE
PAUSE =~ N
Torn a8+ end of each phrase.
3. Use heavy movements. Add heavy

rhythm instruments to show dynamics.

Mossolov - SYMPHONY OF MACHINES -
Eound;g" {50-N) i
1. Move to steady pulse in 4 .
4

"Steel

2, Clap to shaw accengs

‘?J

of drum.

3. BShow dynamics and dissonsnce thfaugh

large, grotesque movements,
hands and body.

4. Change tempo as appropriate.

‘5. Change movements on second, slower
paxrt.

6. Notice repecitian of first part
through the same movement.

7. Call attention to rhythmic quality
of music with almost total lack of mel-
od
*Ngte. This musj,cs written in the
U.8.8.R. in 1928, 1s a sound image of
a eteel foundry. The only nonrusical
instrument used 1ig the constant rattling

Pound with

'af a thin sheet &f matal

:fL:BjL} "
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LEVEL. II1-RECORDINGS

1b. Recordings for the Holiday Season

Kodaly - "The Gay Song cf the Shepherd"
sung by the Budapest Children's Choir
(3uD)

i. Swing, sway to the lilting gay me-~
lody.
=~ 2. Beat to the 1,2, Clap on the 1's.

3. Add light, rhythm instrument accom=-
paniment.

4, Walk steadily to the very clear,
steady beat.

5. Stand on instrumental part; sit
on vocal part. Note that first time
children sing there is accompaniment,

On the repeat children sing alone.

6. Identify children's voices and

flutelike sounds (racorders).

"yive Le Veat" {free translation of
‘Tingle Beils™ (FR=C)

1. Note children's vniees and child
socloist {on verse).

2. Join in on singing (in English),.

‘3. Clap 1-2, 1-2. (Clap only on the
1's. ,

4. Add jingle bell accompaniment.

"Le Petit Noel" = French earol
(FR~C) _

1. Differentiate between children's
voices and adult woman's vcice. Stand or
sit to show differences.

2. Join in on animal sounds, echcing
the soloist. ,

3. Beat hands to the 1-2.
guitar on the l1's,

4. Move hands to phrasesg

. issr' L "5*\ - r"“'“‘_é

e = B,
B -
- . ’!,.*’ ‘g‘

7 "Plgy"'

chorus
verse

5. Clap on first beat of eaeh phrase.

(continuation)
Words:
Refrain

Franch

Voici c'que le p'tit Noel m'apporte
en cadeau dy ciel:
Un mouton qui fait be be be be be be
Un aron qui fait hi hap hi han hi han
Volei...
Un chien qui fait ouah...
Un canerd qul fait coin...
Voici...
Un poul' qui fait cott...
in coq qui fait qui'ri...
Un beau tambour qui fait br...
Un violin qui fait zin...
Un trompett qui fait ta...
Un clochett qui fait ding...
Worda: English
See what little Christmas brings ms
a8 a present from heaven
sheep that goes...
litele donkey that goes...
duck that goes...
chicken that ECER,. .«
cock that goes...
fine drum that goes...
violin that goes...
trumpet that goes...
little bell that goes....

PHEPRDEDR

“Pancakes far Ghanuka" (Lavivat)
(HOL) -

1, Bance aad be g&y.
beat,

2. Adapt movement to the slight
variations in tempo.

3. Sing on the "laﬁlania 8" note the
fast—mnving "a~la-la's."
‘ &. Clap on the strong 1's of the l-zi '
- 5.7 Move to the clear phraee siruc=- -
turg, . . - TN

Move to the

6. Clap the rhythmic pattérns af tne  :

animal somds 2 f SF/ f' r

7. Note slight tempo ehange a: end

(cant..in next cglumm)z}’ R



LEVEL II~RECORDINGS

'IM“ (T‘EH)
Worda: :
Dark winter day, winter cold
Cold, ¢old snow. Hurry, come in
To the warm room, to the fire glow
Dark winter day, winter cold, cold,
cold smow.
1. Echo the soloist as she sings the
words,
2. Try moving to show beat. Note
the difficulty in finding the beat.
3. Note female voice echoed by sever-
al singers. Alsc listen for piano ac-
companimant.

“ping Dong" and "Farewell to the Old Year'
(M~-CH) ’
1. Swing to the diang-dong.
2. 8Sing the ding-dong.
3. 4dd triangles on the main beats.
4. Identify children's voices.
5. Raise hands when many voices sing
different parts.
Words:
Ding, doung, diggi digedl dong,
Diggi diggi dong, the cat she'’s gone,
Diggl diggl dong, the cat she's gone,
Diggi diggi dimg dang dong.

Farewell to the old year -
the people are singing,
To.bring in the new year
the bells are ringing,
Ding doang ding dong.

121
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D. LEVEL II-SONGS

2a.

"A_Little Bear"

1. 1Isnlate the tonal pattern for
measures 3-4, Add tone block to rhythm.
Sing the two-tome pattern. PFPlay it on .
step bells.

2. Add tone blocks to rhythm of
entlire tune,

3. Add other verses, such as 'left
turn around,” "jump up high.”

4. Move to beat. Add drums on the
12, accenting the 1.

5. Note song is from far-off land
(Japan).

''Did You Ever See a Lassie?!

1. Swing, sway to the lilting 1-2-3
beat, Clap on the 1l's, Push, pull,
bend to show 1

2. Follow mn%ians of teacher,
Then chooase children to be leaders.
courage movement to the beat.

3. Clap the even rhythmic patterns
of "go this way. . ." and step to the
even patterm.

4, 8ing very fast and note effect.

"Manu_Lai Titi'

1., Make up motionz dramatizing
words. Encourage children to move to
2. Clap, stamp beat. Accent the

3. 1Isclate the "sa-lu-nu-le-le=-a'
rhythmic pattern. Clap the rhythm
every time it occurs. ,

4, . Note that song originates from

another lgnd (Samoa).

'}H;hael Raw‘the Baat Ashore’

1. Join in’ an the>"alleluia" pat-:
tern. Gradually learn all verses. -

Note the very- long" to,e on “'lu.'

3. :Clap to the beat. Teach ‘an
eff!beac .clap,’ as’ 4 ‘]?J

4._ Add other erses.,y.~

‘5. strum harmony'without melody.
Discuss -that chere are many tongs in
the hsrmgny.‘

.

En-

2. Clap the’ "alleluia" p&tgernpvxy_-

"AE EIE§ ,REd,“
i. Emphasize the first beat of

each group of four (1 .

2. 1Isolate the p%tge%a for the
words "apples red." Have each child
sing it. Play tones on bells. Move
hand to tonal directiors.

3. Clap the rhythm for '""apples
red.” (JJ S Use rhythm sticks
to highlight rhythm.

4, Make up other words.

5. Emphasize final '"d" on

red.”

6. Show children the three tones
of rhis chant. Then have some chil-
dren play the tune.

'London Bridge"

1. Teach in context of the

singing gane.

2. Clap, move to the beat
(1, 3y,

3. 1Isolate the pattern for
"falling down." Clap rhythm g J.J
and note the upward movement of tones,

4, Clap "la=-dy" and note the
longer tone on ''dy."

: 5. Mbve hands to the two phrases
T T s both beginning
with "Landan.,.." .

1. Teach either as a song or

a singing game.
2. Gaily mcve aruund room to

' beat; clap, stamp, move rhythmically
B - che beat. S

. Clap ﬁhé rhythm far the f"
patt:em "Skip: to My Lou.": (‘fﬁ J)

.~ Note- the long tone ‘at end. = -

‘4. Alternate singing’ with

 'chi1dreﬂ, ey teaehet-—measures _
j<1—2 childten--measures 3—4 . ete.

134
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LEVEL 1I-SONGS

"1f You're Happy"

1. Clap, tap, etc. on the two
rests,

2. Move hands to phrases .-~ .=~ —~ .

3. Run to the rhythmic pattern.
Stop on the rests.

4, Add rhythm sticks to the fast-
moving rhythm of the melody.

5, Add other verses.

6. Beat hands to beats 1 and 3
of each measure.

"Good Morning to You"

1. Teach song after children have
learned '"Happy Birthday to You."

2. Use activities described for
"Happy Birthday."

"iﬂoblz LGOVH

1. Teach, using motlons.

2. Clap to beat, Walk to beat,
and stresa movement to beat when doing
the game.

3. Gaily wmove around room to show
1ilting, sprightly music.

4. Note return to the main part
"Here we dance....'' Use same motions
on the chorus and change motions on
verse. ,

"Berceuse Francaise''

1. Clap the beat. Sway gently
to the beat.

2. Add t¢riangle to each beat.

3. Sing fast and then loud. Note
effect,

4, Play the first two measures.
Note only two tones used.. Ghiidren

sing and then play pattern on step bells..

5. 'Note that people. all over the
world sing lullabies: to childran.‘
Discuss what a lullaby is and its musi—

cal characteriatizs (alow, sm?!:gl peace--':
;»effeet ‘on"mood, "

ful)

'"Hush Litcle Ba

‘'Happy Birthday to You!

1. Sing on birthday occasions.

2. Use for solo singing. Ask
child to sing "I'm five years old"
to words.

3. 1Isolate the rhythmic pattetn
for "Happy birthday to you's«</sld .
Clap the pattern. Extend last tone,
and note that it is longer than the

other tones,
4. Swing, sway to the lilting

1-2-3, Clap on the 1l's. Add
rhythm instruments to highlight the
beat.

5. Slow down on "‘children' (Note
fermata - ). Note how beat and tempo
are slowed.

6. Practice leaping from low
to high tone (line 2). Move body to
show leap. Show leap on step bells.

"Before Dinner'

1. Ghiidren join in on the
""ya ya's.

2. Clap the "ya ya" pattern
each time it occurs Jf, J .t |

3. Add drum or tone blocks to
highlight the o JJ 51,

4., Move hands to high-law pitch
levels of the 'ya-ya" part.

5. Find the two tones of the
"ya ya.'" Children watch teacher play
pattern on bells and ‘then play it
themselves.

6. Aak chilé to be solnist.

R 1. Mcve gently to beat. Raek»
a baby to sleep-,.

- 2, Clap'on the 1‘5 of ‘the 1 9°

_Ieach children an afterheat clap,

Frz P

3. Sing fast and 1audly. Note.
4, Aﬂd triangles ta bgat.'»'
5. Not' many words sung to same

: tune__uf
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LEVEL II-SONGS

"Shortnin' Bread"

1. Clap the beat. Accent the
1 and 3 of thetl 235"

2, Add rhythm instruments to
beat. Change beat to show difference
from chorus to verse.

3. Add offbeat, rhythmic accom-
paniment. “Z :
pntnent. % 4 7 J

4, Sing the verse; children sing
the chorus. Switch parts.

"Epo I Tai Tai'

1. Teach, using motions. Note
that song comes from far-away island
of Samoa.

2. Clap, tap, move to the beat.
Add rhythm instrument accompaniment
(drum or coconut shells).

3. Clap and echo the syncopated

rhythm at beginning J\ ?‘ J‘g #1 J!"’:—H

4. Tap hands on lap to beat as
introduction to song. Beat four
times before singing.

"Go in and out the Window"

1. Teach as the dance is taught.

2. Clap, move to the beat. En=-
courage children to move to beat as
they do dance.

3. Clap the rhythmic pattern for
"window" fi ) every time it occurs.

4. Call attention to harmony.
5. Sing very slowly. Note effect
on mood.

2b. Supplementa

African Noel

Christmas Day

Christmas Day in the Morning
1 Saw Three Ships

Jingle Belis '

List for the Christmas-New Year Scason

- jL{3E; i

Mariner's Hymm

Oh Watch the Stars
Rognd_the Christmas Tree
Shépberd;.Shéﬁherd

We Wish You a Merry Christmas
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3. Additional Songs for Level II .

Animals in the Zoo I Want To Be a Farmer

Baa Baa Black Sheep John Brown Had a Little Indian
Birdia, Where Is Your Nest? : Lazy Mary

Bus Song, The Mammy Loves

Dance Thumbkin Miss Polly Had a Dolly

Days of the Week (Dutch) Mother's Knives and Forks

Here We Go, Santy Maloney One, Two, Three

Hey Diddle Diddle One, Two, Three, Four, Five
Hey Jump Along Six Little Ducks

I'm Going To Sing There Was a Man and He Was Mad
I'm a Little Teapot Thie Is the Way the Lady Rides
1 Put My Arms up High Wiggle Song, The
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4, Evaluation Procedures for level II
1. Move hands high and low to indicate pitch levels of these patterns:

b 2. 2.
=

() L0 S

2. Play any instrumental recording. 1ijave children move, and note whether
they move to show beat, tempo, dynamics, overall mood, rests, phrasges.
3. Echo-=clap mythms.

. I o S ae =
i} P2Er I SY N S

NEFLTT wPLILFF

4. Play series of tones, only one of which is lon e.g,: LG pe /
y ’ y g (e.ge: A1) -‘.,_f_ £

[F LLEFT/IL)

Repeat. Raise hands con longest tone.
S. Listen to recording. Children describe tone color (im;rument(s), men,

women, one person, etc.)
6. Play recording. Raise hands when music gets louder, softer, slower, or faster.

7. Sing any two familiar songs. Check on pitch, rhythm, diction, and uverall
mood. Move hands to phriases. Clap the ‘beat- and - rhythm. . ,
8. sing (echo) the following tonal pa:_t_erns

P A — v o ‘ .-‘ 8 Lo
: — T - - 1

===

9. Play a tune, with and without l:he harmony. ".Chiidfé'ﬁ raise hands when they
hear harmony. : . B ERT
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LEVEL III-RECORDINGS

1. Recordings for Level III

Mergdith Willson - "Seventy-Six Trom-
bones“ from MUSIG MAN (DRM)

1. Tap, clap beat.
2., March in place and around the room.
3. cClap the beats-~the first or ac-

centad beats.
4, Add rhythm instrument accompaniment.
5. 1dentify children's voices. March
on vocal parts clap on instrumental part.

6. Move hands to regular, clear phra-
ses.

7. Clap on first beat of each phrase.

"8. Change bodily movement or direc~-

tion on each phrase.
9. March on main section;
ments on the second section.

play instru-

John Bull -
plece for virginal)

"My Selfe! (16th century
(H5 -M~-1IV)

1. Show feeling for beat and meter by
clapping and moving to the Lo. '

2. Show light quality through light
movements.

3. Add light rhythm instrument to
accompaniment. '

4. Run faster when tones scamper.
5. Stop on pauses,
6. Note that the music is very old

and played on an instrument not played any -

more {virginal--an ancestor of the -
piano).

"Lollipop" - the monkey (TBD)

1. Mbve leisurely to the well accent-v
ed beat..

2. Clap wic:h the drums on the off~
beat :

Z b Z oo

‘é'-aJ E ;i

Move to this syncopated rhythm and pl&y

drums to it, making sure to. cantinue ;5;.;,*

the pattern thraughout.--3

"Papio!' -J. Kalapana (Hawaiian flame

dance) (WEB)
1. Play drums to steady beat.

2. Clap to 2=,
rrrr

Play instruments.

3. Move to the fase, rhythmical in-
troduction, using bouncing motion.

4. Notice drum iniroduction.

5. Raise hands on men's shouting
(beginning on end).

6. Stand when male Bﬂlﬁisf i8 heard.

7.
maving and clappiﬂg only on the 1's.

8. Raise hands on the chorus part
(au-we, AU-WE...).

8" (Danish folk tune) (RT)

"Seven Jumgp

Use to help children differentiate
tempo changes. Move gaily to the lively
two-phrase tune. Stop and then move
slowly on the long tones.

1,

2. Move rhythmically to the 12. Add
rhythm instruments.
3. Add rhythmic accompaniment.
arrlcrr.
4, ane ‘hands  HIGH for each
, sﬁ&LOW

group of two long tones. Play these two
tnnes on step or tesanator bells (they
are eight tones--one octave apart).

"5; ‘Raise: nanda ‘when gong 18 hgard

' (the last, cf the long. tones)

6. Mﬁve»hands ta the th phrases..

1fmgn' Prett' Trees”Arounduther
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LEVEL ITII-RECORDINGS

"All T Want To Do" - Rui Lee  (EXT)
l,i‘mgve to beat

Accent first beat.
2. Shake and move body. Use bigger

movements to show louder dynamic levels,

3. JYdentify drums, guitar, solo male
voice (Kui Lee, one of Hawaii's famous
contemporary singers).

4. Play instruments on "bells," “tam-
bourine,' "drum.'

5. Change movements after each section
{(during instrumental interludes).

6. Clap or play underlying rhythmic
pattern .

rror rr

Medieval French Chansom (uS-M-I1)

1. Boys stand when man sings; girls’
stand when woman sings. Both atand: when
chorus of men and women sing.

2. Clap, move to the li. '

3. Add tambourine or drum to the 1l's.

4. Use a rather fast walk to move to
the beats. :

5. Encourage creative movement. Don't
move until the drum introduction is com-
pleted.

‘6. Identify sound of drum, flutes. ,

7. Move hands to the phrase structure

(the parasgs have either fem‘: er eight beats) :

Canning - '"Rock-A-Bye Bab,“ (RC&-LL)

1. Sway, rock gently to the feeling
of three pulses.

2. Add triangles for beats and strnng
beat: 12 3. '

"Do Re Mi" from THE SOUND OF MUSIC

(50-1)
1. Encourage children to join in on
this song.
2. (Clap, wove rhythmically to the
1. 2 3 4 beat.

3. Clap on the 1's of the 1,4,. Add
rhythm instrument accompaniment to high-
light the accents.

4. Ydentify the tone quality of the
female singer, with accompanying orches-
tra.

5. Encourage children o experiment
in playing the begianing on the step
or resonator bells

< /-

-

(Hawaiian

chant) (ﬂc)
1. Join in on

ez el EN

Then clap the steady drum beat

rEr

2, Step eothe fitst .and third beats.
3. Move hands to phrases (each one has
descending tonal enaing and is sepaumfd

from. others. by woman's_ spokeén voice).
- &, Raise hands eaeh time woman speaks.

5. Play a rhythmic aeecmpaniment soft-
ly with dynamic ‘level of the music. -
6. Mﬂke ‘up. ather rhythms to accampany

-:he rhyzbmic flow. . -
: Try humming with the simple chree-
Lane ;hant.ff", :

'3, Move. hands slowly in a rainbaw— —ﬁw@=~ﬂ“
- shaped a¥c to. the clear, fou: pbraa;s, T;_ “J—

. F’% =~
_eradle

Z}f‘“& o
‘Rock

_f*"*\

when ”“dcwn‘ 
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LEVEL IIT-RECORDINGS

"Oh What 2 Begutiful Moruin
HOMA  (H-OK)

1. Sway and swing to the .23, Clap
on the 1's.

2. Add triangles to the 1's,

3. 1dentify solo female and choral
sounds.

4, Join in on the chorus part ''Oh What
a Beautiful Morning.'"

5. Move hands to clear phrases.

SN TN TN Y

Clap on first beats of each phrase.
6. Change movements to show differen-
ces between verse and chorus.

- from OKLA-

"Norwegian Vood!' - The Beatles - (RUB)

1. Move, walk slowly toc the beat. Add
a soft, rhythm instrument accompaniment.

2. Stand on the instrumental part; sit
on the vocal part.

3. Stand on the male solo part; sit
on the part where several men sing.

4. Move hands to the clearly defined
phrases. Walk in one direction for one
phrase and change direction on every
other phras:e.

5. Note the sound of an unfamiliar
instrument~- the sitar (from India).

"Lf I Had a Hammer" (PEM)

1. Clap on the beat, then the offbeat.

FFEF

flow.
3. Note vaaal tone colors and guitar

accamp&nimeﬂt
4.. Encourage children to. join in an
the words.. , :

Delibés - "Excerpt" Ergm GOP“EL;Af (LMD)

S 2._ Mave ta"ﬁhe’lzt’f' he me gﬁdithe
-1's (the’'strong b Y. R
3.--Addfrhyt 3

~ to highlight the: heavy ' qualits
A Encaurage free,c
ta shew averall mcad Ef

Dthe piece,

2. Swing, sway to the definite,rhythmic

ve. movement f*

1 of the Republic" (AM-F)

"Battle Hy

1. Move, march to steady moderate
beat.

2. Use short;abrupt movement to show
staccato, steady accompaniment.

3. Move hands to clear phrases,

4, Join in on the "glory hallelujah."
5. Clap om first beat of each phrase.
6. Slov up on wovement at end teo

show slower tempo.
7. Add drum to show accented beat

.JJJJ}iJJJ ete.

8. Note both men's and women's wvnices.

9. Raise hands on long tones (at end
of every four phrases).

10. €lap rhythm for "glory, glory
hallelujah."

(ol P LT 4 [ SE)

"“That's What You Think" -~ jazz (DM)

1. Move gently to the 1234.. Sway
back and forth.
2. Clap on the" middle part, as on the

record — fp

3. Move en the female singer's paft"
stop. Qn the instrumental part. :
S 4. Add soft,rhythm instrumeﬁt aecam-

“panlment.

5. Mbve:hands ta the distinct phrasea.

;Change direction far each" phrasa.

6- clap on beginning of each phrase.-

1.~ Use large bodily mavement)ta dePict S

[Kc

wll Toxt Provided by ERIC
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LEVEL III~RECORDINGS

"Kookaburra' (Australia) C(FM-M)
1. Move to the 1. -
2. Encourage credtive wmovement. Have

children iwmitate happy birds.

3. Differentiate male and female
singers singing the melody alone and
together in rouund.

4, Note planc accompaniment.

5. Clap the rhythm for 'langh Kooka-~
bur’t’&." F C mif’li

6. Clap the fast "Kookaburra" rhythm.
Dvorak -'ng;z"_ogiysé,,gog 1 - (LMD}

1. Swing or sway to show the Ll.2:3.
quality of the beat.

2, Clap the 123. Clap the 1l's.

3. Add rhythm instruments to high-
1ight the beat and mater.

4. Move handsz in phrase ares to the

clear phrases/fﬂ““‘“““m\\

5. Clap on first beat of each phrase.

6. Do different movement for each
phrase,

7. Call atteation to main instrument
~ayiolin. Imitate how a violiun is fayed.

8. Encourage lilting, ¢reative move=

ment to show overall mood of the music.

“Good Morning Blues' - (HEG)

Move leisurely to the 1 234 beat.

i.
Move two to the left and two to the
right. :
2. HNote relatively sad quality of the
wusic. .
3. Encourage children to jcin in” on

scme of the verses.,

&, Move hands: to the clearly deEined
three phrases in;each section. .

S. Move on vocal part"rest an in- o
strumental interlude,  * :

6. - Call attention to. addition af mare
1nstruments as tﬁe muaic continuea.

: i‘.

- ALBUM FOR _THE YOUNG (HRCA-R3) .

'"Heeia" (Hawaiian - arranged by Beamer)
(WIEE) )
1. Clap, drum, move on the 1 and 3
of this beat. '
2. Move rhythmically to the music.
3. Show children the fast drum beat

at beginning.
7 41 ‘g! A-.s @r *

4. Raise hands when soloist aings
with only drum accompaniment.
S. Make up other rhytbhmic accompani-

ments, such as:
FEFST o« FIPTE.

6. Sing along with the e-a-e~a sung
by men's voices.

7. HNotice rattle-like effect. Use
gourds or maracas as rhythm accompani-
ment.

8. Move hands to phrases (one phrase
fallowed by male chorus).

9. Listen for spoken voice before
each verse, giving the first word of
each verse.

- "Doll's Funéral" from

gnhaikﬁwaky;

1. Clap hands to slow beat. Move by

tipping hamnds.

2. Move slowly and sadly. ,
3. ‘Accent the 1's of each 1234.
4. ©®hrases are clear, -Move hands in

arc to show. phrases  (each has eigixt beats)
Stop at end of edch phrase.
5. Encourage creative dr&matizatian.
6. Clap:thg rgpeateﬂ rhythm.' :

4 ,J J/./ J ’I/
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LEVEL IIT-RECORDINGS

"Dance Tune” (English-13th_centurv),
(H5-M-II) ,

1. <Clap to the beat. Emphasize
strong beats 5 & & 3
YErons 3 LTr CLCr,

2. Show brightuness of meledy and
rhythm through gay bodily movement.

3. Note instrumental tone color.

4, Clap the predominant rhythmic
pattern in the piece

P

R IRV L !

Add rhythm sticks to highlight this
rhythm.

5. Move hands to the clearly defined,
even phrases (24 phrases).

6. Ceant beats for each phgase to
note that ‘each one has Eour beats;m ,

7. Change directions £or each
phrase.

8. Clap on beat 1 of each phrase.

9. 1Listen for drum part. Add drum
accompaniment only when drum is heard.
"Wild Horsemen''

Schumann - (RCA-L2)

1. 8how dynamic contrasts by
clapping Iightly at the beginning
and loudly at the end,

2. Beat foot and walk to the beat.

3. Encourage creative movement.
Show bigger movements on louder
gsections.

4. Move hands to phrases.'

MINOQR
MAJOR MAJOR
ENETN s raist

Tap rhythm {iustzument on Eirst beat of
each phrase. :

5. Use diffarant rhythm instruments
on d;fferent sections

A f*ff;:ﬁ rhythm sticks
A jﬁ:fz::v[,rhyﬁbm‘stigks
B o= drume .
A T shoth aticks Clowdert)

 instrument) plays. alane.ﬂ
r"mglody“ instrument as a bamboo £flute.

'pat:atn on’ balls

"Umupo_Po Kaye" (Tagalog-Philippines)
(FM-2)

Umupo po kayo (repeat)

Ang munting tahanan

Ay arling inyc

Have a seat please, dear sir (repeat).
Feel at home, O dear sir

Ag you sit in our chair.

1. Sway and swing to the *3" meter.

2. Make believe you are playing
a guitar. Play '"heavy, light, light.”

3. Move hands to phrases,

TN T TN

4, Identify woman's volce and
guitar.

5. Clap the rhythmic pattern of
each phrase (phrases 1-2 uneven, phrase
3 even).

6. Move hands downward in third
phrase toc show dnwnward movenmant of
tones.

7. Raise hands on highest tone
(beginning of third phrase).

"Sakura''  Japanese Folk Song (BOW)

1. Move hands quietly to beat.

2. Add triangles to every other
beat. , _ ,

3. “Identify muSic as cﬁmiﬂg £rom
far-off land (Japan}. »

4,  Move slowly to slow tempn. :

5. Use. gantle movements to Bhaw soft
dynamics and gquiet mood.

6. Raigse hands when kato (st:inged
Identify

7. Highlight "Saﬁkuﬁra" tum&l
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LEVEL III-RECORDINGS

“Five Hundred Miles"  (PEM)

1. Move gently tc beat. Tip hands and
walk to beat,

2, Join in on words.

3. 1Identify vocal colors on record.
Note guitar accompsuniment.

4, Clap on the 1'a of the 1234.

triangle accompaniment to the 1's.

Add

"Summer is icumen _in' (13th-century canon)

(M-CH)
1. Sway, 1lilt to the musiec.

2. Move and dance to gay music, Show
soft quality of music through light move-
ment.

3. Add triangles to the rhythm for

@j ¢! tz, ’ -

Ysing cu - cu."

4. Clap on the 1's of the 1's and
2's., Add light rhythm instruments to
the 1's.

5. Raise hands on the high "sing
cu-cu.:"

6i

Play "sing cu=-zu'" on bells.

T Y.
LB

"Piapa’ by HMary K. Puku'i (HA)

E naihog kamali'i
E a'o mai kakou

I pa'ana'au ka pi-a-pa.

AL,E,I,0,U,

H,K,L,M,N,

me P, me W, na panina o ka. pi-a-pa.

0 my young companions
Let us

Learn the alphabet.
A,E,T1,0,U,

H,K,L,M,N,

‘walk in middle.

G. Martini - "Gavctte" (RT)

1, Move rhythmically in place. Tip
hands, move back and forth, tap feet.

2. Encourdge short, stiff movemenis. Ask
children to mwake up their own dance move-
ments. Note light quality of music.

3. Move hands to the two phrases of
each section

(™™~ ™ end and repeats).
—4&. Music is played by a harpsichord, an
instrument that was one of the predeces-

sors of the pianc.

"Tafta Hindi" (Lebanon-with vipes,
stringed instrument, drum and voice)
(FIW)

1. Move to the béats-gl

Accent the first beat,

2. Make believe drums are playad.

3. Sway gently to the beats.

4, Raise hands when man's voice is
heard. Do different movement when instru-

ments are heard.

5. Make believe you are playing pipes,
stringed instruments.

6. FPhrases are regular.
show phrases.

7. Clap rhythmic patterna(mastly aven).

Move hands to

AND- DANGES (Apau-l 1)
1. Swing arms, clap, stamp seftly to
steady beat. = )
2. Walk to the first and third parts.
Change movements. to a heavier, slower
‘Grow in middlg section to

SORGS

show dynamic gruwth8.~ “'”

3, _Add rhythm sticks to ateady beat.

~ 4, .Be happy; swing on happy patt near
end.
5, Mbve hands to clear phrasea. Glag

dn first beat’ afrgach‘phrgse,.'_u

And P and W, are the last in the alpha-;v‘

bet,

'1,
entire aong.
2.
‘0,0 on stap bells (CDEFG) B

gY e only when the singers sing; s ,
[:RJ()en only the ukulele 187_A:7 PO E

“Join 1nian the letters and then thejf]}” e

© Play tha éteplihe pattern af A E I,f"l
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LEVEL III-RECORDINGS

"Samba' (Brazil) (FIW)

1. Hit the drums to correspond with
drum beat.

2. Show picture of a fife (small
flute). Note sound of drums and volces.

3. Move rhythmically, swaying and
moving entire body to beat.

4. Stand when the man sings; sit when
the woman eings (man sings once, fol=
lowed by a8 woman three times).

5. Have one instrument play when the
man sings and another when the woman
sings.

6. Note inastrumental introduction
followed by voices.

7. Clap on fourth beat to accentuate
samba rhythm = ? = 7

Schumann - '"Soldier's March!' (RCA-R2)

‘1., Play beat on rhythm sticka as
children watch.

2. Children clap, following your
beat,

3. Children clap by themselves.

4.. Tip hands to the beat.

5. March in place.

6. March around the room.

7. Distribute rhythm sticks.
beat softly.

8. Clap the repeated melodic rhythm

P IPPIPPIPFPE I

and have children imitate and then do it
themeelves. ’ B
‘ 9. Move hands to the clearly de-.
fined phrases, - clap on firat bea: of
each phfase._' ‘
10. Change direetiou in mafching far

- each phrase., -
11.  Play. the scale-like tune (first

- phrase) on the bells. '’
move hands §o pite

Play

fuaofter.'“'“

"5ivery slaw beat

Ask students to . 1f;>'

145

“"Harvest's End" - (Chag Asif)
(Israel) (HOL)

1. Add light rhythm accnmpaniment

to steady beat and weter /s
;—i,,;

2. Show contrasting moods of two
sections through strong and then
flowing movements, such as:

>% »
Section A: i |
Section B: smooth hand movements.

3., Raise hands or stand on the
more dance-like first part.

4., Stand when only instruments
play. : '
5, Move hands to clear phrascs
of B section: _ g, T o o

6. Raise hands on highest and
loudest part of music (beginning of
third phrase of section B).

7. Slow tempo of movements at
end.

1. Move hands very alcwly to
slaw beat.
2. -Show: sadnaaa and heavy quality
of music through movement. -
- 3. Encourage creative movement.
4, - Get bigger when music gets
lauder and emall when music gets

84 C hange gypg of’mﬁvement on’

'_ br1gheer, louder middle section.

6. Tdentify pilsno tone. eolor.
7 Add; aaftrdzuma tc keap with ,
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LEVEL IXII-RECORDINGS

"Eko Makua Tloka O Ka Lani" - (The
Lord's Prayer) Kamehameha Schools'
Combined Chorus  (WEB)

i. Identify soft dynamics, slow
;emp,a L d

2. Move hands, body to phrases.
liotice frequeat pauses by stopping
hand motions.

3. Note sound of large chorus with
no instruvments.

4, Hum the simple, hymn-1like tuue.

“"All Day and All of the Night! - the
‘frug . (TBD )

1. Clap on the 1's and 3*'s.
Encourage creative bodily movement,
with swinging, loose movementa.

2, Clap the guitar accompaniment,
whicb is repeated throughout.

helfrplfrrlerifenac)

Play rhythm instrument acgcmpaniment
to highlight this pattern.

de Falla - "Lullaby" jAndalusian
Cradle Soong) (ART)

Spani.sh:

Duermete, nino duerme
Duerme, mi alma

Duermete, lucerito

De la mafana

Nanita, nana, nanita, nana
Duermete, lucerito

De la maiiana

English:

- 8leep softly, nifio, softly

Sleep, sledp, my angel

Softly sleep, little starlet

Gleam of the morning
Nanita, nana

Softly sleep little starlet
Gleam of the morning

1. Mpve geptly_td:islow beat.
2. Note piano and high female voice.




‘'"Costumes' (Masecha))

ment to. the 1%s,

fpﬁiase.
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LEVEL IIT~RECORDINGS

(Israel) (HOL)

A beard hangs right down to my knees
And too long nmy mustache ig

Is there a costume anywhere

That can at all with mine compare
In fun and galety?

My teeth are like a lion's fangs
Horns like a ram's adorn my head
Is there a costume . . .

In front of me -~ a braid with
ribbong

And from behind -- a faney tail

Is there a costume . . .

1. Show differences in tempe through
fast-slow wovement and smooth-jerky
movement.

2. Put claps on strong beats 1~2-3
on slow part,-1-2 on fast part.

3. Act out words, moving
rhythmically.

4. Add instruments to each part;
change instruments on slow-fast section
(example: triangle on slow part,
tambourine on fast part).

5. Move hands to clear phrases,

SLOW -FAST

e A

6. Join in on the "“ha-ha's" at end

of fast phrases.
7. Clap the even rhythm of the slow

parti -y Fir s 27 ‘f;
Scﬂttish Pipee and Drums

(HF)

1. Swing,,bend -move to the ‘1 2°3
of the drums. =

2.  Make believe dtums are being
played then play drums. ..

3. Add. rhythm‘instrument

b Hbve thythﬁ cal

Stand on'ohe phrg
the nexg,é5 1@ L o

aceampani-ﬂ~g’~?£;f

R. Vaughan Williams - ‘March past of
i{he Kitchen Utensils'" from THE WASPS
(AD-M=-3-1)

1. Tap fingers Iightly to beat.

2. Clap on the steady beat.

3. Step in place, march stiffly.

4. Clap on offbeats, imitating the
teacher Z tg =&

5. Add rhythm ‘sticks for each beat.
Add drum to the l's-in 1-2-3-4.

6. Listen for and jump up high on
the last loud chord of each phrase
group. . .

7. Hum along with the singable
tune. _

8. On the middle section, whirl,
be gay, swing, to show change of mood.
Keep the steady beat.

9. Return to original movement on
first part. ,

"Lele Kowali' - Aliee K.‘Namakelua
(NA)

Lele kowali(SX) = Swing on & awing.
Lele 1 luna(3¥) -~ Swiug up high.

Lele kowali (3X)-~- Swing on a swing.
Lele i luna i lale. =-- Gwing high
R , - 2nd low.

Lele kowali (3K) =-Swing on a. swing..
Lele na. lau (3X) -- The leaves are

' swaying.

Lele‘kowsli (32) --Swing on 4 awing.

Lehe i luna i lalo. -- Swaying up
’ : . high and
' © -+ . down Low.

Lele kowali(SX) --=Swing on a swing.
_Pulelo na Iale(Sx)-- Dresses they. .
flutter. . -

: Iele kcwali (33) *—Swing on:a. awiﬂg.
fPulelo i luna i 1810.2-F1u£Eering

‘ : up and dawn_,

/fSwing, away ta the

“‘Imitate the singer as‘a

Re singaré




136

LEVEL III-SONGS

2., Songs for Level TI1

"More We Get Together'

1. Sway, swing to the 1_2 3°

Clap on the 1's, Stand, sit on each
primary beat of each group of 1 2 3"

2. Compare tune with "Did You
Ever See a Lasaie?"

3. Use activities similar to those
for "Did You Ever See a lLassie?" (see
p. 122).

"Dayeynu'

1. cClap the repeated pattern for
"da~da-yey-nu'" (it repeats three times).
Add rhythm instrument accompaniment to
highlight this sgnegpated pattern,

2. Clap to ; meter, emphasizing

4
the 1's (1 234y

3. Sing tune slowly and then very
fast. '

"Row, Row, Row Your Boat'

1. Clap gaily to basic beat. Make
rowing motions to the beat.

2. 1Isolate the.tonal patterns for
measures 1-2 and 7-8. Play the step~
like patterns on the step bells  and
design these on the board. Have children
play these patterns.

3. Accompany the tune with the C
chord. Draw attention to the harmony.
Play it sepagately and then together

with the melody.

4. Note the parts 1n the recording 15
where there i8 a solo and several vaiees S

in harmanyi

?Qggg—; Beans''

Peas

1. Ieach, using gamg directians.: A

2. Clap, move an the firat and
fourth beats. . S
-3, ‘Clap 'the. uneven rhythm of the'

the fhyth .. ‘Note the, "longishort-
long..." thythm..,~,:, e &

;;u the music, . -

accampaniment.,

Encourage slapping movements  to 5' 

1. Tell children the riddle and
its answer (a fish net!).

2. Children repeat measure 1l after
teacher sings it. Note the F-D used.
Play tones on step bells, followed
by the children. Move hands to tonal
direction. Repeat with the last two

measures,
3. Add a soft drum or coconut
shell beat.

1,34

Accent the 1's of the

1. Review the chorus as learned
in Level I.

2. Clap the rhythm of the 'come
up horsey." Add tone blocks to
highlight rhythm. ,

3. Note the long tones of the
"hey, hey.”"™ Clap and step to rhythm.

4,  Move hands to four phrases of
the verse. Alcernate singing of
phrases. o ’

5. Use rhythm instrument accom-
paniment only on the chorus part.

‘Note how the ehorus repeats after the

verse.,

“Yankee Dnodle"

L Beat, step 1n place, and march

2, .Step.to the rhythm. Note. the
fast-mnving, ‘aven’ rhythm.jj;ﬁ

-3, Sing. melody . with and withOue
the difierence.- ‘
4, Move - hands to ‘the four’ phraaaa.

.,Ghange direction for each: phrase.
fGlap on firB b

bea: of, each phgaae.4 ;,
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LEVEL III-~-S5ONGS

"Are Vou Sleeping?'’

1. Sing one measure followed by
children. Every two measures are alike.
2. Use tonal patterns for measures
1, 3, 5, and 7. Clap their rhythm,
add instrumental accompaniment, deaign
tonal movement in the air and on the
chalkboard (

— — atc.) and

step to the rhythm, then beat.

3, Add triangle effects on the
""ding dong' part.

4. Distribute F and C of the resona-
tor bells. Play the "ding, dong, ding"
pattern when it occurs. Repeat, using
F-G-A-F for the "are you sleeping' pat-
tern.

5. 8Sing very fast. Note effect.

"Eve ,beé’wtpves:Saturda; Ni h§E

1. Clap on the reata before the
 "everybody's.'  Add tambourine or other
rhythm instruments  to highlight the
syncopated rhythmn.

2. Play the descending scale line
patterns for line 2 (“everybody...').
Move hands to tonal movement and show
children how to play pactern on the
bells.

3. HNote the lcng toﬂe on "night "
“Draw'' tone in air with lang . :
movement : '

4. Clap the "everybody" rhythmic
‘_pattern each ttme it ‘occurs, .

"Hawaiian Rsinbaws"

1 .

"5beats 1 and 3,  ith:
~.shells.. a‘ﬂj w
: 4. Note. mavq

recording., ' '

[Kc

wll Toxt Provided by ERIC

ZE Hii Lei EV

1. Play tune, using only two
tones (G and E). Show tonal direc-
tion through bodily movements.

2. Clap the opening rhythmic
pattern; children echo. Continue
with other tonal patterns.

3. Clap to the beat, accenting
the 1's of the 1 2 3 4, Note the
hold (fermata ' ) on the last line
and how the beat is temporarily
halted. ]

" 4, Make up motions to dramatize
the words and mood of the melody.

"Shake the Papaya Down'

1. Clap, move rhythmically to the
calypso beat, Add drums, tambourines,
coconut shells to beat,

2. - Clap the repeated rhythmic

pattern NN I/

3. Clap, move on the 1's of the

234 ~
4.  Dramatize wards, mnving to the

rhythmiec flow.

1

Make up original motionsffarlf]f-).7'f§3?j""
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'LEVEL IIT-SONGS

"A Cat and a Rat"

1. Teach song, using game direc-
tions.

2. Join in on the "lay lay...'" pat=-
tern. Clap the rhythm for the pattern
and add rhythm stick sccompaniment.

Note the longer ''lay lay" and shorter
""jump and delay.' Then add maracas
accompaniment. :

3. Clap on beat, Teach children
to clap on second beat only Zd I%’J

4, Show the "jump and delay' tonal
patterns on step bells and design pat-
tern —

Move hands to shaw pattern,

""He's Got the Whole World in His Hands'

1. Sway and move gently to the

1 234 beat. Clap also on the offbeat
Zo %4 as children imitate the
teachier.

: 2. Move to the four phrases. Clap
on beat 1 of each phrase.

3. Add other verses to fit the
melodic rhythm and mood.

4, Practice clapping the syncopated
rhythm for '"in his hands." Add tone
blocks or rhythm aticks to highligh:
this pattern.

"A Ram Sam’ Sam"

; 1, Isolate selected tonal patterna
(a-ram-sam-sam, a-raafi).v Sing, clap,
‘show tonal direction on bells_and with

 jtones on bells,

 hands, "and demonstrate how to play’ theae

i. Swing, sway to the Latin
American rendition of the recording.

2, Clap the fast-moving rhythmic
patterns,

3. cClap, and raise hands on the
rests.

4, Echo=sing the tonal pag:ern

for "O mama hurry.’
5. Strum the C-G chord accnmpani-

ment, Note the harmony and play it
without the tune.

"Little David"

1. CIép'an beats. Feel .beats

" under the complex melodic rhythm.

2. Strum the F chord on autoharp
to accompany the tune. Have children
"strum' in air. ‘Call on children to
strum the autoharp as others sing.
Gall attention to ha:mony and chords

that aceampany ‘the melﬂdyg

. 3, " Children will be hallenged
by clapping the difficult melodic
rhythm abwyggrguide them,
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Additicnal Songs for Level III

Alphabet Song

Animal Song

B=-I-H~G-0

Days of the Week
Ducks, The _

T Wish I Were a Little
Jack and Jill

A Lel

Little Jack Horner
Little Migs Muffet

Bird

One Little Hrown Bird

Paw Paw Patch, The -

Pussy Cat _

She'll Be Comin' Around the Mountain
There Was an 0ld Lady

Three Blind Mice

Three Funny Old Men

Walk Along, John

Who Killed Cock Robin?
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4. Evaluation Procedures for Level ITI
1. Move hands up and down to show pitch differences of isolated pitches as
well as pitéhas.of a tune.

2. Point to the one of three resonator bells whose tone will be the lowest' .

in pitch. ,
3. Raise hands when the music of any work becomes louder; when it changes
speed.

4. sStand and sit to show differences in tone coloxr of --

a) one voice and many voices

b) an instrument and a-voice

5. Point to a picture of the appropriate instrument that 1s being
heard (use violin, plano, flute)..

6. Raise hands when the music rests. )

7. Tap the beat, melodie rhythm, and accent of any familiar tune.

8. Eehoselaprand step to the following rhythms:
wd JA IS I |
by o dod ST o /{71’7‘4.;11
c)‘f:?ér:?C7’ 1 ‘#.‘J! iyi.ﬂr

9. B8ing any three tunes with correct pitch and rhythm.

10. Raise hands when the harmon or accompaniment is added to a tume. .

11. Move hands in a rainbow-ghaped are to show the phrases of any three tunes.
12. Show changes in music through changes in bodily movement. - SR

13. Raise hands when the main gsection or tune comes back after contrast.
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APPENDIX A

Suggested Records Te Use for the Preschool Musgic Curricuium

I. List of Reccrds Referred to in the Guide

Code Record Title
AD=M Adventures in Music, ed. by G. Tipton, RCA Victor:
1-1 Grade 1, Volume 1
3=-1 Grade 3, Volume 1

AL-H All-American Hot Jazz by Esquire, RCA-Vintage Series LP4-544

AM=G American Game and Activity Songs (Pete Seeger), Folkways FC 7002

AM-T American Indian Dances, Folkways FD 6510

AM=P American Patriotic and Marching Songs, Golden Records, Album 6,
MH 9907

ART Art Songs for the Classroom, Bowmar B=-552

BOW Bowmar Orchéstral Library, Oriental Scenes, No. 66, Bowmar BOL-66

BUD udapest Children's Choir at Carnegie Hall, RCA Victor LSC-2861,
MONO IM-2861

CR Call and Response (Ella Jenkins), Folkways FC 7308

DC Dance Craze, Capitol Records DT 927

DJ Development of Jazz, Follett Publishing Co., Album L 85

DRM Do Re ML and Songs Children Love to Sing, Kapp Records, Kap 3177

DH Don Ho: Tiny Bubbles, Reprise 6232

DM Drummin® Man, Gene Krupa, Jazz Odyssey Series, Columbia MONO C 2129

EE Enchanted Evening in Micronesia, performed and recorded by the
Micronesian Club, University of Hawali, Department of Music ==
Ethnomugicology

ERI Exploring the Rhythm Instruments, Classrocm Materials Co., CM 1032

EXT Extraordinary Kui Lee, The, Columbia Stereo CS 9403, MONC CL 2603

FIW Folk Instruments of the World, Follett Publishing Co., Album L 24

FM~J Folk Music of Japan, Folkways FE 4429

FM-M Folk Songs of Many People, Bowmar B-103 LP
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Code
FM=-P

FR~C

HC

HP

HS ~-M
11
1v
Vi

H-0K

HOL

IH

M~CH
M=TH
MU=IN
MU=-TX

MU=Y

PR-M

142
Record Title

Folk Sengs of the Philippines, Folkways FW 8791

French Christmas Songs, Folkways FC 7229

Harry Belafonte =~ Calypso, RCA Victor LIM=~1248

Hawaiian Chant, Hula, and Music, Folkways FW 8750
Highland Pipes, Beltona Records, ABL 516
History of Music in Sound, RCA Records
Volume I - LM 6057
Volume II - IM 6058
Volume IV - LM 6060
Volume VI -~ IM 6062
Hits from Oklahoma, Waldorf Music FDR, MHK 33-1204
quidag Songs of Israel, Folkways FC 7738
I Heard It Through the Grapevine (Marvin Gaye), TAMLA T-54176

I'm Not Your Stepping Stone (The Monkeas), Colgems, 66-1002

Legend of the Jivaro (¥ma Sumac), Capitol Records T 770
Ligsten, Move, and Dance, Vol. II, Capitol Records H~2 1007
Major Classics for Minors, RCA Camden CAL-1016

Maori Songs, Ethunic Folkways, P 433

Mugic for Children (Orff and Keetman), Angel 3582B

Music for the Theater by Henry Purcell, Angel 36332

Music of Indonesia, Ethnic Folkways EFL=1406

Music of the World's Peoples, Vol. II, Folkways FE 4505

Music of the World's Peoples, Vol. V, Folkways FE 4508

Na Mele Hawalii No Na Kelki (Hawaiian Songs for Children), Hula

—— e —— G S—

Records H=510

Negro Folk Songs for Young People, Folkways FC 7533

Peter, Paul, and Mary, Warner Brothers #1449
Primitive Music of the World, Ethnic Folkways FE 4581
RCA Basic Record Library for the Elementary Schools:

RCA Listening Album 1 (WE=77)
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Code
RCA-_
12

R1

R3
sl

RT
RUB

S

SO~H
S0=M
S0~N
S=JA
sup
TBD
T=RH
WEB

W=IN
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Record Title

A Ligtening Album 2 (WE=78)
ha thmic Activities 1 (We-71)
Rhyt un:l.c Activities 2 (WE-72)
ththmii.: Activities é (WE=73)
M Games, Album I 1 (1512B)

Rhythms of Childhood (Ella Jenkins), Folkways FC 7653
Rhythmg Today! = Silver Burdett Records
Rubber Soul - The Beatles, Capitol T 244-2

Simon Says (E. Chiprut), 1910 Fruitgum Co., Buddah Records,
BDA=24A

Sound of Harlem, The, Jazz Odyssey Series, Columbia MONO C3L27
Sound of Music, The, Columbias KOL 5450

Sounds of New Music, Folkways FX 6160

Story of Jazz, The (narrated by Langston Hughes), Folkways, FC 7312
Super Hits, The (Vol. 2), Atlantic, Stereo SD §188

Teen Beat Discoteque, RCA Camden MONO CAL 884, Stereo CAS 884

This Is Rhythm (Ella Jenkins), Folkways FC 7652

Webley Edwards Presents Island Paradise, Capitol Records, TAO 1229

West Indian Folksongs for Childrenm, Folkways FC 7744

1I. Minimum Recommendations for a Record Library for Preschool

Adventures in Music (G. Tipton), Vol. ¥, RCA Victor
American Game and Acﬁivi.;z Songs for Childrem, Folkways FC 7002

American Patriotic and Marching Songs, Golden Records, Album 6,
MH 9007 o i '

Call and Response, Folkways FC 7308
Children's Rhythms in Symphony, Bowmar 5=2053
Classroom Rhythms, Classroom Materials CM 1037

Exploring the Rhythm Instruments, Classroom Materials CM 1032

155
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Finger Play, Classroom Materials Record Albums
Folk Instruments of the World, Follett, L 24

Folk Songs for Young People, Folkways, FC 7532
Harry Belafonte - Calypso, RCA Victor LPM=-1248

Hawaiian Chant, Hula and Music, Folkways FW 8750

Hawaiian Songs for Children, Hula Records H-510
Holiday Songs of Israel, Folkways FC 7738
Jazz = several current albums

let's Play a Musical Game (Tom Glazer), Harmony HL 9522

1isten, Move and Dance, Vol. 1I, Capitol H-21007, MONO
Music for Children (Orff), Angel 3582B
Negro Folk Songs for Young People, Folkways FC 7533

RCA Record Library
Rhythms 1-ITI

for the Elementary Schools - Listening I-III;

Rhythms of Childhood, Folkways FC 7633
Rhythms Today, Silver Burdett
Rock Mugic - several current albums

Singing Games Albums, Bowmar (3 albums)

Sounds of New Music, Folkways FX 6160

West Indian Folksongs for Children, Folkways FC 7744

R D ol < 5 W o BT e e

I1I. Addresses gg_Recg;drcumganies for Records Used in the Curriculum

Angel Records (see “Capitol Records'')

Atlantic Records, 1841 Broadway, New York City, N.Y. 10019
Beltona Records, Edinborough, Scotland, U.K.

Bowmar Records, 622 Rodier Drive, Glendale, Calif, 91201

Buddah Records, 1650 Broadway, New York, N.¥. 10019

Capital Records, 1750 N. Vine Street, Hollywood, Calif. 90028
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Classroom Materials Company, 93 Myrtle Drive, Great Neck, NQY.AIIOZI
Colgems (see “RCA Victor')

Columbis Records, 51 W. 52 Street, New York City, New York

Ethnic Folkways (see "Folkways. Records'')

Folkways Records, 906 Sylvan Avenue, Englewood Cliffs, N.J. 07632
Follett Publishing Co., 1010 W. Washingten Blvd., Chicago, I11l. 60607
Golden Records, 250 West 57 Street, New York City, N.Y. 10019

Hula Records, 345 Kemakee, Honolulu, Hawaii 96814

RCA- Camden (see "BCA Victor')

RCA Vietor,§1133 AVEﬂue of ch; Americgs? New Yo?k City, N.Y. 10036
Repr.se Records (see 'Wé:fner- Brothars'’) |

Silver Burdett Iué., Park-Avenue and Columbia Road, Morristown, N,J.
07960 .

Tamla Records, 2457 Woodward Avenue, Detroit, Michigan
Waldorf Music Company, 1501 Broadway, New York City, N.Y.

Warner Brothers, 4000 Warner Blvd., Burbank, Calif,
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APPENDIX B

Reference Materials for the Teacher

I. Music Fundamentals

Andrews, J. Austin and Jean Foster Wardian, Introduction to Music Fundamentals.
New York, Appleton-Century=Crofts, 1963.

Copland, Aaron, What to Listen for im Music. New York, MecGraw-Hill, 1957.

Raplan, Max and F.J. Steiner, Musicianship for the Classroom Teacher. Chi=
cago, Rand McNally, 1966.

Baslc Concepts in Music. Belmont, Calif., Wadsworth, 1966.

Martin, Gary,

Nye, Robert E., and Bjornar Bergethon, Basic Music for Classroom Teachera.
Englewood Cliffs, N.J., Prentice~Hall, 1969.

Winslow, Robert W., and Leon Dallin, Music Skills for the Classroom Teacher.
2d ed., Dubuque, Iowa, Wm. C. Brown Co., 1970.

Wisler, Gene, Music Fundamentals for the Classroom Teacher. Boston, Allyn
and Bacon, 1961.

II. Music in the Preaehnal

Aronoff, Frances Webber, Music and Young Children. New York, Holt, Rinehart

and Winston, Ine., 1969.'

Boardman, Eunice and Beth Landis, Ex : Rindergarten (Teacher's
Reference Book). New York, Holt, Rinehart and Winston, 1969.

Jaye, Mary Tinnin and Imogene Hilgard, Msking Music Your
Morristown, N.J., Silver Burdett Co., 1966.

Schaol. Boston,

McCall, Adeline, This Is Music, Kindergarten
Allyn and Bacon, 1965. -

and Nurser

Smith, Robert and Charles Leonhard, Discovering Music Together: Early

Childhood. Chicago, Follett, 1968.

I111. Addresges of Companies for Music Supplies and Catalogs
Bowmar Records, 622 Rodier Drive. Glendale, Calif. 91201
Childrxen's Music Center, 5373 W, Pico Blvd., Los Angelea, Calif. 20019

Classroom Materials Inc., 93 Myrtle Drive, Great Neck, New York 11031
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Educational Muesic Bureau, 434 S. Wabash Ave., Chicago, I11l. 60611
Educationai Record Sales, 53 Chambers St., New York City, N.¥Y. 10017
Félkways Records, 121 West 47 5t., Neﬁ York City, N.¥Y. 10036

Lyons, Inc., 223 W. Lake St., Chicago, Ill, 60606

Peripole Inec., 51=17 Rockaway Beach Blvd., Far Rockaway, N.Y. 11691

Rhythm Band Inec., 407 Throckmorton, Fort Worth, Texas
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APPENDIX C - MUSIC FUNDAMENTALS FOR TEACHERS

by
Ouida Fay Paul
Leeward Community College, Pearl City, Hawaidi

A. Introduction

This brief outline of the fundamentals of music is intended as a review
for the preschool teacher in his use of the Music Guide,¥ Therefore it has
been organized and presented in an order which differs markedly from that
usually used in the original study of such material, in the hope that by
meeting old material in a new organization a clearer understanding of rela-
tionships may be gained.

B. The Piano Keyboard

As a point of reference, consider the planc keyboard. Note that it is
composed of black keys and white keys. The black keys are grouped alternately

- —

A B c D E F G A B C i

) ; 1 1 i

- O e e

into two's and three's. Since our musical alphabet uses only the first seven
letters of the English alphabet repeated a number of times in sequence, thise
grouping of the black keys serves as landmarks to locate any desired key.
For example, the white key to the left of the two black keys is C. D would
lie between the two black keys, E to their right, etc., with A always fol=- i
lowing G as the musical alphabet repeats. :
C. Whole Steps and Half Steps
The modern piano is tuned in what is called half steps, This means
that the pitch distance from any piano key to the one closest to it is a
half step. Where there is no black key between tne white ones (8 & C and 1
E & F), these white keys are a half step higher or lower in pitch., Between 4
all other white keys, the difference is a whole siep, since there would be 3
a half step from the white key to the black key and another half step from 3
the black key to the next white key. It is important to see, hear, and 3
feal the difference between the half steps and whole steps, as combinations
of these form the basis of the scale patterns which follow,

D. The Staff

For centuries there was no written music. One person learned from
another by ear. Finally someone had the idea of drawing a line and placing
a letter on it to show the pitch it represented. Then any symbola above
the line showed that the melody was higher than the designated pitch, and

# Refers to a guide for a teacher~training series of television pro-
grams prepared by Marvin Creenberg in 1966.

. 160




any symbol below the line indicated a lower pitch.

This seemed such a good
i{dea that others, through the centuries, kept adding lines for greatér pre-
cigion, until they had eleven.

,,,,, ) ) - — % _°F
: P
i i i —3- C
— —
SR - E__
i 1a D _ ,
— TR
-~ . Y W : S
_ L) Grr,r, i
_ o B . B}
- - c ] ]
— & 0
hE

The middle line represents the so-called "middle C" (you will find it by
locating the C at the "middle'" or center of the piano keyboard), and every
line and every space--in order--represents a consecutive letter of the musi-
cal alphabet. '

There was one great difficulty still. The eye could not take in so
many lines at once,

To solve this problem, the middle line (middle C) was
omitted, and clef signs (symbols to indicate the pitch of a particular line)
were standardized, giving our present Great Staff:

F'on, -

’»_ , , S

- . - ] I ) ,7:7 _ Bh E F i} ' : l 'fj ]

ﬁf%;ji S ", & S— Treble Glei:?l —
£ — g & T Bass Clef [\
— —» E_ S or vi

Pitches above or below either staff may be indicated by extending the
range of the staff with leger lines-~sometimes spelled ledper lines (short
lines added "by hand'): '

aly ey A é
LN W — il
— = e T
JAA YN ,

W4 —

N> L - ] 7 S~

iB s CE&- DO ET

As implied above, the pitch (exact sound) of a note is indicated by
the placement of the note-head on the staff.,

For example, the higher the
notezhead, the higher the sound.

ERIC
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E. Sharps, Flats, and Naturals

So far only the white keys have been considered in their relation to
the staff., Use of the black keys is indicated as an alteratiom of the tone
of the white key by signs called sharps (#) and flats (b). The (#) shows
that the black key to the right of the indicated white key is to be played
instead of the white key, thus raising the pitch a half step. The (b) lowers
the pitch by calling for the use of the black key to the left. (See diagram)

P (#)'s and (b)'s may indicate the use of
S the white key in the indicated direction
- 1if there is no black key adjacent,
L e.g., E# would be played on the F key
i even though it would be called E#. '
| it i Gi
o AL
—§- & ‘ a ; e—i ", }
JEORE R R B - | By
e : : : J :

When a (#) or (b) has been used and is no longer wanted, it 1is cancelled
by use of a patural ({). These @), (b), and (?) signs, when written in
the body of the music ‘inatead of being placed right after the clef sign,
are called accidentals and affect only the weasure in which thay are write~
ten. It should be observed:that (#)'s, (b)'s, and (4)'e must be on _the
1ine or -in the space of the note-head affected by the eign and are written
directly in front of the note.

E

F. Scales and Keys

Many songs seem to center about or come to rest on some particular tone
called home tone, tonic, or keynote. The tones used in these songs, when
arranged from lowest to highest, form a pattern which is called a scale
(from the Latin word scala, meaning "ladder"). The most commonly used scale
pattern is the major scale, which always has the relationships found in the
"pattern scale’ from C to C using only white notes.

™~

*;. L — ] - e
R o 7 7
Lo e .

~ T —r e — N

e~ “Fr "¢ A "B :
whole whole half half
step step gtep step

Observe that each letter name is used consecutively, reaching the same let~

ter name on which the scale began but an octave (the 8th note away) above,
and that the tonal distance between two consecutive tones is a whole step,
except between the 3rd & 4th and 7th & 8th tones, which are half steps apart.
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The tones of a scale may be named by letter names, numbers, or by “gol-£fa"
syllable names:

: ) . —_ — Note: Generally, the Moveable Do system
- —e N is used., This means that, although the
W AN S— - ey CD _ . letter names differ from key to key,
o ~£ET%§;4:Z : .  the numbers and syllables are the same
LN 2 , : for any major key.
C D E F G A B C
1L 2 3 4 5 6 7 8
Do Re Mi Fa Sol la Ti Do

Major ecales may be formed by beginning on any note, white or black.
They will always follow the whole step and half step pattern of the C major
scale (the only major scale using white notes exclusively). In order to
keep the pattern when beginning on a note other then C, some (#)'s or (b)'s
will have to be used, For example, a scale beginning on D would be as fol-

lows:

i
”?f — ) o o —
7T RN : T o Nl
N R - 5 ~ _ .
o e U |
D E Fi# G A B Cit D
1 2 3 4 5 6 7 8
Do Re Mi Fa So La Ti Do

The needed tones and their relationships can be seen and heard easily if
the scales are made and played on resonator bells, substituting the neces=
sary black note--(#) or (b)--for the white note of the same letter name.
For example, the F major ascale would look like this on the staff and the
bells:

i

E F

V 77 bif V | ] -|‘-]
) E 1 ‘é . ‘“‘Z"

Py

(Note that the (b) sign is written in front of the note it affects in order
to give the needed information in time for it to be applied in playing, and
it must be on the line which represents the exact tone affected.)
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Examples of two other major scales are:

G major :  BY major ~ o
3 B U =1 N _ ey 2 TN
,—;i B I S 7 o _ V," 7 e ,; — Lr o - 7 : —
A ) _ £ - ”, .
T ' ' ' e - : =
¢ A B GC DE F# G ! B ¢ D E?» F G A BV

The scale (and key) are named by the home tonme. A sog of instrumental
number is said to be "in the key of " (i.e.; key of C, Fo. E , etc.),
meaning that this is the home tone of the plece and if the letter names of
the tones used in it were arranged in comsecutive order they would form a
scale beginning on the note of that letter name.

G. Key Signature

Since all major keys except C must use one or more black notes in order
to conform to the major scale pattern, it would be simpler to indicate in
one place what black notes will be used consistently, rather than having
to write (#)'s or (b)'s every time such a note occurs. This indication,
placed immediately following the clef sign on each staff, is called the
key signature. For example, in the key of D major previously shown, the
signature would be written on the treble clef as

.ejirr

F

%
p 4

An easy way to determine the key from the signature is to apply the
rules: Sharp-ti (or 7), and Flat-fa (or 4). Thus, in the signature, label

the last sharp (#) to the right Ti (or 7), and A

following the scale pattern of syllables (ox TR ﬁﬁ?‘ri

numbers), find the letter name on which Do (1 ~° A A B
falls, going either up or down. . S -
= S S - B} e

Do falls on E, therefore the key of E
ma jor is indicated, Or, to use an 11lus~-

tration in flats, the last flat to the
right is Fa (or 4), and the keynote is
shown by the location of Do (1) in rela-~

tion to this: b

A Y -~ oo, The key is E major, since the aigna-

B A g DO " ture tells us that E is always used in
G A %g—gﬁg—auilﬁh'w —— ee-m-  this key instead of E. (You may notice,
',:fwiwrj",—3§¥*Eg‘é;,ﬁ” ———— as you experiment with the rule 'Flat~
J - T f£a," that in all keys using (b)'s in

the signature except F, the keynote {Do)
will fall on the line or space of the mext=-to-the-last flat.)
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H. Other Scale Patterns

Even with the possibility of forming a scale or establishing a key on
any note as home tone, music would be terribly monotonous if all of it were
written using the major scale pattern as its base. Therefore, other scale
patterns have been devised. The most frequently used of these is the Minor.
Scale, I1f one plays the white keys of the piano from A to A, the resulting

pattern is that of the minor scale.
o - - s - o _
i" e 2 ,,f'-,-;‘i ..... ! _
,;ii‘i;"fj'_w,‘“' e _ o o
: A — B C D E —F G K

Since C wmajor and A minor both use only white notes-~and therefore have no
sharps or flats in the signature--we can use the sol~-fa syllables in A minor
on the same basis as we did in C major, i.e., Do is on C. Therefore, the
1f we remember that the half steps occur bet-
o S twégnﬁi&rasnd Ti & Do, we
. will sea that the pattern of whole
— s step and half step drrangement )
r——— — 4p differenhs from that in -major,
; — ~- thus giving a dffferent color
— ——— ———— — or "feel' to the minor .scale.
/] LA T% Dé Re Mi Fa BSol La T e

The key signature may represent either a ma jor or a minor key, the
actual decision depending on whether Do or La seems to be “home base.'
Thus, the following excerpt from 'Wayfaring Stranger' seems to center around
and "'come home" to La (which is on E), and therefore is in the key of E
Minor.

F/”i ﬁ? R ‘1 h N S L . )
VA T | MU £ N b S B A
(£ L i A M A
Ny, VS ] ' T il ] B I
- A = 7F., M — - e i‘g_ﬂi— A ﬂ 0 —
l I'm on = ly go - ing o - v&¥ home.
La Do Mi Re Do La Sol La

For variety and for harmonic effect, the 7th tome of the minor scale
often is raised a half step by an accidental (a #) 1f the note to be raisei
was a white note, and a (4 ) if a (b) in the signature must be cancelled)
to give the harmonic minor scale. Note that Sol is changed to Si to indicate
the sound of the raised 7th.

g e = 5:{?;. el

[ Y e I o
L - e . A minor (harmonic form)
{ ,’: L - _
g —

4 Ta T4 Do Re ML Fa 51 La
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named from the keynote, or home tone.
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Minor scales, just as major scales, can be begun from any note and are
As an example, here is D minor in

the natural form and the harmonic form.

,?f' I _ o :ZLJQ?CE,Séf
(] Y N Yo WL 60 —
S N P , _

] < : o -
u La Ti Do Re Mi Fa Sel lLa La Ti Do Re Mi Fa S1 La

pattern-="Do re mi golla™ (1 2 3 = 5 6).

Another frequently used pattern is the pentatonic scale, As the name

'pentatonic' indicates, this is a 5-tone scale., It usually uses the syllable
An easy approach to the sound of

this form of the pentatonic is to play only on the black keya of the piano:

Of course the pentatonic, like other scale patterns, can be

- — - P ;
3 3 ol i
1 b . - 1 . .- }
L ey N P P o B

NN

formed beginning

on any desired tone.

X _
7 % ol
- — S

e ~
! Do Re Mi Sol La
1 2 3 5 6

A use of the pentatonic in a song can be secen in the following si:e:pt (""The

Riddle Song"):
i ér— ”’\7 N ,% & } >4 \ &j - ’_ f - i ,.,,7
J F F F F E GC B C B G F B WC ¢cC C cC D F D
8cl Sol Sol 801 80l La Do Re Do La Sol Do Re Re Re Re ML Sol Mi

Q

Of course there are other less frequently used scale patterns, explana~=
tions of which may be found in teachers’ booke where songs using them occur.
As a matter of fact, anyone can create a scale pattern of his own by choos~-
ing the tones he wishes to use. Songs or compositions to be played on class-
room or regular instruments may then be written, using these selected tones

in whatever arrangement is desired,
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I. Note and Rest Values

Duration (the length of time a tone is held) is shown by the kind of
note used. Basic time values of notes are in a geometric progression with
the ratio of % (i.e., beginning with the longest held note, each succeeding
note value iz held half as long as the note preceding 1it). Silence within
the measured time pattern is indicated by symbols called rests, and there
i & rest equal in duration to each corresponding note. The table of note
and rest values and symbols is as follows:

NOTES NAME RESTS
C—-} whole e

J
.;J J J J quarter % 'E Z Z

SIS AL w77 7777 77
JIT J’_::Fﬁ Jﬁ Jﬁ sixteenth 7.J JJ
{/ E—s“may be w;:l.t:tenr/ E\! ({;LL! may be written g E ; g:}

J. Ties and Dotted Notes

c;:’ half N ] -

When two notes of the same pitch (on the same line or the same space)
are connected by a tie (a curved line), the second note is not re-sounded.
Instead, the first note is continued for the time indicated by the second
note. Another way of saying this would be: Two notes which are tied to-
gether are sounded only once, but the sound is maintained for the time value
of the two notes added together.

XY
) LY
e
rtie

1f the desired extension of time value is half as much as the value
of the note, a dot may be placed after the note instead of a second note
tied to the first. Thus, the dot placed after a note or a rest increases
the time value of the note or rest by one half the original value of the
note or rest which it follows,

Q..
[

O

|

? = Z7 ; ete. (“;',:.J*J\ ete. )

Rhythm may be defined as the arrangement of time patterns of sound and
silence against an underlying, regular organizing force., This definition

16'7 )

e A
SR AT R

A S B 2 L
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implies several aspects of rhythm that may be considered individually as
well as eollectively:

1. Beat is the regularly recurring pulse which keeps the feel of move=-
ment in music. It is the beat to which one responds in walking
to music, tapping the toe, “ete. Beat may be designed by using
vertical lines, one for each pulse: 7
}
{1

2, Some beats seem stronger than othera. These-=which recccur in an
orderly pattern~--are called accent or accented beat or strong beat.
One way of designing this is by using a longer vertical line for
the strong beat or accent when designing the beat:

'!Il‘t or !?’!!! or 1%!‘ §|' ete,
3. The pattern of time values of sound and silence against the under~

lying framework of beat and accent gives the melodic rhythm or
word rhythm. For example, the beginning of ""The Star-Spangled

Banner" is as follows:

0 R I 1P T I

which may be designed with horizontal 1lines of appropriate lengths:

1f it i3 desired to show the interrelationships of beaé, accent,
and word rhythm through designing, the above pattern would appear

— s

thus: ;
Oh = say can you see == by the /dawn's ear- ly ! iight

L. HMeter

Most music swings in 2's or 3's, or in some multiple or combination
of these. The pattern of the 'swing' is apparent in the deaign of accent
and beat: )
TTREY NEEY which shows a pattern of 3'a; or ll! I‘l ,! which shows
a pattern of 2's. To assist the eye to recognize the pattern and its group~ ;
ing when notes are written on the staff, the music is divided into measures 3
(each containing a strong beat and the weak beats occurring after it) by i
ber lines or bars (vertical lines across the staff). The first beat of each g
measure is the atrong beat. In measures that are combinations of 2's and/or . i
3's, there may be a beat a little stronger than the rest of the wealk beats £
but not as strong as the first beat. Any kind of note can be used as the :
unit--the note that geta a beat. Thus the following ''designs" may be seen '
as notes on the staff also:

1. ‘ 3 NSV AR —
Vi ! B i I D p, T
- !l LI - L4 ,,T.—.—a
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mé{ -— riﬁ — - ,{ , ,
O R M T I
bW e —_ P =
6's . 4T T T T T =
T A S S SI N A A A
v . .__1 3 - ',—g——..m s ﬁ;‘.., .

These combinations of number of beats per measure and kind of note getting
one beat would be stated by a form of "musical shorthand' as follows:

1 3

f

(2)

2

—

P

3

6

4

In actual musical writing, however, a number is used to indicate the kind
of note, e.g., 4 would indicate a quarter note, 2 a half note, etc.
indication, called metric signature or time signature, is placed on the

In the examples given above,

the metric signature (or meter sign) would appear like this:

staff immediately following the key signature,.

£

751;,
o

i

This

Music would be most unintereating, however, 1f every note in a song
or instrumental number received a beat--and therefore all notes would be
We have found out already that the word

of the same length in each plece.

or melody rhythm is not always the same as the beat,

time value of the notgs and rests within a measure must agree with the metric

However,

the total

signature, e.g., in 4 time there must be the equivalent of 3 quarter unotes
in each measure.

If a piece begins with a weak beat, then the first measure would be
incomplete,

This beginning weak beat is often called the up-beat,
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a case, the final measure also would be incomplete=-~the time values of the
up=beat plus the time values of the final measure equalling a full measure.

VAN S B 1 & Y
: o - B _ . ) 3 I L. L1 .

UP -BEAT MEASURE BAR LINE

"Star-Spangled Banner"

g———

M. Melody

Melody is commonly referred to as 'the tume." It may be defined more
formally as an organized arrangement of notes of various pitches within a
rhythmic pattern.

Some characteristics of melody are:
1. Many melodies have a feeling of key or tonality. 7
2. Melodic patterns can be arranged in three ways: stepwise (''mext

door," by whole and/or half step), by skips, or by repetition of
the same note.

SCALE, STEP TUNES

o Gl = Sy SR T G VN I N NN S S =+, "Auld
Exampled gt L L. I L R W, S N I .. Lang
) i rar) b - A y _: i 7 - 1 1. Syne“
\=§ - y [ : r ) Y L] .
-

SKIP REPEATED TONES

3. A melody is composed of several phrases, just as a paragraph 1s
composed of several sentences, A phrase, which is the basic musical
unit, may be defiaed as a complete musical thought.

"0ld Folks at Home"

e o e £ gy
IO S

D R A SIS L TE B PR Pt L I .

i ] _— ;','7'!7'7. T,rre, -7 " ...agj,fg r.j.- e i ¢ asﬁ---,‘_:;hr_r — . et s _ —
. E,llr. N . i ] B R Y.~
},‘: £ . ,,r‘i ,,la' — j ;- i ; , _':,mi = . - R . i 7:' ,7 . 7
Ty ¥ S s WA W 1 N 7 T — " ete.
. g  F g AR - -» - " [ j ”7 2 R - .4 -
: (N A A a g

4. The character or "feel" of a melody may be determined by a combi~
nation of a number of qualities. Some of these are: the shape
of the tune--whether it has a feeling of gofng up or down; the
basic tonal pattern used--steps, skips, or many repeated notes; the
range of the melody--the tonal distance from the lowest note used
- ‘to the highest; the phrase length--whether the phrases are loug
and flowing or short and choppy; ete.
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N. Harmonv

When two or more tonee .ire sounded together, the result is called har-
mony. Much of the music ir cumon use invblves chords (combinations of
tones) built in intervals ~7 = third. (An interval is the distance between
two given notes and is named .= %o size by counting the number of lines and
spaces involved, including th: ¥cwer and higher note.) Intervals may be
"melodie"iibetween suece?sfve nL g ==or "harmonic"*-between notes sounding

simultaneously. } —————— =
e U I S P it
- ] o ,
Melodic 5th 4th Harmanic 4th 3rd

A chord of three tones, written on successive lines or successive spaces
(intervals of a third), is called a triad (tri- meaning 3). A triad can
be built on every tone of the secale or key.
7y =
£/ e
=" - indicate a ghg:d,built
on the corresponding
scale tone, which is
called the root ef the
C D E F G A * B c ﬁhﬁfd, @.g+s C i8 the
I II III 1V v Vi VII (1) root of the C chord, etc.

(Raman numerala or capi-

'Jtp

quélity anditﬁ increase the pull or feeliﬁg'oirac;ivity of the V chord, a
fourth tone is often added, making a seventh chord (since the interval from
the lowest to the highest tone is a VA e

seventh)., It would be written in root - . 3? , it

position in the key of C, as indicated AL e

by the sign V., or-~in this key--G,,. S S —
All notes of & scale or key can be' harmo= 1 Z —
nized with one or ahother of these three A '

primary chords, since every note of the

scale is included in at least one of the chords. These are the chords, with
a few exceptions, used for the chord markings for autoharp, ukulele, resona-
tor bells, or piano in the music books. For example, ''Clementine’ bagins

ag follows:

S & Ty A b7
. PN = . =y _ i
10l AP R R S R A /AP S «@,'\g P U ® o T
- / e . ) = ees iy i R K =
(5} £ A Y - e e
'J - e = - = " o — —-—— —————

If chords are not given, the melody can be harmonized by choosing (fre=
quently only one chord per measure i{s needed) the chord that uses the same
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letter names as the important tones in the melody. Note in "'Clementine'
above how the chords suggested fit the tones in the mealedy.

0. Form

Forms in music are patterns of organization. As in other art forms,
this organization is based upon the two principles of repetition and con=-
trast. These principles are expressed in the use of musical material that
is exactly alike, almost alike or changed in recognizable ways, and/or com-
pletely different.

Sometimes when musical passages are te be repeated exactly, the editor
chooses to indicate the repetition instead of writing the passage out a sec~-
ond time. This can be done in several ways. Here are three repeat signs:

1. D.C.--meaning Da Capo (to the head): Play or Bing sgain from the
beginning. If the repetition is to include only a part of the music
to this point, the indication will probably read 'D.C. al Fine"
(pronounced fee-nay)~-Play or sing again from the begimning to the
point in the music marked "Fine''--the end.

2. D.S.--meaning Dal Segno (to the sign). Find the spot in the music
where the sign & occurs and play or sing again from that point.
Sometimea the repeat will not end like the first statement did. To
indicate this, first and second ending signs may ba used:

D D % Z. """ 1. The first time through, play or

sirg the ending under the '"1," bracket, and the second time skip
the "first" ending and use that written under the "2." bracket.
First and second ending signs may be found with other repeat signs
besides the D.S.

3. Repetition from the beginning way be indicated by a double bar with
dotg== ___ . If the material to be repeated is only

. the final part of the music so far, the

i section to be repeated is indicated by

‘ , - the above sign in reversed position at

the start and as above at the end--

It was previously noted that the phrase is the basie unit in musie.
In a simple song, the arrangement of like and unlike phrases constitutes
the form of the song. By assigning letter names (small letters) to phrases,
the form--repetition and contrast--can be expressed simply and clearly,
For example, the form of "The Marines' Hymn'" would be outlined as a, a, b,
&, since the tune of the first, second, and fourth phrases is the same, with
the third phrase being different,

In larger musical compositions, the idea of repetition and contrast

is the same, but the amount of musical material to be repeated or of new
material is greater., Hence, capital letters would be used to show repeat-
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ing or contrasting sections. An awareness bf the general outline of fre=
quently met patterns of organization makes listening more mezningful and

interesting. Some of these patterns, with very simplified descriptions,

are:

1. Three-Part Form--often written as A B A. As the outline shows, the
three-part form consists of a statement (which may be repeated imme=-
diately without changing the outline), a contrasting section, and
a repeat of all or a part of the first section. Most marches and
minuets are ABA forms. ''Oh Susannah' is a simple song in simple
three-part form, while ‘'The Stars and Stripes Forever'" is a large
three-part form.

2., Two-Part Form--or A B, differing from Three-Part Form in that there
is no repetition of the A section. Y"America' is a simple two-part
form, while Mozart's "Mnuet" from Don Giovanni is a large two-part
form,

There are other factors which affect the expressiveness of the music.
Terms used in describing these may be outlined briefly as follows:

1. Tempo--or the degree of spead at which the music is performed. Often
the speed or the variation ¢f speed is indicated by Italian words,
such as:

=Presto-~very fast

-Vivace-~1lively (vivacious), fast

=Allegro=-~-quickly

-Allegretto--a little less quickly

-Moderato=-moderat: speed

=Andante--at a walling pace

~Adagio=-~slowly

~Lento or Largo~=-vary slowly

-Accelerando (accel.) -gettiug faster or accelerating
-Ritardando (rit) «r Rallentando (rall,)~--slowing the speed

-A Tempo==a return to the original speed or tempo after a change
of speed .

-Fermata ( °-' ) or Hold--extension of the time value of the note,
chord or rest; hold the note longer than the note value indicated

2. Dynamics--the loudness or softness of the music. Most commonly used
symbols, which are abbreviations of Italian words, are: g

S L S s f s s .

-ff (fortissimo)--very loud
~f (forte)--loud g
-mf (mezzoforte)--moderately loud 4
~mp (mezzopiano)--moderately soft
-p (pianc)-~--soft

-pp (pianissimo)--very soft
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" or drescendo (cresc;)a-getg;pg louder

gsofter

::::;= or decrescendo (desc.) or diminuendo (dim.)-=-gettin

Style of performance--here limited to smooth or ''choppy.' One of
the easiest ways to understand the meaning of these terms i1s to say
them out loud and notice the feal of the word in the mouth,

-Staccato--indicated by a dot over the notehead: i‘ r i’
Each note so marked 18 to be sung or
played in a detached manner, i.e., separated from the
note before and/or after it.
-Marcato=--indicated by a short line above the notehead ( f? ),
meaning that each note is to be sung or played with a
little pressure or emphasis-sor marked or '"punched."

-Lepato=-~very smooth and flowing, often indicated by a phrasa-like
type of symbol toc show notes to be connected smoothly.

. . -~ _.p—ie--ﬁ'r’—-—i--y.‘-hs

Tone_color or Iimbre. Since this term refers to a quality of sound
produced by a particular voice or instrument or combination of voices
and/or instruments, it cannot be put adequately into words. Let

it suffice to review the names of the major adult voice-types and
orchestral instruments,

a) Voices: BSoprano--highest woman's voice
Contralto=-~lowest woman's voice
Tenor--highest man's voice
Bass-=lowest man's voice

b) Instruments: (in each group arranged from highest to lowest)

String famil, Woodwind family Brass family
Violin Flute (and piccolo) Trumpet
Viola Oboe French Horn
Cello Clarinet Trombone
Double Bass Bassoon Tuba

Percussion family (most of which have no fixed pitch)

Drums of various kinds Xylophone
Triangie Bells

Tambourine Chimes

Claves _ Celeste
Woodblocks and many more
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In addition, simple classroom instruments are often used in schools,
Some of these are:

Autoharp

Resonator bells, melody bells, step bells, Swiss Melodé Bells
Recorder, flutophone, tonette, song flute, etc.

Ukulele

* % * * * * * * %

The study of music, like that of any discipline, requires much effort,
perserverance, and practice. The rewards which follow, however, are great,
It is hoped that this brief introduction to music fundamentals stimulates
the reader to further avenues of inquiry and self-enjoyment in the art.

175

oA AL AR VS g L S

o TS S e S dx




